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Section 1. AIMS Profile
After reviewing and/or updating the Educator Preparation Provider's (EPP's) profile in AIMS, check the box to indicate that the
information available is accurate. 

1.1 In AIMS, the following information is current and accurate...
 Agree Disagree

1.1.1 Contact person
1.1.2 EPP characteristics
1.1.3 Program listings

Section 2. Program Completers
2.1 How many candidates completed programs that prepared them to work in preschool through grade 12 settings during
Academic Year 2017-2018 ?

Enter a numeric value for each textbox.
 
2.1.1 Number of completers in programs leading to initial teacher certification or
licensure1 30 

2.1.2 Number of completers in advanced programs or programs leading to a degree,
endorsement, or some other credential that prepares the holder to serve in P-12
schools (Do not include those completers counted above.)2

10 

Total number of program completers 40

 

1 For a description of the scope for Initial-Licensure Programs, see Policy 3.01 in the Accreditation Policy
Manual
2 For a description of the scope for Advanced-Level Programs, see Policy 3.02 in the Accreditation Policy
Manual

Section 3. Substantive Changes
Have any of the following substantive changes occurred at your educator preparation provider or
institution/organization during the 2017-2018 academic year?

3.1 Changes in the established mission or objectives of the institution/organization or the EPP

3.2 Any change in the legal status, form of control, or ownership of the EPP.

3.3 The addition of programs of study at a degree or credential level different from those that were offered when most
recently accredited

3.4 The addition of courses or programs that represent a significant departure, in terms of either content or delivery,
from those that were offered when most recently accredited

3.5 A contract with other providers for direct instructional services, including any teach-out agreements

Any change that means the EPP no longer satisfies accreditation standards or requirements:
3.6 Change in regional accreditation status

3.7 Change in state program approval


CLINICAL EXPERIENCE I-FA 2018

		CLINICAL EXPERIENCE I

		SEM		LAST NAME		FIRST NAME		MAJOR		COURSE		FACULTY		SCHOOL
PLACEMENT		2016-17
SCHOOL
RATING		CAMPUS

		FA 18		Candidate		Name		MATH		ED 2103		MACKIE		Enid-HS 		3		A

		FA 18		Candidate		Name		ELEM		ED 2103		MACKIE		Ponca-Garfield 		3		P

		FA 18		Candidate		Name		BIOL		ED 2103		MACKIE		Lomega 		3		A

		FA 18		Candidate		Name		ELEM		ED 2103		MACKIE		Enid-McKinley 		3		A

		FA 18		Candidate		Name		HIST		ED 2103		MACKIE		Blackwell HS 		3		A

		FA 18		Candidate		Name		ELEM		ED 2103		MACKIE		WW-HoraceMann 		2		W 

		FA 18		Candidate		Name		ELEM		ED 2103		MACKIE		Enid-McKinley 		3		A 

		FA 18		Candidate		Name		MATH		ED 2103		MACKIE		Cherokee H.S. 		2		A 

		FA 18		Candidate		Name		ELEM		ED 2103		MACKIE		Buffalo 		2		W 

		FA 18		Candidate		Name		ELEM		ED 2103		MACKIE		Ponca-Garfield 		3		P

		FA 18		Candidate		Name		MUS-V		ED 2103		MACKIE		Enid-HS		3		A 

		FA 18		Candidate		Name		ELEM		ED 2103		MACKIE		Waller J.H.		1		E 

		FA 18		Candidate		Name		ECE		ED 2103		MACKIE		Alva-Longfellow		1		A 

		FA 18		Candidate		Name		ELEM		ED 2103		MACKIE		Enid-Coolidge		3		E 

		FA 18		Candidate		Name		ELEM		ED 2103		MACKIE		Enid-Adams		3		E 

		FA 18		Candidate		Name		ELEM		ED 2103		MACKIE		Enid-Adams		3		E 

		FA 18		Candidate		Name		ELEM		ED 2103		MACKIE		Enid-Taft		3		E 

		FA 18		Candidate		Name		ECE		ED 2103		MACKIE		Blackwell		3		A 

		FA 18		Candidate		Name		MUS-I		ED 2103		MACKIE		Enid-HS		3		A 

		FA 18		Candidate		Name		HIST		ED 2103		MACKIE		Frontier		3		P 

		FA 18		Candidate		Name		ELEM		ED 2103		MACKIE		WW-CedarHeights		1		W 

		FA 18		Candidate		Name		HSSE		ED 2103		MACKIE		Buffalo		3		A 

		FA 18		Candidate		Name		MATH		ED 2103		MACKIE		Enid-HS		3		A 

		FA 18		Candidate		Name		ELEM		ED 2103		MACKIE		Ponca-Liberty		3		A 

		FA 18		Candidate		Name		ELEM		ED 2103		MACKIE		Enid-Taft		3		A 

		FA 18		Candidate		Name		ELEM		ED 2103		MACKIE		Enid-McKinley		3		E 

		FA 18		Candidate		Name		ELEM		ED 2103		MACKIE		Tonkawa		2		P 

		FA 18		Candidate		Name		SPED		ED 2103		MACKIE		Enid-Longfellow		3		A 

		FA 18		Candidate		Name		ELEM		ED 2103		MACKIE		Enid-Hoover		3		A 

		FA 18		Candidate		Name		AGRI		ED 2103		MACKIE		Buffalo		3		A 

		FA 18		Candidate		Name		ELEM		ED 2103		MACKIE		Ponca-Lincoln		3		P 

		FA 18		Candidate		Name		SPED		ED 2103		MACKIE		Taloga		3		A 

		FA 18		Candidate		Name		ELEM		ED 2103		MACKIE		Blackwell		3		P 

		FA 18		Candidate		Name		SPED		ED 2103		MACKIE		Enid-Monroe		3		A 

		FA 18		Candidate		Name		ELEM		ED 2103		MACKIE		WW-HighlandPark		2		W 







CLINICAL EXPERIENCE II-FA 2018

		CLINICAL EXPERIENCE II

		SEM		LAST		FIRST		MAJOR		COURSE		FACULTY		SCHOOL
PLACEMENT		2016-17
RATING		CAMPUS

		FA 18		Candidate		Name		HSSE		ED3913		M.Clark		Cherokee		1		A

		FA 18		Candidate		Name		HSSE		ED3913		M.Clark		Cherokee		1		A

		FA 18		Candidate		Name		MUS-V		ED3913		M.Clark		Burlington		2		A

		FA 18		Candidate		Name		ENGL		ED3913		M.Clark		Enid H.S./Waller		3		A

		FA 18		Candidate		Name		ENGL		ED3913		M.Clark		Freedom		1		A

		FA 18		Candidate		Name		MUS-V		ED3913		M.Clark		Burlington		2		A

		FA 18		Candidate		Name		HSSE		ED3913		M.Clark		Alva		1		A



		FA 18		Candidate		Name		ELEM		ED4353		C.Riley		South Barber		1		A

		FA 18		Candidate		Name		ELEM		ED4353		C.Riley		Burlington		2		A

		FA 18		Candidate		Name		ELEM		ED4353		C.Riley		Ponca-Roosevelt		2		P

		FA 18		Candidate		Name		ELEM		ED4353		C.Riley		Alva-Longfellow		1		A

		FA 18		Candidate		Name		ELEM		ED4353		C.Riley		Enid-Garfield		3		E

		FA 18		Candidate		Name		ELEM		ED4353		C.Riley		Cherokee		2		A

		FA 18		Candidate		Name		ELEM		ED4353		C.Riley		Alva-Longfellow		1		A

		FA 18		Candidate		Name		ELEM		ED4353		C.Riley		Drummond		1		E

		FA 18		Candidate		Name		ELEM		ED4353		C.Riley		WW-HoraceMann		2		W



		FA 18		Candidate		Name		ECE		ED4582		R.Clark		Enid-Adams		3		E

		FA 18		Candidate		Name		ECE		ED4582		R.Clark		Tonkawa		2		E

		FA 18		Candidate		Name		ECE		ED4582		R.Clark		Enid-NWOSU		3		E

		FA 18		Candidate		Name		ECE		ED4582		R.Clark		Alva-Washington		1		E



		FA 18		Candidate		Name		SPED		ED4480		J.Hawkins		Ponca City		2		E





CLINICAL EXPERIENCE III-FA 2018

		CLINICAL EXPERIENCE III

		SEM		LAST		FIRST		MAJOR		COURSE		FACULTY		CLINICAL EXP III
PLACEMENT		2016-17
RATING		CAMPUS

		FA 18		Candidate		Name		ECE		ED4960		M.Young		Enid-Taft		3		A

		FA 18		Candidate		Name		ECE		ED4960		M.Young		Waynoka Elem		1		A

		FA 18		Candidate		Name		ELEM		ED4960		M.Young		WW-HoraceMann		2		A

		FA 18		Candidate		Name		HSSE		ED4960		M.Young		Newkirk Elem		1		A

		FA 18		Candidate		Name		ELEM		ED4960		M.Young		Norton, KS		2		A

		FA 18		Candidate		Name		AGRI 		ED4960		M.Young		Drummond HS		1		A

		FA 18		Candidate		Name		SPED		ED4960		M.Young		Pioneer HS		1		A

		FA 18		Candidate		Name		ECE		ED4960		M.Young		Enid-Garfield		3		A

		FA 18		Candidate		Name		ENGL		ED4960		M.Young		Enid-Waller MS		1		A

		FA 18		Candidate		Name		HSSE		ED4960		M.Young		Alva-Washington		1		A

		FA 18		Candidate		Name		HSSE		ED4960		M.Young		Clinton-Washington		3		A

		FA 18		Candidate		Name		ELEM		ED4960		M.Young		Enid-Hayes		1		A

		FA 18		Candidate		Name		MUSI		ED4960		M.Young		Woodward HS		1		A

		FA 18		Candidate		Name		HIST		ED4960		M.Young		Alva M.S.		1		A















Diverse Clinical Experiences  I, II, & III Monitoring Chart Fa 18 - IE 22.xlsx
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The Action Research Project (ARP) is the culminating experience for candidates seeking the Master of Education degree in educational leadership, reading specialist, or school counseling.  Reviewing one’s practice, making reflective changes, and analyzing the impact of those changes upon learners are the elements that enable action research to be the mechanism by which there is a positive impact on learners.  Effective educators conduct action research on a continuous basis.  



The purpose of the Action Research Project is for candidates to design, implement, and analyze a project to determine its impact upon learners.  Its intent is to empower advanced candidates to be confident action researchers as instructional leaders in the schools they serve. 
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[bookmark: _Toc2584855]MISSION STATEMENT

Northwestern Oklahoma State University provides quality educational and cultural opportunities to learners with diverse needs by cultivating ethical leadership and service, critical thinking, and fiscal responsibility.



[bookmark: _Toc2584856]VISION STATEMENT

Northwestern aspires to be a vibrant, innovative regional University of choice whose students, faculty, staff, and alumni succeed and lead in their academic, professional, cultural and service endeavors.



[bookmark: _Toc438109730][bookmark: _Toc2584857]CORE VALUES

As a part of its philosophical basis, Northwestern Oklahoma State University holds certain values. These include:



Academic excellence

Northwestern will provide the best possible educational experience for every student.

		*Focus on quality teaching and advising

		*Respond effectively to the learning needs of each student

		*Embrace the role of technology in the educational process

		*Promote opportunities for teaching and learning outside of the classroom



	Accessibility

	Northwestern is committed to the accessibility of its programs and services.

		*Embrace our mission as a multi-campus regional university

		* Continually work to maintain affordability

		*Seek new methods to deliver programs and services to our constituents



	Community

	Northwestern will strive to create a sense of community that extends beyond campus boundaries.

		*Seek partnerships and initiatives that will improve the quality of life for area residents

		*Promote institutional and individual service to others

		*Embrace our role in a global society



	Diversity

	Northwestern will respect the individual rights of all persons.

		*Value the differences in every individual

		*Promote the expression of differing opinions and beliefs

		*Appreciate the culture and backgrounds of each person

		*Treat every individual with respect



	Responsibility

	Northwestern will maintain the highest levels of ethical standards and accountability.

		*Act with integrity and accept responsibility

		*Use our resources in the most effective and efficient manner

		*Conduct business in an atmosphere of transparency

		*Promote a culture of continuous improvement











[bookmark: _Toc2584858]EDUCATOR PREPARATION PROVIDER MISSION STATEMENT

We enlighten and empower our graduates through program excellence to educate those whom they serve. 



[bookmark: _Toc2584859]EDUCATOR PREPARATION PROVIDER GOALS

· Apply content and pedagogical skills to activate learning. (CAEP A.3)

· Establish collaborative relationships with students, families, colleagues, and stakeholders. (CAEP A.3)

· Respond to the needs of diverse learners. (CAEP A.3)

· Engage in continuous learning. (CAEP A.4)

· Employ reflective practices. (CAEP A.4) 



[bookmark: _Toc2584860]Procedures

[bookmark: _Toc2584861]For Master of Education Degree (M.Ed.)

[bookmark: _Toc2584862]Educational Leadership (building level); Reading Specialist; School Counseling



Prior to the first semester of enrollment:

1. Admissions process

Complete application process to NWOSU

Meet requirements and complete application process to the office of Graduate Studies



Required during the first semester of enrollment:

1. Complete EDUC 5010 Graduate Seminar

Establish ALCA account

Advisory Committee assigned

Advisory Committee notified



2. Meet Milestone 1 requirements as follows: 

· Meet with Advisory Committee or Committee Chair (chair’s discretion)

· Complete Plan of Study

· Committee Form signed

· Credentials and required paperwork on file 

· Candidate self-evaluation of dispositions

· Review program expectations and support available

[bookmark: _GoBack](Note:  EDUC 5013 must be taken within the first nine hours of the program.  Failure to do so will result in a hold being placed on the candidate’s future enrollment in coursework.)

Required three (3) semesters before graduation:

1. Complete EDUC 5013 Introduction to Research with a passing grade (“C” or better).

Candidate submits research proposal from EDUC 5013 Introduction to Research with instructor’s completed rubric and comments to Advisory Committee chair who will evaluate the course instructor’s comments and candidate’s proposal to determine readiness for Milestone 2. 

	

2. Schedule Milestone 2 meeting with Advisory Committee



3. Meet Milestone 2 requirements as follows:

· Candidate will present Action Research Project proposal to Advisory 

	Committee (required before further enrollment in graduate courses).



4. Receive a letter of candidacy from the office of Graduate Studies

5. Evaluate dispositions (by faculty)



Required two (2) semesters before graduation:

1. Candidate will conduct Action Research Project over two (2) consecutive academic 

semesters 



Required the semester of graduation:

1. Meet Milestone 3 requirements as follows:

· Candidate will present completed Action Research Project to Advisory Committee and selected stakeholders

· Candidate will complete all exit documents

· Faculty disposition evaluation; Candidate disposition self-evaluation



2. Candidate will graduate





[bookmark: _Toc2584863]ACTION RESEARCH PROJECT (ARP)



The Action Research Project (ARP) is a culminating assessment requiring an advanced candidate to demonstrate required skills for having a positive impact on student learning.  It is an ongoing project as the candidate matriculates through the advanced program and will include collaboration with the candidate’s Advisory Committee and application of information from courses as foundational support (CAEP A.3.3; A.3.4).  



The ARP begins in EDUC 5013 Introduction to Research with the development of a research proposal (CAEP A.1.1) and subsequent action plan.  The advanced candidate will develop a written proposal for the ARP that will include candidate collaboration with a P-12 school to identify and research a specific student learning need (CAEP A.1.1; A.2.1).  The collaboration will include identification of initial data (CAEP A.1.1) leading to the need that is specific to the candidate’s specialized content area.  Upon approval by the course instructor, the candidate will create an action plan to complete the ARP.  The action plan developed in EDUC 5013 Introduction to Research will be assessed by the course instructor who will forward the completed assessment of the action plan to the candidate’s Advisory Committee chair (see rubric, pp. 10-12). 



Three semesters prior to completion of the advanced program, the candidate will present the action plan for the ARP to the candidate’s Advisory Committee (Milestone 2).  The committee will assess the presentation using the rubric in the Action Research Handbook. The candidate will demonstrate in the presentation how collaboration with a P-12 partner school led to a determination of an area of need in student learning and a plan to address the need (CAEP A.2.1).  The use of current research and the collection and analysis of data to determine the need is articulated in the candidate’s presentation (CAEP A.1.1; A.3.4).  Also included in the presentation is a timeline for implementation that was collaboratively designed with the P-12 partner school (CAEP A.2.1; A.2.2).  The candidate’s presentation must include use of instructional technology and exemplify professionalism in all aspects of the presentation (CAEP A.1.1).  Approval of the proposed plan by the candidate’s Advisory Committee is required.  After committee approval, implementation will occur over two consecutive academic semesters. 



Action Research Presentation



During the final semester of the program, the candidate will present the completed Action Research Project to the Advisory committee and selected stakeholders all of whom will assess the presentation using the rubric aligned with CAEP Advanced Standards (Milestone 3).  The presentation will be a simulation of a presentation to a Local Education Agency (LEA) Board of Education; therefore, it is to be professional in content, delivery, and dress (CAEP A.1.1).  The use of instructional technology in the presentation is required (CAEP A. 1.1).  To be eligible for the Action Research Project presentation, the candidate must have completed all coursework or be enrolled in the final hours; must have no outstanding grades of "incomplete" in courses used on the degree plan of study; and must not be enrolled in more than nine hours in a regular semester or six hours in a summer term (summer includes the May interim) (CAEP A.3.3).



Areas of emphasis in the presentation include:  The role of collaboration with the P-12 partner school; data collection, analysis, and interpretation; determination if the action plan met the specified need (CAEP A.2.2; A.3.4).  The candidate will provide verification that the action plan received approval from the Institutional Review Board (CAEP A.2.2).  Each area assessed (see rubric, pp. 17-20) must earn an “acceptable” or “target” level of performance.  An assessment of “unacceptable” will result in a revised project and subsequent presentation.  A successful ARP and presentation are required for completion of the advanced program (CAEP A.3.3; A.3.4). The candidate will provide a written artifact detailing the same information provided in the presentation.  



Upon successful completion of all program requirements, including the presentation of the Action Research Project, the Advisory committee will provide verification all requirements have been met. If all requirements have not been met, a Plan of Improvement will be completed by the advisory Committee to be implemented by the candidate (See Appendix).  



Action Research

What is Action Research?  Action research seeks transformative change through the simultaneous process of taking action and doing research, which are linked together by critical reflection.  Action research practitioners reflect upon the consequences of their own questions, beliefs, assumptions, and practices with the goal of understanding, developing, and improving social practices.  This action is simultaneously directed towards self-change and towards restructuring the organization or institution within which the practitioner works.



The nature of action research places the researcher in the middle of the inquiry and not on the outside as an observer and/or experimenter.  Action researchers do not claim ‘neutrality’ but rather account for their position in the action and inquiry.  A strength of action research is that the researcher studies what she or he does in concert with others.  Therefore, the knowledge created through action research is inevitably dialogical in nature, and is thus always a negotiated and co-created knowledge.  This knowledge is not inert, but serves to improve the quality of life by engaging participants in a quest for deeper understandings that lead to improvement. 



Action researchers are often guided by questions of this kind, ‘How do I improve my practice?’  Action research takes time, energy, commitment, and courage because it is about changing oneself, which means changing one’s thinking, and recognizing that, once changed, there is no going back.  However, action researchers are also engaged in a process of authentic collaboration with participants who seek to improve their practices.  The focus is on the actors (participants) within their local social contexts.  These participants are often co-researchers (but not always).  The four key processes of an action research cycle include planning, implementing the plan, gathering and analyzing data as the plan is implemented, and reflecting on these results.  The choice of specific data collection and analysis methods (practices) occurs in alignment with the action researcher’s personal and professional epistemological and ontological belief systems, while also reflecting the discourses of the larger organization and society within which the action research is being conducted.  Further, the choice of research methods in action research is dependent upon the question, problem, dilemma or dissonance to be examined, and the nature of the practice situation.  The cycles of action research represent iterative problem solving linked by reflection.  Critical reflection on action and reflexive writing are key and central processes of action research. 



Making decisions about involvement in action research carries certain risks.  It involves interrogating one’s thinking and deciding actively to change established self-perceptions and personal and professional habits to move into the future, recognizing that action researchers are responsible for their decisions and the consequences of these decisions.  Specific action research practices are informed by researchers’ values that carry hope for the future including the procedural principle of democracy and insights from the most advanced social theories of the day. 



The action researcher, like all researchers, is expected to share research findings as part of the process of knowledge creation.  Action researchers also expect to have those findings scrutinized by other professionals, including professionals whose knowledge and belief systems may vary markedly from those of the action researchers. 





Rowell, L. Polush, E. Riel, M, & Bruewer, A.  (2015).  Action researchers’ perspectives about 

the distinguishing characteristics of action research:  a Delphi and learning circles 

	mixed methods study.  Access online at

http://www.tandfonline.com/doi/abs/10.1080/09650792.2014.990987#. VPOWPOIH-Oxw
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Northwestern Oklahoma State University

MASTER OF EDUCATION

[bookmark: _Toc2584864]Action Research Project Rubric

Completed in EDUC 5013 Introduction to Research



		Standards

		Indicators

		Target

		Acceptable

		Unacceptable

		Not Submitted



		Candidate collaborates with P-12 Partner School to determine area of research need in the area of student learning. 

(CAEP A.2.1)

		· P-12 partner school

· Collaboration

· Student learning



		The candidate described the specific steps and gave examples of the collaborative process used with a P-12 partner school for the purpose of identifying an action research project.

		The candidate described in general terms the overall process used with a P-12 partner school for the purpose of identifying an action research project.

		There was minimal or no articulation of a collaborative approach with a P-12 school in determining a research need that addressed student learning.





		



		Candidate collects data.  

(CAEP A.1.1)

		· Initial data collection process

· Analysis

		The candidate identified the source, type (quantitative, qualitative), and how initial data were collected and the analysis process used to determine need for the action research project.

		The candidate identified the source of initial data and the analysis process used to determine need for the action research. 

		There was minimal or no articulation of the initial data source, lacks information about initial data analysis and/or action research project was not based on data. 





		



		Candidate’s Action Research Project is in his or her area of specialized content or disciplined knowledge. 

(CAEP A.1.2)

		· Content knowledge

· Prior learning

· New knowledge

		The candidate articulated the alignment of the action research project to the candidate’s content area or discipline (program of study).  The candidate described how the action research project will apply to him/her upon completion of the program. 

		The candidate articulated how the action research project was related to the candidate’s content or discipline (program of study). 

		There was minimal or no articulation of the relationship between the action research project and the candidate’s content or discipline (program of study). 

		



		Candidate demonstrates understanding of current research on identified specific need. 

(CAEP A.1.1)

		· Current research

· Student learning need

		The candidate described current research pertaining to the identified specific need; stated why the research was appropriate; and described how current research supported the identified need.  

		The candidate described current research pertaining to the identified specific need.  

		There was minimal or no description of current research on the identified specific need.

		



		Candidate collaborates with P-12 Partner School to develop an action plan to address the identified specific need in student learning based on current research. (CAEP A.2.1)

		· Action plan

· Student learning need

· Current research

· Collaboration

		The candidate described the action plan; articulated the collaboration process in developing the action plan with the P-12 partner school; and, how the plan was based on current research specific to the student learning need.

		The candidate described the action plan and articulated the collaboration process in developing the action plan.

		There was minimal or no articulation of a collaborative approach with a P-12 partner school in the development of an action plan to address the identified need in student learning.

		



		Candidate collaborates with 

P-12 Partner to develop a timeline for implementation of action plan. (CAEP A.2.1)

		· Plan timeline

· Collaboration

		The candidate articulated a timeline for implementation of the action plan.  The candidate stated the role the P-12 partner school in creating the timeline for implementation of the action plan. 

		The candidate articulated a timeline for implementation of the action plan that was developed in collaboration with the P-12 partner school. 

		There was minimal or no articulation of a collaborative approach with a P-12 partner school to develop a timeline for implementation of the action plan. 

		



		Professional Documentation (Points will be deducted according to the following guidelines for writing not indicative of an instructional leader.)

		

		The candidate’s artifact was coherent and fluid in its presentation and adhered to college-level writing expectations as demonstrated by being generally free of errors.  Formatting reflected professional writing, and references were properly cited, APA format.

		The candidate’s artifact was coherent in its presentation and adhered to college-level writing expectations as demonstrated by errors that did not compromise the comprehension of the response.  Formatting and reference citations were appropriate with minor errors, APA format.

		The candidate’s artifact lacked coherence and fails to meet college-level writing expectations as demonstrated by serious, persistent errors that compromised the comprehension of the response or formatting and reference citations were not correct, APA format.

		















Northwestern Oklahoma State University

MASTER OF EDUCATION 

[bookmark: _Toc2584865]Action Research Project Rubric – Milestone 2

Presentation to Advisory Committee

(Minimum of 3 semesters prior to graduation)



		Standards

		Indicators

		Target

		Acceptable

		Unacceptable

		Not Submitted



		Candidate collaborates with P-12 Partner School to determine area of research need in the area of student learning. 

(CAEP A.2.1)

		· P-12 partner school

· Collaboration

· Student learning



		The candidate described the specific steps and gave examples of the collaborative process used with a P-12 partner school for the purpose of identifying an action research project.

		The candidate described in general terms the overall process used with a P-12 partner school for the purpose of identifying an action research project.

		There was minimal or no articulation of a collaborative approach with a P-12 school in determining a research need that addressed student learning.





		



		Candidate collects data.  

(CAEP A.1.1)

		· Initial data collection process

· Analysis

		The candidate identified the source, type (quantitative, qualitative), and how initial data were collected and the analysis process used to determine need for the action research project.

		The candidate identified the source of initial data and the analysis process used to determine need for the action research. 

		There was minimal or no articulation of the initial data source, lacks information about initial data analysis and/or action research project was not based on data. 





		



		Candidate’s Action Research Project is in his or her area of specialized content or disciplined knowledge. 

(CAEP A.1.1; A.3.4)

		· Content knowledge

· Prior learning

· New knowledge

		The candidate articulated the alignment of the action research project to the candidate’s content area or discipline (program of study).  The candidate described how the action research project will apply to them upon completion of their program. 

		The candidate articulated how the action research project was related to the candidate’s content or discipline (program of study). 

		There was minimal or no articulation of the relationship between the action research project and the candidate’s content or discipline (program of study). 

		



		Candidate demonstrates understanding of current research on identified specific need. 

(CAEP A.1.1)

		· Current research

· Student learning need

		The candidate described current research pertaining to the identified specific need; stated why the research was appropriate; and described how current research supported the identified need.  

		The candidate described current research pertaining to the identified specific need.  

		There was minimal or no description of current research on the identified specific need.

		



		Candidate collaborates with P-12 Partner School to develop an action plan to address the identified specific need in student learning based on current research. (CAEP A.2.1)

		· Action plan

· Student learning need

· Current research

· Collaboration

		The candidate described the action plan; articulated the collaboration process in developing the action plan with the P-12 partner school; and, how the plan was based on current research specific to the student learning need.

		The candidate described the action plan and articulated the collaboration process in developing the action plan.

		There was minimal or no articulation of a collaborative approach with a P-12 partner school in the development of an action plan to address the identified need in student learning.

		



		Candidate collaborates with 

P-12 Partner to develop a timeline for implementation of action plan. (CAEP A.2.1)

		· Plan timeline

· Collaboration

		The candidate articulated a timeline for implementation of the action plan.  The candidate stated the role the P-12 partner school in creating the timeline for implementation of the action plan. 

		The candidate articulated a timeline for implementation of the action plan that was developed in collaboration with the P-12 partner school. 

		There was minimal or no articulation of a collaborative approach with a P-12 partner school to develop a timeline for implementation of the action plan. 

		



		Candidate uses technology in presentation.

(CAEP A.1.1)

		· Technology use

· Visual technology

· Audio technology





		The candidate used a variety of technology throughout the presentation.  Technology enhanced information presented in an organized manner with no avoidable technical errors or problems.





		The candidate used a single application of technology in the presentation.  The technology aligned with and supported information presented with no technical errors that detracted from the presentation.

		The candidate failed to use technology in his/her presentation; or technology failed to align with information presented; or lacked professional appearance; or there were avoidable technical errors.

		



		Candidate is dressed as a professional. 

(CAEP A.1.1)

		· Clarity

· Word usage

· Gestures

· Articulation

· Citations

· APA guidelines

		The candidate’s presentation was coherent, fluid, and adhered to advanced collegiate expectations.  Grammar usage followed proper English language guidelines.  Nonverbal communication (eye contact, hand gestures, etc.) was appropriate. References were included and followed APA citation guidelines. 

		The candidate’s presentation was coherent and adhered to advanced collegiate expectations including proper grammar usage.  References were included and followed APA citation guidelines with minor errors. 

		The candidate’s presentation lacked coherence and/or failed to demonstrate the expectations of an advanced candidate; and/or there were grammatical errors that detracted from the presentation; and/or the references were missing or failed to meet APA guidelines. 

		



		Candidate presentation delivery is professional.

(CAEP A.1.1)



		· Clarity

· Word usage

· Gestures

· Articulation

· Citations

· APA guidelines

		The candidate’s presentation was coherent, fluid, and adhered to advanced collegiate expectations.  Grammar usage followed proper English language guidelines.  Nonverbal communication (eye contact, hand gestures, etc.) was appropriate. References were included and followed APA citation guidelines. 

		The candidate’s presentation was coherent and adhered to advanced collegiate expectations including proper grammar usage.  References were included and followed APA citation guidelines with minor errors. 

		The candidate’s presentation lacked coherence and/or failed to demonstrate the expectations of an advanced candidate; and/or there were grammatical errors that detracted from the presentation; and/or the references were missing or failed to meet APA guidelines. 

		







Score: _____________



Comments

Northwestern Oklahoma State University

MASTER OF EDUCATION 

[bookmark: _Toc2584866]Action Research Project Rubric – Milestone 3

Presentation to Advisory Committee &

Selected Stakeholders



		Standards

		Indicators

		Target

		Acceptable

		Unacceptable

		Not Submitted



		Candidate prepares and submits an IRB.

(CAEP A.2.2)



		· Approved IRB

		The candidate submits the IRB request and received approval. 

		NA

		The candidate failed to submit the IRB or the IRB request was denied. 

		



		Candidate implements action plan in P-12 Partner School. (CAEP A.2.2; A.3.4)



		· Action plan

· Implementation steps





		The candidate articulated the steps used to implement the plan in the P-12 partner school.  The candidate described aspects of the implementation that worked well and those with which there were difficulties. 

		The candidate articulated how the plan was implemented in the P-12 partner school.  The candidate described strengths or weaknesses of the implementation 

		There was minimal or no articulation of how the candidate implemented the plan in the P-12 partner school; and/or failed to identify strengths or weaknesses.

		



		Candidate collects data throughout implementation of action plan. (CAEP A. 1.1; A.2.2; A.3.4)



		· Data collection

		The candidate articulated the process used to collect data throughout the implementation of the action plan.  The candidate described adjustments and/or difficulties encountered in collecting data.

		The candidate articulated the process used to collect data throughout the action plan. 

		There was minimal or no articulation of the candidate’s collection of data during the implementation phase of the action plan. 

		



		Candidate analyzes, interprets, and uses data.

(CAEP A.1.1; A.2.2; A.3.4)

		· Data analysis

· Interpretation of data

· Data usage

		The candidate articulated the specific steps for analyzing, interpreting, and using data from the action plan.  The candidate aggregated and disaggregated the data. 

		The candidate articulated how data collected during the action plan were analyzed, interpreted, and 

used.

		There is minimal or no articulation of how the candidate analyzed, interpreted, and used data that were collected during the action plan. 

		



		Candidate determines if action plan met the specified need. (CAEP A.1.1; A.2.2; A.3.4)



		· Informed decision making

· Analysis of data

		The candidate presented conclusions with supporting data and the extent to which the action plan met the specified need. Candidate includes suggested future action based on conclusions.

		The candidate presented conclusions with supporting data and the extent to which the action plan met the specified need. 

		The candidate fails to present conclusions based on data and/or there is minimal or no articulation of the action plan meeting the specified need. 

		



		Candidate uses technology in presentation.

(CAEP A.1.1; A.3.4)

		· Technology use

· Visual technology

· Audio technology





		The candidate used a variety of technology throughout the presentation.  Technology enhanced information presented in an organized manner with no avoidable technical errors or problems.





		The candidate used a single application of technology in the presentation.  The technology aligned with and supported information presented with no technical errors that detracted from the presentation.

		The candidate failed to use technology in his/her presentation; or technology failed to align with information presented; or lacked professional appearance; or there were avoidable technical errors.

		



		Candidate is dressed as a professional. 

(CAEP A.1.1; A.3.4)

		· Clarity

· Word usage

· Gestures

· Articulation

· Citations

· APA guidelines

		The candidate’s presentation was coherent, fluid, and adhered to advanced collegiate expectations.  Grammar usage followed proper English language guidelines.  Nonverbal communication (eye contact, hand gestures, etc.) was appropriate. References were included and followed APA citation guidelines. 

		The candidate’s presentation was coherent and adhered to advanced collegiate expectations including proper grammar usage.  References were included and followed APA citation guidelines with minor errors. 

		The candidate’s presentation lacked coherence and/or failed to demonstrate the expectations of an advanced candidate; and/or there were grammatical errors that detracted from the presentation; and/or the references were missing or failed to meet APA guidelines. 

		



		Candidate presentation delivery is professional.

(CAEP A.1.1; A.3.4)



		· Clarity

· Word usage

· Gestures

· Articulation

· Citations

· APA guidelines

		The candidate’s presentation was coherent, fluid, and adhered to advanced collegiate expectations.  Grammar usage followed proper English language guidelines.  Nonverbal communication (eye contact, hand gestures, etc.) was appropriate. References were included and followed APA citation guidelines. 

		The candidate’s presentation was coherent and adhered to advanced collegiate expectations including proper grammar usage.  References were included and followed APA citation guidelines with minor errors. 

		The candidate’s presentation lacked coherence and/or failed to demonstrate the expectations of an advanced candidate; and/or there were grammatical errors that detracted from the presentation; and/or the references were missing or failed to meet APA guidelines. 

		







Score: ________________

Comments:

































21





20
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[bookmark: _Toc2584868]PLAN OF IMPROVEMENT FORM (Action Research Project)



If any portion of the portfolio at Milestone 3 earns a rating of unacceptable, a Plan of Improvement will be implemented.

Candidate’s Name ________________________________        Today’s Date ____________________



Date/Time/Place for Follow-up Assessment_______________________________________________

      	(This date will be between one to four weeks, following the initial evaluation.)



		Area Requiring Improvement

		Suggestions for Improvement



		







		



		







		



		







		



		







		







Committee Chair Signature ________________________________________________________________

Committee Member Signature (if applicable) __________________________________________________

Committee Member Signature (if applicable) __________________________________________________

Candidate’s Signature__________________________________________________________________________

	        (Candidate’s signature reflects reception of this document, but not necessarily agreement with it.)



FOLLOW-UP ASSESSMENT

  Committee’s Recommendation to Director of Graduate Studies:

  ______Additional Plan of Improvement

  ______Recommend for licensure



  This Plan of Improvement has been:

   ______Fully Accomplished

   ______Not Accomplished











Committee Chair Signature/Date _______________________________________________________



Candidate’s Signature/Date ____________________________________________________________

      One copy to candidate, one copy to candidate’s file in Graduate Office, one copy to candidate’s committee chair.

image1.jpeg



Action Research Handbook.docx


NWOSU DIVISION OF EDUCATION

PHASE-IN PLAN CAEP STANDARD A.1 

The provider ensures that candidates for professional specialties develop a deep understanding of the critical concepts and principles of their field of preparation and, by completion, are able to use professional specialty practices flexibly to advance the learning of P-12 students toward attainment of college-and career-readiness standards. 



CAEP Component A.1.1

Candidates for advanced preparation demonstrate their proficiencies to understand and apply knowledge and skills appropriate to their professional field of specialization so that learning and development opportunities for all P-12 are enhanced through…



PHASE-IN PLAN FOR CAEP STANDARD A.2

The provider ensures that effective partnerships and high-quality clinical practice are central to preparation so that candidates develop the knowledge, skills, and professional dispositions appropriate for their professional specialty field. 



CAEP Component A.2.1

Partners co-construct mutually beneficial P-12 school and community arrangements, including technology-based collaborations, for clinical preparation and share responsibility for continuous improvement of advanced program candidate preparation.  Partnerships for clinical preparation can follow a range of forms, participants, and functions.  They establish mutually agreeable expectations for advanced program candidate entry, preparation, and exit; ensure that theory and practice are linked; maintain coherence across clinical and academic components of preparation; and share accountability for advanced program candidate outcomes. 



CAEP Component A.2.2

The provider works with partners to design varied and developmental clinical settings that allow opportunities for candidates to practice applications of content knowledge and skills that the courses and other experiences of the advanced preparation emphasize.  The opportunities lead to appropriate culminating experiences in which candidates demonstrate their proficiencies through problem-based tasks or research that are characteristic of their professional specialization as detailed in component A.1.1.



PHASE-IN PLAN FOR CAEP STANDARD A.3



The provider demonstrates that the quality of advanced program candidates is a continuing and purposeful part of its responsibility so that completers are prepared to perform effectively and can be recommended for certification where applicable. 



CAEP Component A.3.3

The provider creates criteria for program progression and uses disaggregated data to monitor candidates’ advancement from admissions through completion.



CAEP Component A.3.4

Before the provider recommends any advanced program candidate for completion, it documents that the candidate has reached a high standard for content knowledge in the field of specialization, data literacy and research-driven decision making, effective use of collaborative skills, applications of technology, and applications of dispositions, laws, codes of ethics and professional standards appropriate for the field of specialization. 



Overall Goal: Candidates in advanced programs will demonstrate content knowledge and application of that knowledge through completion of an Action Research Project.   



Relationship to Standard Components A.1.1, A.2.1, A.2.2, A.3.3, A.3.4

The Action Research Project (ARP) is aligned with CAEP A.1.1, CAEP A.2.1, CAEP A.2.2, A.3.3 and CAEP A.3.4. The project will monitor advanced candidates’ knowledge and skills; involve collaboration with P-12 partners; and assess advanced candidates’ proficiencies in research as they matriculate through the program.  The project will require advanced candidates to demonstrate a high standard of knowledge at the time of program completion. 



The objective is to:

· Implement through a phase-in process, an Action Research Project as a pilot assessment for advanced candidates in Educational Leadership (building level), Reading Specialist, and School Counseling. Through the Action Research Project advanced candidates will: 

· Demonstrate content knowledge and skills in their field of specialization (CAEP A.1.1.);

· Collaborate with P-12 school partners in mutually beneficial opportunities (CAEP A.2.1, A.2.2);

· Demonstrate the ability to resolve P-12 issues through research (CAEP A.2.2) 

· Progress through the program by meeting established milestones (CAEP A.3.3)

· Demonstrate a high standard in their area of specialization as a requirement for completion of the program (CAEP A.3.4).

















Timeline

		Time

		Strategy 

		Action

		Next



		Spring, 2017

		EPP will respond to notification of elimination of state requirement for advanced candidate portfolios. 

		Advanced programs strategize to determine whether to continue with a portfolio as a culminating project or to design another assessment for advanced candidates to demonstrate content knowledge and skills and application of the knowledge. 

		Create a proposal for an assessment for advanced candidates to demonstrate content knowledge and skills. 



		May, 2017





		EPP proposal to the Teacher Education Committee and to the institution’s Graduate Committee for advanced candidates to complete an Action Research Project on a phase-in, timeline and as a pilot project.  

		EPP approval to pilot Action Research Project is granted by the Teacher Education Committee and the institution’s Graduate Committee.

		Develop draft of Action Research Project that includes assessment description, timeline and rubrics; align with CAEP standards A.1; A.2;



		Summer, 2017

		Implement pilot Action Research Project on a phase-in basis. 

		Advanced candidates in EDUC 5013 Introduction to Research and/or new to an advanced program begin the pilot phase of the Action Research Project.  

		Advanced candidates taking Introduction to Research beginning in summer, 2017 and/or new to an advanced program, will complete the first phase of the Action Research Project as a pilot project.



		May, 2018

		Continue Action Research Project as a pilot project. 

		Phase-in continues for advanced candidates new to programs. 

		Pilot phase will continue until full implementation is achieved throughout all three advanced programs.



		December, 2018

		Continue Action Research Project as a pilot project. 

		Phase-in continues for advanced candidates new to programs.  

		Pilot phase will continue until full implementation is achieved throughout all three advanced programs.



		Summer-Fall, 2019

		Phase-in of pilot Action Research Project is complete. 

		Determine if all advanced candidates are in the pilot program for the Action Research Project.

		Make changes as needed based upon the phase-in pilot project. 



		Summer, 2019

		Monitoring of advanced candidate progression

		Determine the means by which candidate progression for those meeting certification requirements and are  non-degree seeking 

		Seek approval of Teacher Education Committee and institution’s Graduate Committee for non-degree seeking candidate progression



		Fall, 2019

		Conduct validity and reliability study of the Action Research Project assessment



		Analyze results of the validity and reliability study.  

		Make changes in Action Research Project as needed based upon validity and reliability study. Approval of assessment given by Teacher Education Committee and the institution’s Graduate Committee.



		Fall, 2019

		Approval for means of monitoring progression for candidates who are non-degree seeking. 

		Present means by which candidates will be monitored who are non-degree seeking to Teacher Education Committee and institution’s Graduate Committee.

		Implement monitoring strategies for those who are non-degree seeking. 



		Spring, 2020

		Any changes as a result of the validity and reliability study are implemented. 



		Monitor any changes made based upon validity and reliability study. 

		Determine if further changes are needed. 



		Spring, 2020-ongoing

		Data from Action Research Project collected. 

		Data will be reviewed at the program level and at the EPP level to determine candidate knowledge and skills as assessed by the Action Research Project.

		Data driven decisions for programmatic changes will be recommended to the Teacher Education Committee and the Graduate Committee.





(Table 1)

· The Action Research Project will be a pilot assessment across three advanced programs (Educational Leadership, Reading Specialist, School Counseling) on a phase-in timeline.  Tentatively, this will occur in summer, 2019.  The completion of the phase-in timeline will be noted when all advanced candidates in the three programs (Educational Leadership, Reading Specialist, and School Counseling) are completing Action Research Projects. At that time, the pilot project will be analyzed and determination made of changes needed based the pilot project.  A validity and reliability study will be conducted in fall, 2019, with approval for any subsequent changes based upon the study be approved by the Teacher Education Committee and the institution’s Graduate Committee.   By the November, 2019, site visit, data from the pilot program will be available for the site team to review along with results of the validity and reliability study.  



Resources/Budget

		Item/Strategy

		Time

		Financial Cost



		Proposal by the EPP to the Teacher Education Committee and to the Graduate Committee for advanced candidates to complete Action Research Project as a phase-in assessment and to phase-out the portfolio as a program requirement.  

		Time:



10 hrs. x 3 Faculty/Administration (1 Faculty, 2 Administration) =

30 hours

		$0 No additional cost, is considered part of work load.



		Implementation of Action Research Project 

		Time:

10 hrs. x 3 Faculty (1 per program) =

30 hrs. per semester

		$0 No additional cost, is considered part of work/teaching load.



		Advanced candidate monitoring of progression for those who are non-degree seeking.

		3 hrs. x 3 Faculty (1 per program) = 9 hours

		$0 No additional cost, is considered part of work/teaching load.



		Implementation of Action Research Project is complete. Pilot phase is complete. Analysis of data from pilot phase

		Time:



4 hrs. x 6 Faculty/Administration (4 Faculty, 2 Administration) = 24 hours



		$0 No additional cost, is considered part of work/teaching load. 



		Conduct validity and reliability study

		Time:



4 hrs. x 5 Faculty/Administration=

20 hrs.



2 hrs. x 6 Stakeholders=

12 hrs.

		$0 No additional cost, is considered part of work/teaching load 







$75 Refreshments for Stakeholders Who Assist with Validity/Reliability Study







(Table 2)





EPP faculty and administration in collaboration with the Associate Dean of Graduate Studies will be the main resources used to implement the plan (see Table 2).  The time commitment on the part of these individuals is considered part of the working/teaching load, therefore, no additional institutional dollars are required.  The Action Research Project will take the place of the portfolio.  The work/teaching load of faculty and administrators who assess advanced candidates’ portfolios will transition over to advising and assessing the Action Research Project.  Upon full implementation of the Action Research Project, the time commitment for faculty and administrators will be the same as it previously was for advisement and assessment of portfolios.  No additional technology resources will be required as the EPP’s data collection system in place will accommodate the Action Research Project. As outlined in Table 2, approval by the EPP Teacher Education Committee and the institution’s Graduate Committee will be required for any changes made after the completion of the pilot phase. Candidates will be required to have approval of the Institutional Review Board to conduct the Action Research Project and approval of their advisory committees.  

[bookmark: _GoBack]

Data Quality

The Action Research Project will be in a pilot phase until full implementation.  Full implementation is defined as the point at which all advanced candidates in the Master of Education degree programs (Educational Leadership, Reading Specialist, School Counseling) are required to complete the assessment.  This assessment will be phased-in beginning summer, 2017.  Advanced candidates who take EDUC 5013 Introduction to Research or are new to an advanced program at that time will complete the Action Research Project. 



A validity and reliability study will take place when the pilot phase is completed. The study will be conducted in accordance to CAEP standards for assessments and will include stakeholders. Changes based upon the results of the study will be implemented in spring, 2020. At that time data from the assessment will be analyzed in disaggregate and aggregate forms.  The disaggregated data will be analyzed at the program level (Educational Leadership, Reading Specialist, School Counseling).  The aggregate data will be analyzed at the EPP level to determine trends across the advanced programs in content knowledge and skills as assessed by the Action Research Project. 

	

	



1



Phase-In A.1.1; A.2.1; A.2.2; A.3.3; A.3.4.docx
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Section 4. Display of Annual Reporting Measures. 
Annual Reporting Measures (CAEP Component 5.4 | A.5.4)

Impact Measures (CAEP Standard 4) Outcome Measures
1. Impact on P-12 learning and development
(Component 4.1) 5. Graduation Rates (initial & advanced levels)

2. Indicators of teaching effectiveness
(Component 4.2)

6. Ability of completers to meet licensing
(certification) and any additional state
requirements; Title II (initial & advanced
levels)

3. Satisfaction of employers and employment
milestones
(Component 4.3 | A.4.1)

7. Ability of completers to be hired in
education positions for which they have
prepared (initial & advanced levels)

4. Satisfaction of completers
(Component 4.4 | A.4.2)

8. Student loan default rates and other
consumer information (initial & advanced
levels)

4.1 Provide a link or links that demonstrate data relevant to each of the Annual Reporting Measures are public-friendly
and prominently displayed on the educator preparation provider's website.

1
Link: https://www.nwosu.edu/school-of-education/education

Description of data
accessible via link:

The CAEP 8 Annual Measures is a summary of the annual measures that is available for public
view on the EPP's web site.

Tag the Annual Reporting Measure(s) represented in the link above to the appropriate preparation level(s) (initial
and/or advanced, as offered by the EPP) and corresponding measure number.

Level \ Annual Reporting Measure 1. 2. 3. 4. 5. 6. 7. 8.
Initial-Licensure Programs
Advanced-Level Programs   

2
Link: https://www.nwosu.edu/school-of-education/education

Description of data
accessible via link:

The annual Title II report is posted on the EPP's web site. Within the report are data for addressing
the ability of completers to meet licensing requirements for certification by content area at the initial
and advanced levels. This is supplemental consumer information to the CAEP 8 Annual Measures.

Tag the Annual Reporting Measure(s) represented in the link above to the appropriate preparation level(s) (initial
and/or advanced, as offered by the EPP) and corresponding measure number.

Level \ Annual Reporting Measure 1. 2. 3. 4. 5. 6. 7. 8.
Initial-Licensure Programs
Advanced-Level Programs   

3
Link: https://www.nwosu.edu/school-of-education/education

Description of data
accessible via link:

The CAEP Annual Report is available for public review on the EPP's web site. The eight annual
measures are a part of this report and serves as a secondary resource for this information.

Tag the Annual Reporting Measure(s) represented in the link above to the appropriate preparation level(s) (initial
and/or advanced, as offered by the EPP) and corresponding measure number.

Level \ Annual Reporting Measure 1. 2. 3. 4. 5. 6. 7. 8.
Initial-Licensure Programs
Advanced-Level Programs   

4



4
Link: https://www.nwosu.edu/school-of-education/education

Description of data
accessible via link:

The Teacher Education Assessment and Management System (TEAMS) committee report is a
review of key data by members of a committee that includes stakeholders representing P-12
schools, career tech, and business. The data analyzed include that found within the eight annual
measures plus recommendations for changes based upon the analysis. Availability of this report
serves as a secondary resource for the eight annual measures.

Tag the Annual Reporting Measure(s) represented in the link above to the appropriate preparation level(s) (initial
and/or advanced, as offered by the EPP) and corresponding measure number.

Level \ Annual Reporting Measure 1. 2. 3. 4. 5. 6. 7. 8.
Initial-Licensure Programs
Advanced-Level Programs   

4.2 Summarize data and trends from the data linked above, reflecting on the prompts below.

What has the provider learned from reviewing its Annual Reporting Measures over the past
three years?

Discuss any emerging, long-term, expected, or unexpected trends? Discuss any
programmatic/provider-wide changes being planned as a result of these data?
Are benchmarks available for comparison?
Are measures widely shared? How? With whom?

A comprehensive analysis of data in preparation for the self-study report submitted in March, 2019 and the site visit in November,
2019 has revealed the need for changes in the Quality Assurance System from which the eight annual measures are derived. In
spring 2017 the EPP revised key assessments at the initial level to align with CAEP sufficiency criteria for EPP-created
assessments with implementation in fall 2017. As the EPP has analyzed two applications of the revised initial level assessments it
has determined further scrutiny of the assessments is needed to identify those that provide essential data by which in-depth
analysis can be conducted to make programmatic decisions. This is reflected in the extensive data that have previously included in
the Teacher Education and Assessment Management System committee report that is a critical component of the EPP's Quality
Assurance System. The Teacher Education Assessment and Management System (TEAMS) committee will now be charged with
analyzing the initial level assessments to determine those that are critical in evaluating program effectiveness. This committee is
comprised of stakeholders, administration, and EPP faculty. Its purpose is to analyze data and make recommendations for
program improvement at the initial and advanced levels. With the identification of essential assessments at the initial level, the
analysis by the TEAMS committee and the subsequent report will be in a concise format with emphasis upon initial candidates'
application of knowledge. Content knowledge data will continue to be analyzed at the individual program level to ensure
candidates are demonstrating mastery of specialized professional association standards. Transition points will serve as
benchmarks to ensure candidate matriculation through the program is monitored. Stakeholder involvement in this process will be
expanded to ensure a collaborative review process. 

A review of the data for the purpose of this report demonstrates strengths of the EPP are Impact Measures #4 (initial level), #6
(initial and advanced), and #7 (initial level). For annual measures #1, #2, and #3 data at the initial level are available, however, the
EPP is implementing further processes to collect evidence to determine the extent to which those annual measures are being met.
This is particularly true at the advanced level. Assessing A.4.1 and A.4.2 has been problematic for the EPP. Tracking advanced
completers once they are in the positions for which the advanced program has prepared them has been very difficult. A plan to
improve the tracking process and subsequent evaluation of the completers has been formulated and is in the first stage of
implementation. This is also true for annual measure #7 at the advanced level. The EPP is not notified when advanced completers
accept positions in the area in which they are prepared. A plan is being implemented in spring, 2019 to address this issue. Student
loan default rates are not available for EPP candidates only. The institution reports that data, initial and advanced, in aggregate
form for all university students thus that is the format in which it is reported as an annual measure.
Annual measure #6 is available for consumer information via the Title II report on the EPP's web site in addition to the CAEP 8
Annual Measures summary.

Section 5. Areas for Improvement, Weaknesses, and/or Stipulations
Summarize EPP activities and the outcomes of those activities as they relate to correcting the areas cited in the last
Accreditation Action/Decision Report.

NCATE: Areas for Improvement related to Standard 5 cited as a result of the last CAEP review:

1
.

Professional education faculty are not actively engaged in scholarly work that is appropriate for
the mission of the unit and the institution.

(IT
P)

(AD
V)

The institution defines Scholarly Activity/Creative Endeavors as (1) Publish professional materials for and/or make presentations in



the discipline in which s/he teaches; (2) Conduct on-going research within his/her discipline, and (3) Receive professional
recognition for his/her work within the discipline in which s/he instructs. To determine the extent to which faculty meet the Scholarly
Activity/Creative Endeavors criteria, non-tenured faculty submit a portfolio annually and tenured faculty submit a portfolio every
three years. All faculty portfolios are reviewed by peers, the applicable department/division chair, and the Dean of Faculty. The
"Scholarly/Creative Endeavors" section is assessed on a rating scale of 1-4 points with a score of "1" defined as "Exceptional
Performance". Analysis of EPP faculty portfolios for the Scholarly/Creative Endeavors reveals the following information. 

Each EPP faculty member submitting a portfolio for the last three academic years (2015-2016, 2016-2017, 2017-18) received an
average score from the portfolio assessment by two peers, the applicable department chair, and the Dean of Faculty for the
Scholarly Activity/Creative Endeavors section. The mean for 31 faculty portfolios submitted for the last three academic years in the
Scholarly/Creative Activities section is 1.40. For the academic year 2017-2018 the average score in the category was 1.45 for 11
portfolios assessed. For 2016-2017 the average score in the category was 1.37 (11 portfolios), and for 2015-2016 the average
score was 1.39 (9 portfolios). Fifteen of the 31 portfolios submitted during the three years received a score of 1.00 in the Scholarly
Activity/Creative Endeavor section which indicates the assessment by peers, the applicable department/division chair, and the
Dean of Faculty was at the "Exceptional Performance" level for each of the 15 faculty members.

Examples of Scholarly Activity/Creative Endeavors on the part of EPP faculty include 9 faculty completing or in the process of
completing research as part of a doctoral program during the three academic years encompassing 2015-2018. One faculty
member's doctoral research led to a presentation, "Special Education in Oklahoma: Diverging Aims" at a state conference.
Through a grant received in 2016-2017, three faculty conducted research with high school students who were in a curricular course
to learn about the teaching profession. The results of the initial phase of the research, "Why Teach?" were presented at Oklahoma
Research Day and a statewide conference. This research is ongoing with renewal of the grant for 2018-2019. Other examples of
Scholarly Activity/Creative Endeavors by EPP faculty include participation in course equivalency projects as invited by the
Oklahoma State Regents for Higher Education and participation in reviews of testing framework for the Certification Examinations
for Oklahoma Educators (CEOE). A faculty member's article was published in the Oklahoma Association of Teacher Educators
journal, a state peer reviewed journal. Four EPP faculty have served as members of state accreditation teams. 

EPP faculty have given 35 professional presentations during the three academic years encompassing 2015-2018. In 2017-2018
among 17 EPP faculty there were 12 professional presentations. In 2016-2017, among 18 EPP faculty there were 10 professional
presentations, and in 2015-2016 among 19 EPP faculty there were 13 professional presentations. Examples of the content of the
presentations are: Classroom Management; Instructional Technology; Teamed-Based Learning; Writing Instruction Using
Multimodal Literacies; Meeting the Needs of Diverse Learners; Team Based Learning; Teaching of Mathematics & Educational
Practices: Current Trends in Education; and Mixed Messages. 

Involvement of stakeholders in this process is indicated by the fact EPP faculty have performed 1,180.5 hours of service in PK-12
schools during the last three academic years.
 

Section 6. Continuous Improvement
CAEP Standard 5

The provider maintains a quality assurance system comprised of valid data from multiple measures, including evidence of
candidates' and completers' positive impact on P-12 student learning and development. The provider supports continuous
improvement that is sustained and evidence-based, and that evaluates the effectiveness of its completers. The provider
uses the results of inquiry and data collection to establish priorities, enhance program elements and capacity, and test
innovations to improve completers' impact on P-12 student learning and development.

CAEP Standard 5, Component 5.3
The provider regularly and systematically assesses performance against its goals and relevant standards, tracks results
over time, tests innovations and the effects of selection criteria on subsequent progress and completion, and uses results
to improve program elements and processes.

6.1 Summarize any data-driven EPP-wide or programmatic modifications, innovations, or changes planned,
worked on, or completed in the last academic year. This is an opportunity to share targeted continuous
improvement efforts your EPP is proud of. Focus on one to three major efforts the EPP made and the
relationship among data examined, changes, and studying the results of those changes.

Describe how the EPP regularly and systematically assessed its performance against its goals or the CAEP standards.
What innovations or changes did the EPP implement as a result of that review?
How are progress and results tracked? How will the EPP know the degree to which changes are improvements?

The following questions were created from the March 2016 handbook for initial-level programs sufficiency criteria for
standard 5, component 5.3 and may be helpful in cataloguing continuous improvement.

What quality assurance system data did the provider review?
What patterns across preparation programs (both strengths and weaknesses) did the provider identify?
How did the provider use data/evidence for continuous improvement?
How did the provider test innovations?



What specific examples show that changes and program modifications can be linked back to evidence/data?
How did the provider document explicit investigation of selection criteria used for Standard 3 in relation to
candidate progress and completion?
How did the provider document that data-driven changes are ongoing and based on systematic assessment of
performance, and/or that innovations result in overall positive trends of improvement for EPPs, their candidates,
and P-12 students?

The following thoughts are derived from the September 2017 handbook for advanced-level programs
How was stakeholders' feedback and input sought and incorporated into the evaluation, research, and decision-making
activities?

At the initial level, the EPP revised key assessments (previously designated as "signature assessments") for implementation in fall
2016. Upon review of CAEP's sufficiency criteria for EPP-created assessments, the EPP revised the signature assessments in
spring 2017 for implementation in fall 2017. This would place the EPP in the position to analyze three applications (fall 2017, spring
2018, fall 2018) of the revised initial level assessments in preparation for the self-study report due in March 2019. It is the EPP's
position that three applications of the revised assessments are necessary to have sufficient data by which a thorough evaluation
and subsequent program changes can be made particularly in light of the small number of candidates in the EPP. That analysis will
be available for the 2018-2019 annual report. As detailed in Section 4 of this report, the Teacher Education Assessment and
Management System (TEAMS) committee charged with data analysis and subsequent programmatic changes, will review the key
assessments and make a determination of which assessments are critical to assessing candidates' application of knowledge. The
recommendations of the TEAMS committee will streamline the entire initial level data collection and analysis system for the EPP.

The 2016-2017 CAEP Annual Report, section 6.1, detailed previous continuous improvement changes to ensure initial level
candidates will have diverse clinical experiences. This was the result of qualitative data received from a survey of completers after
their first year of teaching. They stated they did not feel prepared to work in hard-to-staff (high needs) schools. The 2017-2018
academic year was the completion of the first cycle of the new guidelines for clinical experiences that require a candidate to have at
least one "highly diverse" clinical experience as indicated by a rating of "3" for the school site. The EPP defines diversity in this
context with five identifiers from public information of school sites available from the Office of Educational Quality and
Accountability. The five diversity identifiers are ethnicity, poverty, mobility, special needs, and English language learners. The
attached spreadsheet indicates the manner in which initial level candidates are meeting the diverse experiences requirement
across the three clinical experiences. Even though the data are from fall 2018, the spreadsheet includes candidates who are in
their final clinical experience. They are the first group to matriculate through the diverse experiences requirements for all three
clinical experiences. A candidate can have only one "not diverse" (rating of "1") clinical experience in the three experiences that are
required to complete the program. A candidate may complete all three clinical experiences in highly diverse school sites or a
combination of "highly diverse" and "diverse" schools. The spring 2019 first year teacher survey will provide data from completers
who were required to meet the diversity requirements for clinical experiences. The data from the survey will be analyzed by the
Teacher Education Assessment and Management Committee in addition to being analyzed by individual licensure programs to
determine if completers believe they were prepared to work in hard-to-staff (high needs) schools and their ability to positively
impact student learning as a result of their diverse clinical experiences. 

In fall 2019 early childhood and special education candidates at the NWOSU branch campus located in Enid, Oklahoma, will have
opportunities to complete immersive clinical experiences at a new early childhood center that is being built on the campus. The
center will house four PreK classrooms, all of which will qualify as "highly diverse" as per the criteria set forth by the EPP.

Evidence tagged to this report include an example of the diverse ratings of school sites in which candidates are completing clinical
experiences and media information pertaining to the early childhood center. 

At the advanced level, the EPP is phasing out the previously state mandated portfolio requirement. In its place, advanced
candidates will design and implement an action research project. The project will assess a candidate's impact on student learning
and requires extensive collaboration with a school site. The candidate will work with a school site to determine a learning need
based upon analysis of data available at the site. The candidate will then design an action research project to address the learning
need after completing a literature review of the learning need. A project proposal will be presented to the advanced candidate's
advisory committee for approval for proceed. The approved action research will take place over two semesters. Upon completion of
the project, the candidate will present the findings to the advisory committee and selected stakeholders. A successful presentation
is a requirement for completion of an advanced program leading to licensure. The action research project is in the pilot phase until
all advanced candidates who are currently fulfilling portfolio requirements have matriculated out of the licensure programs. At that
point, data from the pilot program will be analyzed to determine changes needed prior to full implementation. The evidence tagged
to this is a draft of the handbook for the action research project and the plan that was developed for implementation. The key
elements of the action research project are collaboration with stakeholders; data literacy; research-driven decision making;
application of technology; impact on student learning. Data from the action research project will be analyzed by the Teacher
Education Management System (TEAMS) committee that includes stakeholders. Recommendations for improvement in the
assessment will be made by the committee to the EPP. Changes in the project will be approved by the Teacher Education
Committee and the Graduate Committee. Both committees are comprised of EPP faculty, candidates, and stakeholders.

Tag the standard(s) or component(s) to which the data or changes apply.



2.3 Partners design high-quality clinical experiences
A.1.1 Candidate Knowledge, Skills, and Professional Dispositions
A.2.1 Partnerships for Clinical Preparation
A.2.2 Clinical Experiences
A.3.3 Selectivity during Preparation
A.3.4 Selection at Completion
x.1 Diversity

Upload data results or documentation of data-driven changes.

 Diverse_Clinical_Experiences__I_II__III_Monitoring_Chart_Fa_18__IE_22.xlsx

 Action_Research_Handbook.docx

 PhaseIn_A.1.1;_A.2.1;_A.2.2;_A.3.3;_A.3.4.docx

 Enid_Schools_Collaboration_Project__IE_38.pdf

6.2 Would the provider be willing to share highlights, new initiatives, assessments, research, scholarship, or service
activities during a CAEP Conference or in other CAEP Communications?

 Yes    No

6.3 Optional Comments

Section 7: Transition
In the transition from legacy standards and principles to the CAEP standards, CAEP wishes to support a successful
transition to CAEP Accreditation. The EPP Annual Report offers an opportunity for rigorous and thoughtful reflection
regarding progress in demonstrating evidence toward CAEP Accreditation. To this end, CAEP asks for the following
information so that CAEP can identify areas of priority in providing guidance to EPPs.

7.1 Assess and identify gaps (if any) in the EPP’s evidence relating to the CAEP standards and the progress made on
addressing those gaps. This is an opportunity to share the EPP’s assessment of its evidence. It may help to use the
Readiness for Accreditation Self-Assessment Checklist, the CAEP Accreditation Handbook (for initial level
programs), or the CAEP Handbook: Guidance on Self-Study Reports for Accreditation at the Advanced Level.

If there are no identified gaps, click the box next to "No identified gaps" and proceed to question 7.2.

 No identified gaps

If there are identified gaps, please summarize the gaps and any steps planned or taken toward the gap(s) to be fully
prepared by your CAEP site visit in the text box below and tag the standard or component to which the text applies.

Standard 5 Quality Assurance System, Initial and Advanced
The EPP has identified gaps in the Quality Assurance System at the initial and advanced levels. As stated in the 2016-2017 report,
the EPP is transitioning to a new data collection system. Candidates (initial and advanced) who began a program in the previous
system were allowed to continue in that system until program completion. While the number of candidates in the previous system
has diminished, retrieving data from two systems and merging the data for analysis is a laborious process. This impedes the EPP's
ability to analyze the data in a timely, responsive manner. During the transition process it has become evident the outgoing system
was not always functioning properly as during the analysis of the data gaps have been noted that appear to be an outcome of a
system problem. Because of these issues, the functioning of the Quality Assurance System has had limitations. By the end of the
2018-2019 academic year, candidates in the previous system will have completed programs enabling the EPP to use only one
system. The EPP is also analyzing the number of key assessments at the initial level through its Teacher Education Management



and Assessment (TEAMS) committee. In the review, the committee will determine the assessments that are essential for
determining program effectiveness and those that are not essential. A reduction in the number of assessments will alleviate the
amount of data collected and thereby put less stress on the entire assurance system. Emphasis will be placed upon assessing
initial candidate application of standards in the three clinical experiences. At the advanced level, a lack of evidence regarding A.4
inhibits the Quality Assurance System's functioning. Further details are stated below under the heading A.4.

Advanced Standard 4
At the advanced level the ability to collect evidence for annual measures of employer and completer satisfaction has been limited.
The EPP is addressing this measure through a phase-in plan that is being implemented in spring 2019. The plan addresses both
employer and completer satisfaction through a formalized process and will provide qualitative and quantitative data for the
Qualitative Assurance System through formal surveys and focus groups. 

Advanced Standard 3
A gap has been identified in advanced standard A.3.1. Advanced candidates in the EPP's programs that lead to licensure
(educational leadership, reading specialist, school counseling) do not reflect the diversity of the candidates in the schools within the
EPP's service area. Specifically, diversity as it pertains to ethnicity and gender is not reflected in the advanced candidates. To
address the situation, the EPP has designed a recruitment plan to not only increase enrollment in advanced programs but also to
achieve greater diversity as it pertains to ethnicity and gender. The plan includes specific recruitment efforts in collaboration with
the Graduate Studies office. 

Advanced Standard A.1, A.2 and A.3
The EPP has determined a common assessment across advanced programs leading to licensure (educational leadership, reading
specialist, school counseling) will enable it to view the programs holistically. There are assessments specific to each program as
aligned with the specialized professional association standards but these assessments do not lead to evidence by which the EPP
can review advanced programs holistically. Specially, there is a need to have a common assessment for the first five proficiencies
in standard A.1.1 and in standard A.3.4. To meet this need, the EPP is implementing an action research project that candidates in
the advanced programs will complete. The project will also further collaboration between school partners and the EPP. Advanced
candidates will work closely with a school partner to develop and implement the action research project. The project is aligned with
A.1, A.2, and A.3. A draft of the handbook detailing the action research project is found in section 6 of this report. 

Standard 4, Initial
In the 2016-2017 CAEP Annual Report the EPP identified Standard 4 as a standard in which there were gaps. In 2017-2018 a
mentoring system was established to provide data regarding the impact of completers on student learning. The number of
completers in the mentoring program was small but the data derived from the first application of the mentoring program serves as a
baseline for determining completer impact on student learning. In 2018-2019 the mentoring program has been expanded to involve
additional completers and will result in evidence by which the EPP can make decisions about impact on student learning.
A specific plan to address the weakness has been developed by the EPP and is in the implementation stage as of the writing of this
report. 

Standard 3.1 Initial
The EPP has identified a gap in the diversity of initial level candidates and the diversity of learners in the service area. Diversity in
this instance is defined as ethnic and gender diversity. The EPP's initial level candidates are predominantly Caucasian and female.
The ethnicity in the service area is becoming more diverse ethnically. The Hispanic and Latino populations are increasing in the
schools in the service area. There is also a larger number of males in the service area in both the schools and in the general
population so there is a need to recruit more males into initial level programs. To address this situation, the EPP has designed a
recruitment plan for the purpose of increasing the number of initial level male candidates and greater diversity as it pertains to
ethnicity. The recruitment plan is in the implementation stage at the writing of this report. 

Standard 2.2 Initial
The EPP has identified a gap in identifying and training of high quality clinical educators. The process of selecting and training of
high quality clinical educators has been built upon positive relationships with school partners. At times this has resulted in
miscommunication between school-based partners and the EPP. To address the situation the EPP has devised a plan will that
formalize the process for the selection, preparation, evaluation, support, and retention of clinical educators. The plan includes
designing a document the EPP and school partners will use to solidify the selection of clinical partners. The plan also includes
developing a training module that will be available through the EPP's web site for those selected as clinical educators. A formalized
process for student teachers to evaluate their clinical educators is being implemented. The data from the evaluation will be
incorporated into a data base the EPP can reference as to the clinical educators who meet the standards set by the EPP.. 

Tag the standard(s) or component(s) to which the text applies.

2.2 Partners co-select, prepare, evaluate, support, and retain high-quality clinical educators
3.1 Recruits and supports high-quality and diverse candidate pool
4.1 Completer impact on student growth and learning
5.1 Effective quality assurance system that monitors progress using multiple measures



5.2 Quality assurance system relies on measures yielding reliable, valid, and actionable data.
5.3 Results for continuous program improvement are used
5.4 Measures of completer impact are analyzed, shared and used in decision-making
5.5 Relevant stakeholders are involved in program evaluation
A.1.1 Candidate Knowledge, Skills, and Professional Dispositions
A.2.1 Partnerships for Clinical Preparation
A.3.1 Admission of Diverse Candidates who Meet Employment Needs
A.4.1 Satisfaction of Employers
A.4.2 Satisfaction of Completers
A.5.1 Quality and Strategic Evaluation
A.5.2 Quality and Strategic Evaluation
A.5.3 Continuous Improvement
A.5.4 Continuous Improvement
A.5.5 Continuous Improvement

7.2 I certify to the best of my knowledge that the EPP continues to meet legacy NCATE Standards or TEAC Quality
Principles, as applicable.

 Yes    No

7.3 If no, please describe any changes that mean that the EPP does not continue to meet legacy NCATE Standards or
TEAC Quality Principles, as applicable.

Section 8: Preparer's Authorization
Preparer's authorization. By checking the box below, I indicate that I am authorized by the EPP to complete the 2019
EPP Annual Report.

 I am authorized to complete this report.

Report Preparer's Information

Name: Christee Jenlink

Position: Associate Dean, School of Education

Phone: 580-327-8450

E-mail: cljenlink@nwosu.edu

I understand that all the information that is provided to CAEP from EPPs seeking initial accreditation, continuing accreditation
or having completed the accreditation process is considered the property of CAEP and may be used for training, research and
data review. CAEP reserves the right to compile and issue data derived from accreditation documents.

CAEP Accreditation Policy

Policy 6.01 Annual Report

An EPP must submit an Annual Report to maintain accreditation or accreditation-eligibility. The report is opened for data
entry each year in January. EPPs are given 90 days from the date of system availability to complete the report.

CAEP is required to collect and apply the data from the Annual Report to:

1. Monitor whether the EPP continues to meet the CAEP Standards between site visits.
2. Review and analyze stipulations and any AFIs submitted with evidence that they were addressed.
3. Monitor reports of substantive changes.
4. Collect headcount completer data, including for distance learning programs.



5. Monitor how the EPP publicly reports candidate performance data and other consumer information on its website.

CAEP accreditation staff conduct annual analysis of AFIs and/or stipulations and the decisions of the Accreditation Council to
assess consistency.

Failure to submit an Annual Report will result in referral to the Accreditation Council for review. Adverse action may result.

Policy 8.05 Misleading or Incorrect Statements

The EPP is responsible for the adequacy and accuracy of all information submitted by the EPP for accreditation purposes,
including program reviews, self-study reports, formative feedback reports and addendums and site visit report responses,
and information made available to prospective candidates and the public. In particular, information displayed by the EPP
pertaining to its accreditation and Title II decision, term, consumer information, or candidate performance (e.g., standardized
test results, job placement rates, and licensing examination rates) must be accurate and current.

When CAEP becomes aware that an accredited EPP has misrepresented any action taken by CAEP with respect to the EPP
and/or its accreditation, or uses accreditation reports or materials in a false or misleading manner, the EPP will be contacted
and directed to issue a corrective communication. Failure to correct misleading or inaccurate statements can lead to adverse
action.

 Acknowledge


