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BACKGROUND OF T.E.A.M.S. COMMITTEE
Northwestern Oklahoma State University's Teacher Education Unit has worked collaboratively with Teacher Education Faculty members, public school representatives, and teacher candidates to develop a comprehensive assessment system that that is grounded in its Conceptual Framework (CF) and incorporates national, state, and institutional standards in the assessment of Teacher Education Candidates, the Teacher Education Faculty, the Teacher Education Programs, and the Teacher Education Unit Operations.  The Program is in the early stages of being implemented, evaluated and refined.  Performance assessments are being tested for accuracy, consistency, and fairness by internal evaluators as well as community representatives.  Data on candidate performance from both internal and external assessment measures have been compiled and are used to evaluate and improve the on-going process and effectiveness of the Teacher Education Program as well as the program's final outcomes. 

Teacher candidates' knowledge and skills are assessed through measures such as examinations, portfolios, papers, presentations, and case studies. Assessments of knowledge, dispositions, and teaching performance occur throughout the program, including during field experiences and clinical practice through performance assessments that also include candidate analysis of PK–12 student learning.  The Unit supplements information about candidate performance with information about graduates derived from follow-up studies, employer evaluations, and job placement rates.  

The unifying theme of Northwestern's Teacher Education Program is Applied Professional Pedagogy Leads to Effective Schools (APPLES).  An apple tree is used to graphically represent the model for the program. The basis or roots for the Teacher Education Program is provided by the faculty member's service, scholarly activity, and teaching.  Faculty member's classroom teaching provides nourishment to the Teacher Education Program through the application and modeling of effective teaching practices that lead to effective schools.  Faculty member's scholarly activities such as research, presentations, and publications, also serve to nurture the teacher preparation program and ensure that candidates are exposed to research-based professional pedagogy that leads to effective schools.  Further sustenance is provided by faculty member's service to the university, the community, public schools, the state, and the nation.

From the collective research and experience of the faculty a knowledge base was developed that is represented by the trunk of the tree since it provides support to the Teacher Education Program.  The competencies which branch from the knowledge base are divided into four domains. The three domains which are addressed in the professional education component of the basic program and in the graduate core courses of the advanced program are: (1) knowledge of Teaching, (2) knowledge of Students, and (3) knowledge of Schools. The fourth domain is Content Knowledge which comes from general education and specialty studies.  The outcomes resulting from successful completion of the program are represented by APPLES on the tree which are the fruits of our program’s effective teachers.

The assessment of each aspect of the CF results in a cycle of inquiry that seamlessly evaluates candidates and the Unit and thus brings the assessment system full circle:

I. 
Candidates - qualifications of performance


A.
Initial Programs

1. Candidates demonstrate knowledge and skills of teaching, students, and schools.
2. Candidates demonstrate content knowledge and skills in general education.
3. Candidates demonstrate content knowledge and skills in subject area specialty studies.
4. Candidates demonstrate dispositions of a reflective practitioner through their ability to reflect on their application of professional pedagogy leading to effective schools.


B.
Advanced Programs

1. Candidates demonstrate knowledge and skills of teaching, students, and schools.
2. Candidates demonstrate content knowledge and skills in subject area specialty studies.
3. Candidates demonstrate dispositions of a reflective practitioner through their ability to reflect on their application of professional pedagogy leading to effective schools.

II.
Unit Effectiveness

A.
Assessment of Faculty

1. Scholarship: Faculty research and review professional practices and literature related to effective teaching and effective schools.
2. Teaching: Faculty apply and model professional practices and literature related to effective teaching, including the integration of technology into teaching and learning, that leads to effective schools.
3. Service: Faculty apply and model professional practices related to service that leads to effective schools through service to the university, the community, public schools, the state, and the nation.
4. Reflection: Faculty demonstrate dispositions of a reflective practitioner through their ability to model and reflect on the application of professional pedagogy that leads to effective schools.  This will be implemented as faculty engage in scholarship, teaching, and service.  Faculty will demonstrate dispositions as a component of faculty development and evaluation.

B.
Assessment of the Teacher Education Programs 

1. SPA Program Reviews

2. Candidate Portfolios

3. Advising

4. Field Experience Placements

III.
Assessment of the Teacher Education Unit Operations

A.
Leadership and Authority


B.
Budget


C.
Facilities


D.
Resources (including information Technology)
ASSESSMENT SYSTEM

The Unit at Northwestern Oklahoma State University believes multiple assessments are necessary in order to determine whether our candidates are able to apply professional pedagogy that leads to effective schools.  Our assessment system has been developed through a process involving faculty, candidates, and the community at varied stages of the design, development, and implementation of the assessment plan.  During the spring of 2000 a committee was formed to align instruction, curriculum, and assessment with national, state, and institution standards.  New APPLES competencies were identified based on national and state standards.  After courses were redesigned around these standards, instruction, curriculum, and performance assessments were aligned to the APPLES.  

In the spring of 2002, a Standard 2 Committee was formed to develop an assessment system that was consistent with our CF and that complied with NCATE standards.  The committee identified assessments that were currently being used and recommended additional assessments that would provide a holistic view of teacher candidates, Teacher Education Faculty, and the Teacher Education Program.  The Assessment Program is designed with the elements identified in the CF that are represented in the model as the roots, trunk, branches, and APPLES on the tree and in the reflection of each component of the model in the "compact disk".  The Program details each element and the criteria by which each element is measured.  A timeline is included in the plan.  

As the result of the work completed by the Standard 2 Committee, the Teacher Education Assessment Management System (TEAMS) committee was formed from the Teacher Education Committee to monitor and adjust the system as data continues to be collected and analyzed.  One of the TEAMS committee key responsibilities is to provide continuous verification of the validity, reliability, and utility of the data and to ensure all candidate assessments are fair and free from bias.  

TRANSITION POINTS FOR CANDIDATE ASSESSMENT
The assessment program will evaluate the performance of teacher candidates at transition points throughout the candidates’ program using both formative and summative evaluation processes. 

INITIAL PROGRAMS

In initial certification programs, six transition points have been delineated for candidates completing initial teacher certification programs.  These transition points provide on-going formative evaluation conducted at specific transition points directly linked to the "inputs" of the teacher preparation program, including the operation, health and management of the Unit.  Four of the six transition points correspond to the Portfolio Benchmarks.  The benchmarks are checkpoints at the beginning, middle, and end of a candidate’s program that allow unit faculty to monitor progress toward mastery of competencies set forth in the conceptual framework.  The first benchmark is during EDUC 2103 Introduction to Education.  Candidates enrolled in this class have not yet been admitted to the program and so are given the requirements for completing it including the portfolio guidelines.  At the time that candidates apply for admission to the program their progress is checked again at a second benchmark.  A third benchmark is established at the time that candidates apply to do their student teaching.  The fourth and final checkpoint or benchmark is at the time candidates complete student teaching and are ready to exit the program. (see Portfolio Handbook).
The first transition point occurs upon entry into the university.  To be admitted candidates must have an ACT or SAT score and a GPA that rank in the top 50th percentile of Oklahoma students' scores.  Candidates may also be admitted if they have a high school GPA that ranks in the top 50th percentile of Oklahoma students who have taken the 15 required core high school units. 


The second transition point aligns with completion of Benchmark 1 in the Teacher Candidate Portfolio process.  Benchmark 1, “Setting the Foundation for Teacher Excellence”, asks the candidate to present the beginnings of his/her portfolio to the instructor of EDUC 2103 Introduction to Education.  The instructor provides feedback on the portfolio contents.  

The third transition point occurs upon application for admission to the Teacher Education Program at Benchmark 2, “Showing Evidence of Beginning Professional Growth."  Candidates must complete the requirements for admission to the Teacher Education Program and then submit requisite documentation to the Director of Teacher Education.  As a candidate applies for acceptance into Northwestern’s Teacher Education Program, the candidate submits the updated portfolio to the Teacher Education Office two weeks prior to the Teacher Education interview.  A committee of Teacher Education Faculty interviews candidates and assess progress at this transition point.  Admission allows candidates to enroll in courses that are restricted to fully admitted candidates.  At this third transition point, successful completion of the Oklahoma General Education Test (OGET) is required.
The fourth transition point occurs prior to student teaching, which is the capstone clinical practice experience, during Portfolio Benchmark 3:  “Developing Evidence of Professional Growth and Reflection”.  Candidates submit the portfolio to the Director of Student Teaching and Field Experience when applying for admission to the Student Teaching semester.  The candidate’s advisor and one other Teacher Education Faculty member review the portfolio at this fourth checkpoint.  The candidate is approved for Student Teaching when all requirements have been met.   These requirements include: (1) verification of Benchmarks 1, 2, and 3; (2) admission into the Teacher Education Program; (3) minimum cumulative GPA 2.5; (4) approval of the Candidate’s major department; (5) completed application for the Student Teaching semester; (6) unofficial transcript; (7) graduation requirement checksheet; (8) passing score on the Oklahoma Subject Area Test (OSAT); and (9) completion of all program coursework.

Candidates are again advised that successful completion of the Oklahoma Subject Area Test (OSAT) is required before the commencement of Student Teaching.  Candidates complete the Student Teaching application and submit this information to the Director of Student Teaching.  Candidates are notified in writing if admission to Student Teaching is denied. The denial letter includes the criteria that must be met for admission. 

The fifth transition point occurs prior to exiting student teaching, at Portfolio Benchmark 4:  “Demonstrating Evidence of Best Work and Best Practice”.  Candidates add to their portfolio artifacts developed during student teaching such as Student Teaching Lesson Plans, Student Teaching Evaluations, and work products of P-12 students collected during student teaching.  At this point, the candidate’s final portfolio review occurs in two parts.  During Part 1: Student Teaching Portfolio Seminar, the candidate gives an oral presentation to his/her peers, the Teacher Education Faculty, and other interested parties that reflects evidence of having met Oklahoma certification requirements and Northwestern's Teacher Education standards.  The portfolio is submitted to the Teacher Education office after this seminar.  During Part 2:  Portfolio Exit Interview, the candidate will present this portfolio to members of the assigned Teacher Education Portfolio Review Committee during Final’s week.  During this presentation, the candidate will demonstrate the ability to apply professional pedagogy leading to effective schools (APPLES).  Candidates illustrate through the choice of artifacts that they not only understand that all students can learn, but that they are capable of putting theory to practice, adjusting teaching to facilitate learning that leads to effective schools.  At this transition point, candidates must update items from Benchmarks 1, 2, and 3 and provide successful OGET, OSAT, and OPTE scores.

At the end of Student Teaching, the capstone field experience, candidates are asked to complete a Student Teacher Course Evaluation.  Data are aggregated and forwarded to the appropriate department/division.  During the Student Teaching semester, Teacher Candidates are required to set up a placement file with the Northwestern Placement Office. 

The Certification Officer checks for evidence of proficiency in a foreign language, a successfully completed portfolio, as well as the appropriate certification test results prior to recommendation for a teaching credential.  

All transfer students must meet the portfolio requirements for the appropriate benchmark corresponding to their transition point within the program.  They may meet with the department/division chair over their area of study or with the Director of Student Teaching and Field Experience to clarify the portfolio process.

The sixth and final transition point occurs after program completion and graduation during the first year of teaching.  Graduates that are hired in Oklahoma are required to participate in the Resident Teacher Program, which has been in place since 1982.  A Resident Teacher Committee (comprised of a school administrator, cooperating mentor teacher, and a university faculty member facilitate the supported transition from Teacher Candidate to first-year teacher.  During the third Resident Teacher Committee meeting, the committee members make a recommendation to either certify the first-year teacher or to provide a second year of support through the Resident Teacher Program.  The university representative serving on each committee shares the committee's recommendation with the Director of Teacher Education and the TEAMS committee.  Data is aggregated and summarized.  

During the resident year, a follow-up survey for Northwestern Teacher Education graduates is also administered as well as the Employer Satisfaction Survey.  The follow-up survey asks resident teachers to self-assess their performance while the Employer Satisfaction Survey asks administrators to rate the graduates on the APPLES competencies. Results from both surveys are compiled, analyzed, and shared with the Teacher Education Committee and the appropriate department/division to utilize in program improvement.  The Resident Teacher survey developed by the Oklahoma Association for Colleges of Teacher Education (OACTE) is used to compare the attrition rates of Resident Teachers who have gone through Northwestern's teacher preparation to those who were alternatively certified.

During the fall 2002 semester, the TEAMS committee designed reporting instruments to evaluate all Teacher Education Programs, candidates, and faculty.  The Teacher Education Committee evaluates the reporting instruments for strengths and weaknesses that will prompt modifications and refinement to ensure quality programs, candidates, and faculty at Northwestern.  The instruments are administered each spring semester, beginning with the spring 2003 semester.  The TEAMS committee prepares a written report for the Director of Teacher Education and the Teacher Education Committee in June of each year.  The committee makes recommendations to the Director of Teacher Education that will be forwarded to the Dean of Professional Studies. The Dean of Professional Studies will return the written reports to each of the Teacher Education Program Coordinators with feedback and recommendations for changes in programs.

ADVANCED PROGRAMS

In advanced certification programs, transition points are designated for candidates in the Master’s of Education Program. The first checkpoint is admission to the Graduate Program. In order to be considered for admission to the Graduate Program, the applicant must have a baccalaureate degree from an accredited institution, and have either an overall undergraduate grade point average of at least 2.75 based on a 4.00 scale or an undergraduate grade point average of at least 3.00 in the last 60 hours of undergraduate work.  If candidates do not meet either of the GPA requirements they must have a score that places them at the 25th percentile on two of the three areas (verbal, quantitative, and analytical writing) of the Graduate Record Exam (GRE) Aptitude Test or at the 25th percentile on the Miller Analogies Test (MAT). 

The second transition point occurs during Portfolio Milestone 1 Initial Coursework.  This transition point occurs upon completion of 10 hours of coursework. Candidates present the beginnings of the portfolio to the instructor.  The instructor provides feedback on the portfolio contents.  Portfolio assembly guidelines can be found on page 5 of the Graduate Portfolio Handbook.

The third transition point occurs during Portfolio Milestone 2: Developing Your Skills as a Professional Educator.  At this milestone, candidates submit the updated portfolio to their graduate advisory committee. 

The fourth transition point occurs upon application for Admission to Candidacy.  Candidates must apply for Candidacy in the Master’s of Education Program before completion of 16 hours of course work and no later than nine weeks prior to graduation.  The qualifications for Admission to Candidacy are a minimum grade point average of 3.00 and recommendations from two graduate faculty members who have had the graduate student in class.  Candidates must also have an approved plan of study on file in the Office of Graduate Studies before admission to candidacy can be granted.  

The final transition point is Application for Graduation. During the last semester of study, Candidates are required to obtain a Certification for Graduation form in the Office of Graduate Studies for approval and signatures. Candidates completing an advanced Education degree portfolio must submit evidence that all Milestones have been evaluated and successfully completed.  Candidates also complete Portfolio Milestone 3: Presentation of the Graduate Portfolio. Candidates for the Master’s of Education Degree must present the final portfolio to their graduate advisory committee after completion of all program requirements or when they are enrolled in final coursework. Candidates must have completed at least nine hours in a specialty area of study before presenting the Graduate Portfolio.

These formative measures provide performance feedback and periodic assessment of the progress towards the Unit's goals and objectives and on-going feedback regarding Northwestern's teacher preparation program's effectiveness.  Outcome-based summative evaluation data provides measurable indicators of whether the Unit has met the mission stated in the CF and APPLES model - to prepare candidates to apply professional pedagogy that leads to effective schools.

TIMELINE

Throughout any semester, aggregated data pertaining to admission to Teacher Education, Student Teaching, and the three state tests is shared with the Teacher Education Committee and with chairs of departments/divisions that offer Teacher Education Programs.  At the completion of every academic year, aggregated data from Student Teaching Evaluations will be distributed to the Teacher Education Committee and to appropriate department/division chairs.  The TEAMS committee will compile, analyze, and prepare a written report for the Director of Teacher Education each year.  The results will be shared with the Teacher Education Committee and appropriate departments/divisions.  The Teacher Education Committee will evaluate the reporting instrument for strengths and weaknesses that will prompt any changes thereby insuring quality programs, candidates, faculty, and unit.

MAJOR CANDIDATE ASSESSMENTS TO BE USED AT TRANSITION POINTS

As indicated above, data from candidates are generated and assessed from a variety of sources.  For example, portfolios are submitted and evaluated by a committee in three of the four transition points and are evaluated by a single individual at one point, Transition Point Two.  The portfolios will provide documentation that candidates have met Northwestern's APPLES standards.  These standards are based on the Oklahoma General Competencies for Teacher Licensure and Certification, which were adopted from the INTASC standards.  Candidates develop the portfolio throughout the teacher preparation program for all initial and advanced programs and present their completed portfolio at an exit interview comprised of three Teacher Education Faculty members. 

Summarization and analysis of summative data focuses on programs rather than individuals and is designed to lead to program change and improvement.  Because the ultimate goal of the program is to prepare effective future teachers, summative evaluation data assist the Unit in determining whether this goal is met.  Once the system is in place, candidate assessment data are compiled and analyzed at the following regular intervals to continually make decisions about the Unit's effectiveness in meeting its goal and program objectives:
Initial
Transition Point 1: Upon Entry to the University


Student meets at least one of the following:

· ACT or SAT score that ranks in the top 50th percentile of Oklahoma scores

· High school GPA in top 50th percentile of Oklahoma scores

Transition Point 2: During Introduction to Education
· Teacher Candidate Portfolio Benchmark 1: “Setting the Foundation for Teacher
Excellence”
Transition Point 3:  Upon Entry into the Teacher Education Program
· Teacher Candidate Portfolio Benchmark 2:“Showing Evidence of Beginning Professional
 Growth".  

· OGET
Transition Point 4:  Prior to Student Teaching
· Teacher Candidate Portfolio Benchmark 3:“Developing Evidence of Professional
Growth and Reflection”.  

· OSAT
Transition Point 5:  Prior to Exiting the Student Teaching 

· Teacher Candidate Portfolio Benchmark 4:  “Demonstrating Evidence of Best Work and
 Best Practice”.  

· OPTE

· Student Teaching Lesson Plans
· Student Teaching Evaluations
· Work products of P-12 students collected during student teaching

Transition Point 6:  Post Graduation / Residency

· Follow up Surveys of Graduates
· Internship/Resident-Year Evaluation Data from Employer, cooperating mentor teacher, university personnel (Survey/other data)
· P-12 student test scores on state-mandated tests

Advanced
Transition Point 1:  Upon Entry into Graduate Program

· Cumulative GPA of 2.75   or
· GPA of 3.0 in the last 60 hours of undergraduate coursework   or
· GRE combined score of 900 on any two of the three parts or 38 on the Miller 


Analogies Test (MAT)

Transition Point 2:  Before the Completion of First 10 Hours
· Graduate Portfolio Milestone 1: Initial Coursework
Transition Point 3:  Upon Admission to Candidacy

· Graduate Portfolio Milestone 2: Developing Your Skills as a Professional Educator
Transition Point 4:  Admission to Candidacy

· GPA of 3.00 in all graduate work completed

· Recommendations from two graduate faculty members

· Approved plan of study on file

Transition Point 5:  Application for Graduation
· Oral presentation of final Graduate Portfolio to graduate advisory committee. 

· Graduate Portfolio Milestone 3: Demonstrating Evidence of Proficiency
DESIGN FOR DATA COLLECTION, ANALYSIS, SUMMARIZATION, AND USE

Northwestern Oklahoma State University's Teacher Education Unit has a variety of internal and external assessments that provide data on the quality of the Teacher Education Program and the candidate's performance. Examples of internal assessment include the candidate portfolio containing artifacts that provide evidence that the APPLES competencies have been mastered, grade point requirements, pre-student teaching field experience assessments, admission to the Teacher Education Program, Clinical Teaching Evaluations by faculty, admission process, and Student Teaching Course Evaluations.  Examples of external measures of assessment include university admission criteria, Cooperating Teacher assessments of student teachers, annual Public Forum, state mandated certification tests including the Oklahoma General Education Test (OGET), Oklahoma Subject Area Tests (OSAT), and Oklahoma Professional Teaching Examination (OPTE), Resident Teacher Committee recommendations, and Employer Satisfaction Survey.  

Data Collection


As indicated in the Assessment Program Matrix below, data from our assessment system, particularly student assessment data, is generated, collected, compiled, and assessed from a variety of sources at regular intervals that correspond with the transition points discussed above.  The areas in red indicate the parts of the conceptual framework that are assessed: Candidates (Initial and Advanced), Faculty, Programs, and Unit Operations.  Decisions are also made by various means.  For example, for candidates seeking an Initial Certificate, data generated at the first Transition Point is collected from external sources (ACT or SAT scores, high school GPA, etc.) and a decision is made by the university registrar.  In contrast, at the third Transition Point, data are gathered internally from the candidate's portfolio which is evaluated by a committee of three Teacher Education Faculty members.  Data Collection Points in the matrix are identified as being internal (I), external (E), or both (E&I).  At each transition point, as decisions are made about candidate progress, data are utilized to evaluate and modify the Teacher Education Program.
	Data Collection Point
	When will data be collected?
	What will be the format collected in?
	Who will collect the data?
	Who will summarize?
	When will summary & analysis take place?
	How will data be summarized and analyzed?
	With whom will it be shared?
	How will data be used to improve the programs?

	I. Assessment of Candidates

	Initial Program

	ACT or SAT and/or high school GPA in the top 50th percentile

(E)
	Upon Entry to University
	Admission Form
	Registrar
	TEAMS who will report to TEC
	June
	Mean scores; graph;

t-test; comparing years

correlation
	Deans, TEF/ GEF
	Based on recommendation from the TEC, Dean  of PS makes changes in TE entry requirements 

	Portfolio Benchmark 1 : "Why I want to be a Teacher"/ Autobiography
(I)
	Prior to entry into TE
	Protocol
	Prof of Intro to Ed/TEC


	DTE
	June
	Trends shown by pie chart, bar graph or line graph
	TEC,

TEF
	Based on recommendation from the TEC, Dean  of PS makes adjustments in course work associated with B1 

	Teacher Education Interview
(I)
	Prior to entry into TE
	Summary Form
	TEF assigned to interview committees
	DTE
	June
	Frequency by item
	TEF
	Based on recommendation from the TEC, DTE makes adjustments in interview process

	Portfolio Benchmark 2
(I)
	Prior to Entering Clinical Practice
	Protocol
	TEF assigned to  - Benchmark 2

Committees
	DTE
	June
	Trends shown by pie chart, bar graph or line graph
	TEF
	Based on recommendation from the TEC, Dean  of PS makes adjustments in course work associated with B2

	OGET
(E)
	Prior to Entering TE Program
	OCTP Institutional Report Summary
	OCTP
	TEAMS reports to TEC
	June
	Bar graph comparing

mean scores/
state averages
	TEC/ TEF
	Based on recommendation from the TEC, Arts & Sciences Dean and appropriate Dept Chair and faculty modify entry requirements to TE

	OSAT
(E)
	Prior to entering ST
	OCTP Institutional Report Summary
	OCTP
	TEAMS reports to TEC
	June
	Bar graph comparing

mean scores/
state averages
	TEC/

TEF


	Based on recommendation from the TEC, Arts & Sciences Dean & dept chairs and faculty modify ST entry requirements

	Student Teaching Evaluations
(E & I)
	Prior to Exiting ST
	ST Evaluation Form
	NWOSU Supervising

faculty

DST
	DST


	June
	Bar graph comparing

mean scores/ years

	TEC/

TEF
	Based on recommendation from the TEC,  DST and DTE program coordinators make modifications in ST requirements


	Portfolio Benchmark 3
(I)
	Before entering ST
	Protocol
	DTE
	DTE 
	June
	Trends shown by pie chart, bar graph or line graph
	TEF
	Based on recommendation from the TEC, Dean  of PS makes adjustments in course work associated with B3

	OPTE
(E)
	Upon Program Completion
	OCTP Institutional Report Summary
	OCTP
	DTE 
	June
	Bar graph comparing

mean scores/ years state averages
	TEF
	Based on recommendation from the TEC Dean of PS makes modifications in Professional Education coursework 


	Portfolio Benchmark 4/Exit Interview
(I)
	Upon Program Completion ST
	Protocol
	DTE
	DTE 
	June
	Trends shown by pie chart, bar graph or line graph
	TEF
	Based on recommendation from the TEC, Dean  of PS makes adjustments in course work associated with B4

	Follow up Surveys of Graduates
(I)
	Post Graduation / Residency
	Survey
	DTE, DA
	DTE, DA 
	June
	Total percentages item analysis; mean scores
	TEF
	Based on recommendation from the TEC, Dean of PS makes modifications in Professional Education coursework

	Internship/ Residency Year Evaluation Data from Employer, Cooperating Mentor Teacher, University Personnel (Survey/other data)
(E & I)
	Post Graduation / Residency
	RYC Observation Form (Com Meetings II & III); RYC Final Recommend-ation
	NWOSU Rep on RYC
	DTE
	June
	Summary Report; %  of RY’s recom for certification
	TEF
	Based on recommendation from the TEC, Dean of PS makes modifications in Professional Education coursework

	Program Review (including course syllabi, Matrix crosswalking courses/standards)
(E)
	Spring
	Individual Program Review
	DTE; program area coordinators
	DTE 
	June
	Matrix
	TEAMS

TEF
	Based on recommendation from TEAMS department/division chairs and deans make changes to programs

	Advanced  Program

	GRE or MAT
(E)
	Upon Entry to Graduate School
	Admission form
	Graduate Coordinator
	DGS 
	June(using previous summer, fall, spring)
	Trends shown by mean scores; graph; t-test; comparing years
	GF
	Based on recommendation from the TEC, and/or GC, Dean of PS makes changes in Graduate Program entry requirements

	Comprehensive Exams (written and oral follow-up until January 1, 2009 then replaced by portfolio)
(I)
	Prior to exiting program
	Table from DA
	DA
	DA
	June
	% of pass and fail
	GF
	Based on recommendation from the DA and/or GC, Dean of PS adjustments in course work associated with comprehensive exam

	Portfolio Milestone 1
(I)
	Upon completion of 12 hrs.
	Portfolio protocol
	Candidate’s GAC/Submit to Graduate Office
	DTE
	June
	Trends shown by pie chart, bar graph or line graph
	GC
	Based on recommendation from the GC, Dean  of PS makes adjustments in course work associated with M1


	Portfolio Milestone 2
(I)
	At admission to candidacy
	Portfolio protocol
	Candidate’s GAC
	DTE 
	June
	Trends shown by pie chart, bar graph or line graph
	Graduate Comm.
	Based on recommendation from the GC, Dean  of PS makes adjustments in course work associated with M2


	Portfolio Milestone 3
(I)
	Upon completion of  program
	Portfolio protocol
	Candidate’s GAC
	DTE 
	June
	Trends shown by pie chart, bar graph or line graph
	Graduate Comm.
	Based on recommendation from GC, Dean  of PS makes adjustments in course work associated with M3

	Program Review (including course syllabi, Matrix crosswalking courses/standards)
(E)
	Spring
	Individual Program Review
	DTE; program area coordinators
	DTE 
	June
	Matrix
	TEAMS

TEF, GF
	Based on recommendation from TEAMS department/division chairs and deans make modification to programs

	II. Unit Effectiveness: Faculty and Programs

	Graduate and Undergraduate Enrollment Data
(I)
	each semester
	IPEDS
	Institutional Research Specialist
	DTE 
	June
	sum totals
	TEC;

TEF
	Based on recommendations from TEC departments/divisions make adjustments in course offerings

	Student Appeals
(I) 
	each semester
	Appeals Committees
	Chairs of Appeals Committees
	DTE 
	June
	Summary Report of Appeals by Chairs to DTE
	TEF;

TEC
	Based on recommendations from TEC  departments/divisions make adjustments in advisement sheets and/or schedule of classes


	Course Rotation
(I)
	each semester
	Matrix
	CDE
	DTE
	June
	sum totals of course conflicts, arrange forms, course substitutions
	TEC;

TEF
	Based on recommendations from TEC, CDE, deans & VPAA modify programs & policies

	University Faculty Surveys
(E)
	annually
	Summary
	DA
	TEAMS
	June
	frequency  totals
	DTE; TEC;

TEF
	Based on recommendations from TEC, CDE, deans & VPAA modify programs & policies

	Alumni Surveys
(E)
	annually
	Summary
	DA
	TEAMS
	June
	frequency  totals
	DTE; TEC;

TEF
	Based on recommendations from TEC, CDE, deans & VPAA modify programs & policies

	Number of Course Conflict Forms
(I)
	each semester
	Numbers from VPAA; Dept Chairs; Program Coord
	DTE
	DTE
	June
	frequency  totals
	TEC;

TEF
	Based on recommendations from TEC, CDE, deans & VPAA modify programs & policies

	Number of substitutions/appeals
(I)


	each semester
	TEC minutes; letters to candidates
	DTE
	DTE
	June
	frequency  totals
	 TEC;

TEF
	Based on recommendations from TEC, CDE, deans & VPAA modify programs & policies

	Stages of Concern (PT3 grant, use until October 31, 2003)
(E)
	Spring
	Survey
	TEACH-NOLOGY Director
	TEAMS

TEC
	June ’01, June ’02, and Oct. ‘03
	mean scores
	TEC; U.S. Dept of Ed
	Department/Division chairs work with individual faculty to enhance tech use

	Levels of Use (ICCC, PT3 grant, use until October 31, 2003)
(E)
	Spring
	Survey
	TEACH-NOLOGY Director
	TEAMS

TEC
	June ’01, June ’02, and Oct. ‘03
	mean scores
	TEC

TEF
	Department/Division chairs work with individual faculty to enhance levels of use

	P-12 Student Learning

(E)
	Spring
	Survey/API Scores for area schools
	DTE
	DTE
	June
	Bar graph comparing

mean scores/
state averages
	TEC,

TEF
	Based on TEC recommendations, deans make changes in coursework

	III. Unit Operations

	Minutes of  TEF Meetings
(I)
	each meeting
	minutes format
	DTE or designee
	DTE 
	June
	collection of minutes
	TEC;

TEF
	Based on recommendations from TEC, CDE, deans & VPAA modify programs & policies

	Minutes of TEC Meetings
(I)
	each meeting
	minutes format
	Certification Officer
	DTE or Designee
	June
	collection of minutes
	DTE; TEC;

TEF
	Based on recommendations from TEC, CDE, deans & VPAA modify programs & policies

	Faculty Appeals Data
(I)
	each meeting
	Appeals Committee minutes
	DTE
	DTE 
	June
	collection of minutes
	DTE; TEC;

TEF
	Based on recommendations from TEC, CDE, deans & VPAA modify programs & policies

	Faculty Grievance Data
(I)
	each meeting
	Grievance Committee minutes
	DA
	DTE 
	June
	collection of minutes
	DTE; TEC;

TEF
	Based on recommendations from TEC, CDE, deans & VPAA modify programs & policies


Legend: API = Academic Performance Index, CDE = Chair of the Division of Education, DA = Director of Assessment, DGS = Director of Graduate Studies, DTE = Director of Teacher Education, DST = Director of Student Teaching, E = External Evaluation, GAC = Graduate Advisory Committee, GC = Graduate Committee, GEF = General Education Faculty, GF = Graduate Faculty, I = Internal Evaluation, OCTP = Oklahoma Commission for Teacher Preparation, OGET = Oklahoma  General Education Test, OPTE = Oklahoma Professional Teaching Exam, OSAT = Oklahoma Subject Area Test, PS = Professional Studies,  ST =  Student Teaching, TE = Teacher Education, TEAMS = Teacher Education Assessment Management System, TEC = Teacher Education Committee, TEF = Teacher Education Faculty, VPAA = Vice President for Academic Affairs
The Assessment Program Matrix provides information regarding when data are collected, how data are collected, who collects the data, when data are summarized and analyzed, who receives feedback, and what mechanisms are in place to ensure that data are used to improve the program.  

Data Analysis

The TEAMS Committee is responsible for continual examination of the reliability, validity, and utility of all assessment data as well as determination if the performance assessments are fair and free from bias.  The TEAMS Committee, comprised of Teacher Education Faculty and members of the professional community, was formed to ensure that performance assessments are consistent and measure what they purport to measure.  The committee met in the fall of 2002 to examine the performance assessments for all APPLES competencies as well as all NCATE program area competencies.  Teacher Education Faculty submitted course syllabi and samples of student work for review.  In particular, the committee determined whether the performance assessments included activities that provided candidates with an opportunity to work with diverse populations and to share their own unique cultural and economic perspectives.  The committee also noted whether performance assessments excluded or discriminated against individuals from socially, culturally, or economically disadvantaged or historically underrepresented groups.

Utility was established and is continually verified by showing a strong relationship between the "outcomes" of the program - candidate success, and the "inputs" of the program measured by a wide variety of formative data from candidates, faculty, program, and the Unit.  The committee also considers the facility of collecting data versus their value in the decision making process.
Summative candidate assessment data are analyzed by comparing candidates in each year of the program to Northwestern students in prior years as well as by comparing Northwestern students to candidates in teacher preparation programs at other universities in the state.  The percent passing on each of the three objective tests, bar graphs of state averages and mean scores will be utilized for comparison. 

The Student Teaching Evaluation (STE) instrument, developed by Northwestern, consists of Likert-type items. Each student teacher is observed twice by three independent observers (two faculty members and one cooperating teacher) or four times by one faculty member and twice by one cooperating teacher.  Each time the student teacher is observed, the STE is completed.
The third component of the student evaluation data is the completion of "a faculty-reviewed portfolio" (OCTP, 2000). According to the OCTP, the portfolio is used to "infer the quality of experiences offered to students in their teacher preparation program". The portfolio provides evidence that the candidate has mastered competencies approved by the Oklahoma State Board of Education. The items in the portfolio serve as an indicator of the "extent that teacher preparation programs are in compliance with components of Oklahoma's Accreditation Standards for such programs." 
Data Summarization and Use 

The state-mandated program review process implemented by the NCATE/OCTP partnership agreement forms the basis for identifying strengths and weaknesses within programs and provides a mechanism whereby change occurs. In addition to the data collected on candidates and data generated through program reviews, numerous forms of assessment provide information about the Unit and its programs. Data from student evaluations of faculty, university faculty surveys, and alumni surveys are utilized to implement program changes and to improve faculty performance. 

Once the assessments are evaluated, the data are summarized and analyzed by the TEAMS Committee and the information is presented to the Teacher Education Committee.  Following the meeting, the Director of Teacher Education forwards the data to the Deans, Academic Vice President, Teacher Education Faculty, and the public in a formal report that is published on the Teacher Education Unit's website homepage.  The Deans share the data with department/division chairs who work with Teacher Education Program coordinators or individual faculty members as appropriate.
These data are used to enable the Unit to examine strengths and weaknesses; to identify trends in comprehension of knowledge, skills, and dispositions; and to pinpoint where additional support and academic work needs to be done.  The summarization and analysis of graduate and employer surveys also helps to identify program strengths and weaknesses.  

The summarization and analysis of faculty evaluations are used to inform the Unit of professional development needs for individual faculty as well as for the Unit as a whole.  Analysis of candidates and Teacher Education Program assessment data leads to change and continual improvement in our certification programs.  

The Teacher Education Committee analyzes program evaluation data and formally recommends changes when indicated.  These recommendations are forwarded from the Director of Teacher Education, to the Chair of the Division of Education who makes recommendations to the Dean of Professional Studies, who in turn make recommendations to the Vice President for Academic Affairs, and the President, and when required, to the Oklahoma State Regents for Higher Education, the Oklahoma State Department of Education, and/or the Oklahoma Commission for Teacher Preparation.  The assessment system is used to systematically study the effects of any changes to ensure continuous program quality improvement. 

The Assessment Program is evaluated annually by the TEAMS Committee and a recommendation is made to the Teacher Education Committee to ensure that appropriate data are collected and analyzed and that recommendations are sent to appropriate administrators. The extent to which the requirements at the various transition points are adequate predictors of candidate success is determined through continuous analysis.
ASPECTS OF THE SYSTEM THAT ADDRESS UNIT OPERATIONS

The faculty, in the Teacher Education Unit at Northwestern, believe that the direct assessment of candidates is important, however, it also believes other mechanisms should be used to gauge the quality of the Unit and its programs.  In addition to candidate data collected at various transition points, such as application into the university, admission into the Teacher Education Program, and following graduation, data from faculty and other members of the professional community are also collected, analyzed, summarized, and utilized to determine the quality of the Unit and all initial and advanced certification programs.  The collection, analysis, and use of these data are built into the Unit’s assessment system, as indicated in the Assessment Program Matrix.  The evaluations and surveys used to gather information are revised, when necessary, to reflect the Unit's mission and philosophy.  The assessment data reflect the extent to which the Unit is meeting the learning expectations stated in the CF and includes surveys, measures of the effectiveness of advisement, record keeping, the admissions system, student teaching placement, and the governance structures. 
Faculty Assessment

Faculty members are considered for tenure based upon a peer and administrative review in the areas of teaching, research or creative achievement, professional service, and university service.  Faculty denied tenure may work on areas of weakness and reapply.  Faculty assessment occurs throughout the academic year, with data collection summary, analysis, and taking place during transition points in the fall and spring semesters. 

The recruitment, training, and retention of a pool of highly qualified and well trained adjunct and new faculty are assessed to ensure that all new faculty and adjunct faculty in the Unit understand and support the Teacher Education Program.  Recruitment efforts are assessed to determine whether the Unit recruits highly qualified applicants, including those from historically under-represented groups.  Recruitment efforts are documented and data are compiled and summarized regarding qualifications of applicants.    
All Teacher Education Faculty develop and submit a Professional Development Plan to the Professional Development Committee (PDC) (a subcommittee of the Teacher Education Committee) every five years.  Each Teacher Education Faculty member continually submits evidence that they are meeting the goals of their plan to the Director of Teacher Education.  Every spring, the PDC reviews the Professional Development Plan and the evidence to determine whether faculty has met the minimum state requirements.  The PDC submits this information in a report to the respective Department/Division Chair, respective Dean, Director of Teacher Education, and the Teacher Education Committee.

If a faculty member has not received tenure at the end of seven years, there is no renewal of appointment for the faculty member.  Similarly, faculty members are considered for promotion based on specific criteria in the area of effective classroom teaching, research/scholarship, contributions to the institution and profession, and performance of non-teaching or administrative duties. An applicant who is denied promotion can address weaknesses and reapply for promotion during the following academic year. 

The Director of Teacher Education periodically reviews program folios (including course syllabi and the matrix cross walking courses to the APPLES competencies).  One-day faculty retreats may be held to provide faculty with intense faculty development relative to program design, development, and assessment for each Teacher Education Program area.  The Director of Teacher Education provides a summary of the progress and areas of concern to the appropriate deans and department/division chairs.

Each semester, enrollment data are collected by the registrar and trends are analyzed by the TEAMS Committee.  This information is used to encourage candidates to pursue teaching careers in shortage areas and to plan for faculty needs.  Each semester, data regarding the quantity and type of academic appeals and appeals for special permission to take restricted Teacher Education courses are analyzed to identify potential problems with advisement and Unit scheduling of courses.  The Director of Teacher Education reports this data to the Teacher Education Committee.  The committee develops suggestions for ways to address problems and issues of concern and provides a summary to the appropriate deans and department/division chairs.

Program Assessment

Each initial and advanced certification program at Northwestern Oklahoma State University is assessed using the following:


Program Reviews


Program Enrollment Data


Semester Schedules of Courses for the Program

Program Course Rotation


Faculty Surveys


Student Surveys


Number of Course Conflict Forms 

Initial

Aggregated data from the OGET, OSAT, and OPTE are distributed to each Teacher Education Program and to the various department/division chairs.  Recommendations to the Teacher Education Committee by program coordinators and/or department/division chairs drive appropriate modifications to the Teacher Education Program. Participants in the Resident Year Teacher Program provide the Teacher Education Program with authentic assessment as to what teachers know and are able to do. The university representative on the Resident Teacher Committee will complete an evaluation form using a rubric indicating the level of proficiency in the APPLE Competencies.

An Employer Satisfaction Survey is sent to employers of Unit graduates. The survey asks employers to rate the graduates on the APPLES competencies. The results of the survey are provided to the Teacher Education Committee and to the respective departments/divisions to utilize in program improvement. 

Advanced

Unit faculty members responsible for advanced certificate degrees assess the various programs through institutional, state, and national Program Reviews to ensure that all competency areas are addressed. Reports from external reviewers are analyzed and provide the faculty with information to modify programs. 

The Teacher Education Faculty reviews the aggregated data from state certification examinations to identify strengths and weaknesses in the program. The analysis of the data serves as a basis for recommended changes within the program. 

An Employer Satisfaction Survey is sent to employers of graduates from the Master’s of Education programs. The survey asks the employers to rate the Northwestern graduates on candidates' ability to apply professional pedagogy that leads to effective schools. The results of the survey are provided to the Teacher Education Committee and to the respective department/division to utilize in program improvement.

Unit Assessment
The Unit at Northwestern is assessed using the following data regarding the Unit's effectiveness and governance:

Data Regarding Unit Effectiveness


Unit Enrollment Data


Unit Semester Schedules


Unit Course Rotation


Faculty Surveys


Student Surveys


Number of Course Conflict Forms

Data Regarding Unit Operations

Minutes of Teacher Education Faculty Meetings


Minutes of Teacher Education Committee Meetings


Faculty Appeals Data


Faculty Grievance Data

The Teacher Education Committee meets at least eight times each year.  Minutes of the meetings are shared with the Teacher Education Faculty at each faculty meeting.  Chairs of the respective departments/divisions also receive these data. The Teacher Education Committee reviews and approves actions relative to the Unit’s effectiveness and governance.  Minutes from the Teacher Education Committee meetings reflect discussion and possible changes in policy and procedures. The committee members have been designated as individuals responsible for disseminating information to the Teacher Education Faculty within departments/divisions. Faculty members representing all Teacher Education Programs are required to report to the Committee about pertinent actions taken within the department/division. 

Unit operations, formal candidate complaints, appeals, and special requests are presented to the Teacher Education Committee for consideration and appropriate action.  Minutes of the Teacher Education Committee are forwarded to the Director of Teacher Education, and the Chair of the Division of Education; then to the Dean of Professional Studies, the Vice President for Academic Affairs, and the President of the University to review.  Documentation of the resolution is maintained in the Candidate's file housed in the Office of Teacher Education and becomes a part of the Teacher Education Committee minutes.

The Unit annually hosts a public forum to provide an overview of the Teacher Education Program and to collect input from participants.  The forum is held each September.  Information from those outside the university is also gleaned from evaluations completed by Cooperating Teachers and Professional Mentors when Teacher Candidates complete field experiences.  The Employer Satisfaction Survey gives feedback to the Unit on professional qualities of graduates.  This information is shared with appropriate departments/divisions to utilize in program improvement. In the past, periodic surveys have been administered; however, the Assessment Program provides a systematic process of gathering data from employers of Northwestern graduates.
USE OF INFORMATION TECHNOLOGY

Information Technology provided by the Electronic Learning Community (also referred to as the TEACHNOLOGY site) will be used for the maintenance of the assessment system.  The Electronic Learning Community (ELC) has the capacity to retrieve and manipulate data stored for individual candidates and faculty as well as the Unit.  The ELC cross-references all summative and formative evaluation data, including summarization and analysis of OPTE, OGET, and OSAT scores, Student Teaching Evaluation Instrument scores (these will be reported as group data and although individual data will be available in the form of anonymous data, no personally identifiable information will be included such as name, age, date of birth); and portfolio scores.
CONCLUSION


The TEAMS is designed to provide the unit with the data it needs to plan and evaluate on a continuing basis.  This continuous assessment enables the Unit to fulfill its goal of producing effective schools through a program of applied professional pedagogy.  The system not only evaluates what candidates know and can do but includes measures of faculty qualifications and the appropriateness of the unit’s curriculum and its instruction.  This structure ensures that (1) the unit’s curriculum and instruction are aligned with professional, state and institutional standards; (2) that it provides effective courses, field experiences, and programs, and (3) that its candidates’ attain content knowledge and demonstrates teaching that leads to student learning.

The TEAMS Committee makes every effort to maintain a system that is free from bias and that is fair, consistent, and accurate.  It strives to make constructive use of information from various sources – the unit, field experiences and clinical sites, general education in subject content preparation courses, faculty, candidates, graduates, and employers.  The Committee considers technology an indispensable tool in gathering and analyzing the data it uses.
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