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INTRODUCTION

Welcome to Northwestern Oklahoma State University’s Portfolio Process!  We define the portfolio as an edited collection of the teacher candidate’s evidence of professional development and reflections representative of the learning embodied in each piece of evidence.  Our goal is to help you develop into the best educator you can become, someone who is capable of responding with confidence to the many situations you will encounter in your future teaching career. 

Philosophy of the Unit

Northwestern’s Education Program seeks to produce teachers who can demonstrate the following competencies:  (1) provide clear instructional goals, (2) understand content and strategies for teaching, (3) clearly communicate instructional expectations to students, (4) expertly use instructional materials which enrich and clarify content, (5) understand students to allow for adapting instruction to their needs, (6) understand and provide regular and appropriate feedback, (7) accept responsibility for student learning, and (8) thoughtfully and reflectively practice effective teaching skills.

Mission Statement

 
The program’s mission is to empower professional educators to use current state of the art methods to establish themselves as professionals.  One of the specific functions assigned to Northwestern Oklahoma State University by the Oklahoma State Regents for Higher Education is “to provide a program of studies for the preparation of teachers at the baccalaureate and master’s degree levels” to work in the public schools which the institution serves.  

Philosophy of the Portfolio
The Professional Education Unit of Northwestern Oklahoma State University believes that professional development involves understanding the role and the responsibility of a teacher in a particular context.  The teacher candidate learns both to reflect and to challenge that role by integrating and synthesizing knowledge and skills from different sources to solve problems and enhance their perspective.  NWOSU’s experiential education program is based on research, theory, factual information, best practices, and reflection.  The candidate exemplifies these characteristics through a well-organized, thorough, creative, and reflective portfolio.   

Purpose of the Portfolio

The Teacher Candidate Portfolio celebrates the knowledge, skill, experience, and professional dispositions of each teacher candidate in Northwestern Oklahoma State University’s professional education program.  It documents each candidate’s progress toward becoming a teacher who makes effective educational decisions in diverse contexts.  


By developing the teacher candidate portfolio, candidates develop their abilities to articulate why they make various instructional decisions as they prepare and teach lessons in the diverse contexts of classrooms, schools, and communities.  Their reflection promotes insight which stimulates professional growth. 


Teacher candidates have the opportunity to illustrate progress throughout the professional education program and the integration of learning in all courses.  Candidates should consider this portfolio as an evolving display of professional growth during Benchmarks 1-3.  The final portfolio, Benchmark 4, illustrates a teacher candidate’s best work.

The portfolio is also required for institutional accreditation by the Oklahoma Commission for Teacher Preparation (OCTP) as a continuous assessment tool of programs, standards, outcomes and quality experiences that NWOSU provides for our candidates.  Possible changes and updates of requirements may come from the OCTP as candidates matriculate through the program.  It is the candidate’s responsibility to keep abreast of additions or changes. The candidate should contact his or her advisor and visit our website at:  www.nwosu.edu/education for advisement.  
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The unifying theme of NWOSU's Teacher Education Program is Applied Professional Pedagogy Leads to Effective Schools (APPLES).  An apple tree was used to graphically represent the model for the program. The basis or roots for the Teacher Education Program is provided by the faculty member's service, scholarly activity, and teaching.  Faculty member's classroom teaching provides nourishment to the Teacher Education Program through the application and modeling of effective teaching practices that lead to effective schools.  Faculty member's scholarly activities such as research, presentations, and publications, also serve to nurture the teacher preparation program and ensure students are exposed to research-based professional pedagogy that leads to effective schools.  Further sustenance is provided by faculty member's service to the university, the community, public schools, the state, and the nation.
From the collective research and experience of the faculty a knowledge base was developed that is represented by the trunk of the tree since it provides support to the Teacher Education Program.  The competencies which branch from the knowledge base are divided into four domains. The three domains which are addressed in the professional education component of the basic program and in the graduate core classes of the advanced program are: (1) knowledge of Teaching, (2) knowledge of Students, and (3) knowledge of Schools. The fourth domain is Content Knowledge which comes from general education and specialty studies. Candidates’ dispositions are another contributing factor in the development of effective teachers. The branch identified from the root of our CF tree emphasizes the importance of dispositions for all of our candidates.  Dispositions are the professional attitudes, values, and beliefs demonstrated through both verbal and non-verbal behaviors as educators interact with students, families, colleagues, and communities.  These positive behaviors support student learning and development. Candidates are continually assessed on their disposition as they progress through the teacher education program and are expected to show evidence of fairness and a commitment to the belief that all students can learn.  The Unit at Northwestern identifies and assesses the following dispositions:  punctuality, organization, high expectations, attitude, initiative, flexibility, poise, confidence, appearance, cultural sensitivity, communication, professional commitment, and professional ethics.
The outcomes resulting from successful completion of the program are represented by APPLES on the tree which are the fruits of our program -effective teachers.  The tree sits on a compact disk with its image reflected on the surface.  This image depicts the latest additions to the Unit’s conceptual framework.  First, the compact disk symbolizes the use of technology in the Teacher Education Program.  The Unit believes that technology plays an integral part in the preparation of tomorrow’s teachers and continually strives to infuse technology into the teaching/learning process.  Secondly, the reflection of the apple tree symbolizes the important role of reflection in the development of educators.  Current research and practice (Hatton and Smith, 1995; Spurgeon and Bowen, 2002) support the incorporation of reflection in the preparation of effective teachers.  Third, the array of colors in the CD symbolizes the commitment to the various elements of diversity. The Teacher Education Unit is committed to creating and maintaining a mutually respectful environment that recognizes, invites, and celebrates diversity among all students, candidates, faculty, and staff.  NWOSU values human differences as an asset; works to sustain a culture that reflects the interests, contributions, and perspectives of members of diverse groups; and delivers educational opportunities to meet the needs of diverse audiences.  The Unit also seeks to instill these values and skills to encourage leadership and service in a global and multicultural society. The Unit has made reflection a part of both the preparation and the assessment of its candidates.
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Review for Program Accreditation

In the process of preparing the portfolio, the teacher education candidate gives permission for the portfolio to be examined by the Oklahoma Department of Education, the Oklahoma Commission for Teacher Preparation, national and state accreditation teams, and NWOSU faculty.  During any benchmark of portfolio preparation, the Oklahoma Commission for Teacher Preparation (OCTP) will randomly select a list of candidates for portfolio review.  After notification the candidates will have up to 10 days to submit their portfolios to the NWOSU Director of Teacher Education office.  The OCTP will use a sampling of portfolio work to assess the Professional Education Unit at NWOSU and not to evaluate the work of the individual student.  The portfolios will be returned to the candidates after the completion of their review.

Academic Honesty Statement

Northwestern Oklahoma State University’s students are expected to uphold standards of intellectual and academic integrity.  Academic honesty is fundamental to the academic environment of learning and scholarship.  It is essential when evaluating each candidate’s level of knowledge and acquisition of skills.  Academic dishonesty is represented by (1) plagiarism; (2) misrepresentation of the work of others as one’s own; (3) unauthorized signatures; (4) falsification.  A violation of academic honesty will result in zero credit for work submitted and possible dismissal from the Teacher Education Program.

POLICY AND BENCHMARKS
Introduction

This portfolio reflects the candidate’s growth as a professional.  It is the responsibility of the candidate to have Teacher Education Faculty signatures verifying approval of required competencies in each benchmark.  All Teacher Education Faculty signatures are necessary in each benchmark before a candidate can advance to another benchmark.  After a benchmark is verified, indicated by Teacher Education Faculty signatures, the appropriate LiveText Benchmark Report will be added to the candidates Teacher Education file. 
NOTE:
All transfer students must meet the portfolio requirements.  The candidate may meet with the department’s chair or the Director of Teacher Education to clarify the portfolio proceedings.  

Benchmark I.  “Setting the Foundation for Teacher Excellence”

                         Time frame:  Exit from EDUC 2103 Introduction to Education


The candidate will present the beginnings of his/her portfolio to a Teacher Education Faculty member.  The faculty member will provide feedback on the portfolio contents.  Portfolio template is to be downloaded in LiveText. The portfolio must have completion of:
· 2 competencies 

· Field Experience (1 form)

Note:  Reflective Commentary should focus on the competency. One to three artifacts may be added, depending on student choice to support their understanding of the entire competency.  A Competencies/Course Correlation can be found in the Appendix.  Suggested competencies for Benchmark 1 are from Intro to Education & Educational Seminar:  Follow-up assessment will be at next Benchmark.

.  
Benchmark 2:  “Showing Evidence of Beginning Professional Growth”

  
              Time frame:  Admission to Teacher Education


As a candidate applies for acceptance into Northwestern Oklahoma State University’s Teacher Education program, the candidate will submit the updated portfolio to the Teacher Education Office two weeks prior to the Teacher Education interview.  At this time, the portfolio must have completion of:

· Benchmark 1 Evaluation

· “Why I Want to Teach” essay 

· Autobiography

· Professional Goals

· Current transcript (unofficial)

· Field Experience forms (for each completed course with FE requirement)

· 2 new competencies (for a total of 4 at this point)
Note:  Follow-up assessment must be complete prior to Admission to Teacher Education program. 
Benchmark 3:  “Developing Evidence of Professional Growth and Reflection”

                          Time frame:  Admission to Student Teaching


The portfolio will be reviewed by the candidate’s advisor and one other Teacher Education faculty member when completing admission for Student Teaching.  The candidate may be approved for student teaching when all requirements have been met.  At this time, the portfolio must have completion of:
· All updated/corrected items from Benchmarks 1 and 2
· Benchmark Evaluations for 1 and 2
· Philosophy of Teaching
· Current transcript (unofficial)

· Field Experience forms (for each completed course with FE requirement)
· 6 new competencies for a total of 10 at this point

Note:  Follow-up assessment must be completed prior to Student Teaching.  
Benchmark 4:  “Demonstrating Evidence of Best Work and Best Practice”


               Time frame:  Exit Student Teaching


The candidate’s final portfolio review, Benchmark 4, will occur in two parts at the end of student teaching. Portfolio Exit Interview: The candidate will address his or her committee of the Teacher Education faculty by appointment during Final’s week.  (See Appendix for Portfolio Seminar/Formal Presentation and Portfolio Exit Interview.)


A note to the candidate:  What does “Best Practices” mean?  Teaching, like other professions, is a practice-based field.  Understanding current theory based on research is imperative, as is the ability to put this theory into practice. You can illustrate through your choice of artifacts that you not only understand that all students can learn, but you are capable of adjusting your teaching to facilitate that learning.  In short, “best practices” means using theory intelligently to help students learn as best they can.

· All updated/corrected items from Benchmarks 1, 2, and 3
· Updated Transcript
· 6 competencies for the completion of all 16 competencies

Note: ALL competencies for benchmark 4 must be from Measurement and Evaluation, Aggressive/Disruptive Behavior, Multicultural Education and Student Teaching. 
PORTFOLIO ASSEMBLY AND REVIEW PROCEDURES
The Teacher Education portfolio is a selected collection of the candidate’s personal work that serves to demonstrate achievement of goals and mastery of competencies.  It includes artifacts required by the academic major department, the professional education program, as well as artifacts that will reflect commitment to professional growth and development.


Each competency should be accompanied by a written reflection.  This reflection should provide evidence that candidates have the ability to reexamine and modify their teaching and the effects on student learning with the goal of improving their professional practice. The candidate should address why the artifact was selected, how it connects to the specific competency, and the impact this artifact has made on the candidate’s professional understanding or growth.  Smythe (1992) identified questions to be answered in written reflection that ask the candidate to describe, inform, and confront the effectiveness of instruction, such as:” What did I do?”, “What does it mean?”, and “How did I come to be like this?”  The reflective commentary will need to address the following:

1st paragraph -   How does the artifact (i.e. research annotations) meet Competency (i.e. 14) ?

2nd paragraph – Briefly summarize this artifact. 

3rd paragraph -  Why is it important to do this (i.e. research and analyze problems) in education?

4th paragraph -  How will you apply what you learned in your future classroom?

The portfolio is introduced in EDUC 2801 Educational Seminar and EDUC 2103 Introduction to Education.  The portfolio provides a record of professional growth and development over time, a process for student self-evaluation and reflection, student choice, responsibility for student selection and revision, and a model that may be used throughout the candidate’s professional career.  At each Benchmark, the portfolio should be considered to be a “best work” portfolio, illustrating the candidate’s exemplary work appropriate for the candidate’s individual level of experience. It is understood that some competencies may require candidates to have knowledge, skills and experiences that in most cases they will not have until later in their program. Therefore, it is strongly recommended that at each benchmark, candidates select competencies that correlate with coursework completed at that point in their program. (*Note:  Each course syllabus lists the competency or competencies covered in that class).

Format Requirements  

Candidates will use the NWOSU Teacher Education Portfolio template provided in LiveText.
Note:  Legal Requirement:


Due to confidentiality, written permission must be obtained for pictures or student work.  (See Appendix for release form.) After gaining parental permission, scan this form and add it as an attachment to the appropriate competency.
Portfolio Exit Interview 

A committee of three Teacher Education faculty members will conduct an exit interview of approximately 30 minutes with each candidate at the end of his/her student teaching semester. The purpose is for the candidate to look back and forward at his/her growth in the profession. 

 The interview will include the following components:
· Looking Back: The candidate will be asked to respond to questions from the committee regarding the formal oral presentation at the Student Teacher Portfolio Seminar.  Candidates will also be asked to further explain and highlight features of their portfolios and to respond to questions.

· Looking Ahead: The candidate will be asked to consider how the teacher education program relates to his/her future practice as an educator and the role of the portfolio process in his/her professional development. 

In addition to illustrating candidates’ competencies, information from these interviews provides necessary feedback to continuously improve the NWOSU Teacher Education program.

Portfolio Benchmark Evaluation          

The portfolio will be evaluated at each Benchmark.  It is the responsibility of the candidate to make sure all components of the portfolio are complete, current, submitted at the designated time, and that the authorized reviewer(s) on the LiveText Benchmark Evaluations are in place.  The protocol has been designed to indicate completion and level of proficiency.  When evaluating portfolios, faculty will be considering the extent to which each part of the competency is fulfilled.

Portfolio Approval

Upon successful completion of the portfolio process, the teacher education faculty committee that reviews the portfolio will recommend to the Director of Teacher Education the candidate be approved for certification.  If all requirements have not been met, a Portfolio Plan of Improvement will be required.  

APPENDICES

Forms can be downloaded from Northwestern’s Website


NWOSU has adopted a modified version of the Oklahoma General Competencies for Teacher Licensure & Certification.  The competencies were modified to accommodate the A.P.P.L.E.S. conceptual framework.  The following matrix identifies the specific courses in which each of the Northwestern’s competencies are addressed.

Competencies/Course Correlation            

The fourteen competencies, developed from the current Oklahoma General Competencies for Certification and Licensure, are incorporated throughout the Teacher Education program in a variety of courses.  A matrix of the competency/course correlation is listed below.  

	            
            (Candidates will choose which artifact best meets the competency as it relates personally and 
              reflectively in their individual portfolios.  Candidates are not limited to the competencies from 
              these particular courses.)
	2801 Ed. Seminar
	2103 Intro. to Ed.
	2402 Intro. to Excep.
	3123 Ch/Adol. Psy.
	4122 Beh. Interven.
	3112 Ed. Psych.
	4112 Supp. Sp. St.
	Methods Courses
	3032 Meas./Eval.
	4131 Agg./Disrup.
	4821 Multicultural
	Student Teaching

	1. The candidate understands how students learn and develop and can provide learning opportunities that support 
their intellectual, social, and physical development at all grade levels, including early childhood, elementary, middle, 
and secondary.
	
	
	
	(
	
	(
	
	
	
	
	
	(

	2. The candidate understands that students vary in their approaches to learning and creates instructional opportunities

 that are adaptable to individual differences of learners.
	
	
	(
	
	
	
	(
	
	
	(
	(
	(

	3.  The candidate uses best practices related to motivation and behavior to create learning environments that 
encourage positive social interaction, self-motivation, and active engagement in learning, thus providing opportunities
for success.
	
	
	
	
	(
	
	
	
	
	(
	
	(

	4. The candidate understands the process of continuous lifelong learning, the concept of making learning enjoyable, 
and the need for willingness to change when the change leads to greater student learning and development.
	
	
	
	
	
	
	
	(
	
	
	
	(

	5. The candidate plans instruction based upon curriculum goals, knowledge of the teaching/learning process, subject 
matter, students’ abilities and differences, the community, & adapts instruction based upon assessment & reflection.
	
	
	
	
	
	
	
	(
	
	
	
	(

	   5.1 The candidate understands and is able to develop instructional strategies/plans based on the Oklahoma Core 

   Curriculum.
	
	
	
	
	
	
	
	(
	
	
	
	(

	6. The candidate understands curriculum integration processes and used a variety of instructional strategies to 
encourage students’ development of critical thinking, problem solving, and performance skills, and effective use of technology.
	
	
	
	
	
	
	
	(
	
	
	
	(

	   6.1 The candidate understands the central concepts and methods of inquiry of the subject matter discipline(s) he or
   she teaches and can create learning experiences that make these aspects of subject matter meaningful for students.
	
	
	
	
	
	
	
	(
	
	
	
	(

	7. The candidate develops a knowledge of and uses a variety of effective communication techniques to foster active 
inquiry, collaboration, and supportive interaction in the classroom.
	
	
	
	
	(
	
	
	(
	
	
	
	(

	8. The candidate understands and uses a variety of assessment strategies to evaluate and modify the teaching/
learning process ensuring the continuous intellectual, social, and physical development of the learner.
	
	
	
	
	
	
	
	(
	(
	
	
	(

	9. The candidate shall have an understanding of the importance of assisting students with career awareness and the application of career concepts to the academic curriculum.
	
	(
	
	
	
	
	
	
	
	
	
	(

	10. The candidate evaluates the effects of his/her choices and actions on others, modifies these actions when needed,
 and actively seeks opportunities for continued professional growth.
	
	
	
	
	(
	
	
	(
	
	
	
	(

	11. The candidate understands the state teacher evaluation process, “Oklahoma Criteria for Effective Teaching Performance,” and how to incorporate these criteria in designing instructional strategies.
	
	
	
	
	
	
	
	
	
	
	
	(

	12. The candidate fosters positive interaction with school colleagues, parents/families, and organizations in the 
community to actively engage them in support of students’ learning and well-being.
	
	
	
	
	
	
	
	(
	
	
	
	(

	13. The candidate understands the legal aspects of teaching, including the rights of students and parent/families, as 
well as the legal rights and responsibilities of the teacher.
	
	(
	(
	
	
	
	
	
	
	
	(
	(

	14. The candidate researches and analyzes major contemporary problems in public education.
	(
	
	
	(
	
	
	
	
	
	
	
	


SUGGESTIONS FOR ARTIFACTS AND REFLECTIONS

Potential Sources of Evidence Support Competency

	· Journal reviews
	· Tests the candidate has created

	· Case studies that reflect best research and exemplary practice
	· Attendance at a professional education organization

	· Lesson plans and/or units of study
	· Diagrams, models, graphs, designs

	· Collaborative group assignments and presentations
· Evidence applying theory to best practice
	· Documentation of professional meetings, workshops and experiences attended

	· Career education in content area
	· Demonstration of knowledge and use of various learning styles

	· Journaling of reflective examination of candidate’s own practice
	· Logs or written evidence of activities in classrooms 

	· Evidence of special training or proficiency
	· Pre-student teaching and/or student teaching evaluations

	· Evidence of multicultural planning
	· Research paper

	· Written philosophical statement that reflects underlying knowledge and values of teacher education
	· Demonstration of developmentally appropriate instructional materials 

	· Evaluations and/or critiques from students, peers, and supervisors
· Evidence of parental involvement
	· Documentation of changes in philosophy based on recent findings from research and practice 
· Video and/or audio tapes of teaching experiences

	· Self-reflection from a parent conference
	· Collaborative class assignment

	· Correspondence (Parent letters)
	· Case studies

	· Student work that has been evaluated
	· Student profiles

	· Classroom observation
	· Field trip plans

	· Evidence of the use of technology
	· Analysis of a lesson planned and taught

	· Community profile or service
	· Description of experiences in school setting

	
	

	
	


In-depth Reflection

	Ask yourself, then answer, the following questions  for an in-depth reflection:

· 1st paragraph -   How does the artifact (i.e. research annotations) meet Competency (i.e. 14) ?

· 2nd paragraph – Briefly summarize this artifact. 

· 3rd paragraph -  Why is it important to do this (i.e. research and analyze problems) in education?

· 4th paragraph -  How will you apply what you learned in your future classroom?


RELEASE FORM FOR USE OF PHOTOS, VIDEOS, AND STUDENT WORK

Dear Parent/Guardian:

I am a Northwestern Oklahoma State University graduate student.  As part of program requirements, I am involved in field experience in your child’s classroom.  One component of the program required by the State of Oklahoma is to develop a portfolio.  

To show evidence of my competence and professional growth, I may use photos, videotapes, and/or class work from this classroom experience.  The photographs and videotapes would only be used to demonstrate my growth and progress.  It does not focus on students in this classroom.

All materials will be kept confidential and only be used as part of the required portfolio.  The portfolio will be reviewed by faculty at NWOSU, by Oklahoma Commission for Teacher Preparation, and/or national/state review teams for the purposes of accreditation.

Sincerely,

Student name:________________________________________________________________

School/Teacher:_______________________________________________________________

As a parent or guardian, of the above named student:

(
I give my permission to include a duplicate of my child’s work, image in a 
  

photograph or on a video tape.


No student name will appear with any materials that are submitted.
         

(
I do not give permission for this information about my child to be used for portfolio documentation.


Signature of parent/guardian:_________________________________________________ 

Date _____________________

PORTFOLIO SCORING RUBRIC
	Criteria
	Proficient (4)
	Competent (3)
	Acceptable (2)
	Unacceptable (1)

	Field Experience Forms 
	The student has included field experience forms for all of the classes that they have taken, which require observation.
	 
	 
	The student has not included field experience forms for all of the classes that they have taken, which require observation.

	Code of Ethics
	The student has included his/her Code of Ethics statement.
	
	
	The student has not included his/her Code of Ethics statement.

	Why I Want to Teach Essay 
	• Topic is addressed fully with style and language appropriate to audience, purpose, and occasion. 
• Main idea is clearly stated and maintained with appropriate and logically stated supporting details. 
• Writing is free from sentence structure and usage errors. Writing shows care and precision in word choice. 
• Writing is free from spelling, capitalization, and punctuation errors. 
	• Topic is addressed partially with style and language appropriate to audience, purpose, and occasion. 
• Main idea is clearly stated and maintained with somewhat appropriate and logically stated supporting details. 
• Writing has 1 - 2 sentence structure and/or usage errors with appropriate word choice. 
• Writing has 1 - 2 spelling, capitalization, and/or punctuation errors. 
	• Topic is addressed partially with style and language somewhat appropriate to audience, purpose, and occasion. 
• Main idea is somewhat stated with weak supporting details. 
• Writing has 3 - 4 sentence structure and/or usage errors with appropriate word choice. 
• Writing has 3 - 4spelling, capitalization, and/or punctuation errors. 
	• Topic is weakly addressed with style and language inappropriate. 
• Main idea is unclear with weak supporting details. 
• Writing has more than 4 sentence structure and/or usage errors with weak word choice. 
• Writing has more than 4 spelling, capitalization, and/or punctuation errors. 

	Philosophy of Education 
	• Topic is addressed fully with style and language appropriate to audience, purpose, and occasion. 
• Main idea is clearly stated and maintained with appropriate and logically stated supporting details. 
• Writing is free from sentence structure and usage errors. Writing shows care and precision in word choice. 
• Writing is free from spelling, capitalization, and punctuation errors. 
	• Topic is addressed partially with style and language appropriate to audience, purpose, and occasion. 
• Main idea is clearly stated and maintained with somewhat appropriate and logically stated supporting details. 
• Writing has 1 - 2 sentence structure and/or usage errors with appropriate word choice. 
• Writing has 1 - 2 spelling, capitalization, and/or punctuation errors. 
	• Topic is addressed partially with style and language somewhat appropriate to audience, purpose, and occasion. 
• Main idea is somewhat stated with weak supporting details. 
• Writing has 3 - 4 sentence structure and/or usage errors with appropriate word choice. 
• Writing has 3 - 4spelling, capitalization, and/or punctuation errors. 
	• Topic is weakly addressed with style and language inappropriate. 
• Main idea is unclear with weak supporting details. 
• Writing has more than 4 sentence structure and/or usage errors with weak word choice. 
• Writing has more than 4 spelling, capitalization, and/or punctuation errors. 

	Autobiography 
	• Topic is addressed fully with style and language appropriate to audience, purpose, and occasion. 
• Main idea is clearly stated and maintained with appropriate and logically stated supporting details. 
• Writing is free from sentence structure and usage errors. Writing shows care and precision in word choice. 
• Writing is free from spelling, capitalization, and punctuation errors. 
	• Topic is addressed partially with style and language appropriate to audience, purpose, and occasion. 
• Main idea is clearly stated and maintained with somewhat appropriate and logically stated supporting details. 
• Writing has 1 - 2 sentence structure and/or usage errors with appropriate word choice. 
• Writing has 1 - 2 spelling, capitalization, and/or punctuation errors. 
	• Topic is addressed partially with style and language somewhat appropriate to audience, purpose, and occasion. 
• Main idea is somewhat stated with weak supporting details. 
• Writing has 3 - 4 sentence structure and/or usage errors with appropriate word choice. 
• Writing has 3 - 4spelling, capitalization, and/or punctuation errors. 
	• Topic is weakly addressed with style and language inappropriate. 
• Main idea is unclear with weak supporting details. 
• Writing has more than 4 sentence structure and/or usage errors with weak word choice. 
• Writing has more than 4 spelling, capitalization, and/or punctuation errors. 

	Professional Goals 
	There is evidence that the student put much thought into his/her professional goals. 
	There is evidence that the student put some thought into his/her professional goals. 
	There is evidence that the student did not put much thought into his/her professional goals. 
	There is evidence that the student did not put any thought into his/her professional goals. 

	Resume 
	The student has included an updated resume. 

	 
	 
	The student has not included an updated resume. 

	Criteria
	Proficient (4)
	Competent (3)
	Acceptable (2)
	Unacceptable (1)

	Transcript 
	The student has included an updated transcript. 
	 
	 
	The student has not included an updated transcript. 

	Competencies 1-14


	• 1st paragraph clearly explains why the artifact was selected and how it connects to the specific competency 
• reflective commentary provides adept evidence of the competency you are addressing, i.e. analyzes understanding of subject and pedagogical knowledge (know & understand), disposition and its impact on student learning (use) 
• provides a “personal voice” to articulate individual autonomy and personal growth; written commentary is articulate, clear, coherent, thorough, and contains vivid detail 
• has 0-2 grammar usage, spelling errors, etc.
	• 1st paragraph explains why the artifact was selected and how it connects to the specific competency 
• reflective commentary provides sufficient evidence of the competency you are addressing, i.e. explains understanding of subject and pedagogical knowledge (know & understand), disposition and its impact on student learning (use) 
• explains individual autonomy and personal growth; written commentary is clear, coherent, complete and contains a few details 
• has 3-4 grammar usage, spelling errors, etc.
	• 1st paragraph partially explains or does not explain why the artifact was selected and how it connects to the specific competency 
• reflective commentary provides partial evidence of the competency you are addressing, i.e. partially explains understanding of subject and pedagogical knowledge (know & understand), disposition and its impact on student learning (use) 
• partially explains individual autonomy and personal growth; written commentary is unclear and/or non-coherent, and contains limited details 
• has 5-6 grammar usage, spelling errors, etc.
	• 1st paragraph does not explain why the artifact was selected and how it connects to the specific competency 
• reflective commentary provides no evidence of the competency you are addressing, i.e. does not explain understanding of subject and pedagogical knowledge (know & understand), disposition and its impact on student learning (use) 
• does not explain individual autonomy and personal growth; written commentary is not clear and/or not coherent and contains no details 
• has 7 or more grammar usage, spelling errors, etc.
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