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Overview of the Institution

Institution’s Mission

Northwestern Oklahoma State University (hereafter referred to as Northwestern) is a community of learners that includes students, teachers, staff, administrators, and area citizens advancing learning excellence and preparing its members for service as leaders and entrepreneurs in the changing climate of northwest Oklahoma and the world.  The University chose the acrostic CASTLE for its theme for the recent Higher Learning Counsel of the North Central Association (HLC-NCA) self-study process. The acrostic stands for the Community for the Advancement of Student and Teacher Learning Excellence (2004 HLC-NCA Self-Study Report at http://www.nwosu.edu/HLC_NCA_Self_Study/table_of_contents.htm ).
"The Castle on the Hill" was dedicated in 1898. It was one of the largest and most beautiful normal school buildings west of the Mississippi River. Though it burned in 1935, the "Castle" continues to symbolize the progressive spirit and perseverance of the Northwestern community as it learns from the past to lead the future (Northwestern Oklahoma State University: A Centennial History).

Core Values

As part of its philosophical basis, Northwestern Oklahoma State University holds certain values (The Strategic Plan for Northwestern: Building a Community of Learners).  These include:

· A SENSE OF COMMUNITY that extends beyond campus boundaries to include not only students, faculty, and staff, but also others who share common interests in academic, cultural, entertainment, economic, and recreational pursuits.

· A QUALITY EDUCATIONAL EXPERIENCE for its community of learners through innovative teaching by well-qualified faculty.

· EACH INDIVIDUAL as part of a diverse community of learners and seeks to support each person in respectful and nurturing ways toward attainment and realization of full potential and life goals.

· An AFFORDABLE and ACCESSIBLE EDUCATION and is committed to developing resources to help its community of learners achieve educational goals.

· The OPPORTUNITY for its community of learners to develop academically, personally, socially, and spiritually in a safe environment through freedom of inquiry.

Function

As one of eight regional universities in the state of Oklahoma, Northwestern has certain functions prescribed by the Oklahoma State Regents for Higher Education.  These include providing the following services:

· Both lower-division and upper-division undergraduate study in several fields leading to the bachelor’s degree.

· A limited number of programs leading toward the first professional degree when appropriate to the institution’s strengths and the needs of the state.

· Graduate study below the doctorate level, primarily in teacher education, but moving toward limited comprehensiveness in fields related to Oklahoma’s workforce needs.

· Extension and public services responsibilities in the geographic region.

· Responsibility for institutional and applied research in those areas related closely to program assignments.

· Responsibility for regional programs of economic development.


The Oklahoma State Regents for Higher Education have also prescribed the following specific functions for Northwestern’s Enid Campus:

· To access the community’s higher education needs at the baccalaureate and graduate program levels.

· To provide upper-division and graduate courses and programs which are part of the institution’s assigned function and programs within the limits of available resources.

· To serve as the institution responsible for providing and facilitating upper-division and graduate courses and programs in Enid.

Description of the Institution

Northwestern’s main campus was established in 1897 in Alva, Oklahoma.  A city of nearly 6000 residents, Alva is located 14 miles south of the Kansas border, approximately 150 miles northwest of Oklahoma City, and 100 miles southwest of Wichita, Kansas.  The Alva campus consists of 35 buildings and over 390 acres including the Northwestern farm. The majority of academic programs, administrative offices and intercollegiate athletic teams are based in Alva.  Residential housing, an active Student Center, and a new Wellness Center contribute to a traditional college student life on this campus.


Classes have been offered in the cities of Enid and Woodward for over two decades.  In 1996, the Oklahoma Legislature established branch campuses in these locations.  These branch campuses, along with the main campus in Alva serve the higher education needs of northwest Oklahoma by providing additional access for these communities and the surrounding areas.


The branch campus of Northwestern in Enid is located 72 miles southeast of Alva in a community with a population of approximately 45,000.  This campus has a state-of-the-art 85000 square foot building located on 25 acres.  The facility was originally constructed as the Enid Higher Education Center and was donated to Northwestern in 1996 by the Enid Higher Education Authority.  As decided by the Oklahoma State Regents for Higher Education, the responsibilities for higher education in Enid are shared with Northern Oklahoma College (NOC), a two-year community college with campuses in Tonkawa, Enid, and Stillwater.  Northwestern’s role is to offer upper division and graduate courses at the Enid campus, while NOC provides lower division courses.  Northwestern students can complete undergraduate majors at the Enid campus in the following areas: accounting, business administration, computer science, criminal justice, Elementary Education, Early Childhood Education, e-commerce, history, nursing, political science, psychology, social work, Special Education, and technical management.  There are 12 full-time faculty in business, e-commerce, Education, nursing, and psychology assigned to the Enid campus.

Graduate programs at the Enid campus include the Master of Education degree with options in the areas of Elementary Education, Secondary Education, Guidance and Counseling (K-12), Reading Specialist, Adult Education and Management, and Clinical Teaching with different certification and non-certification options.  A Master of Counseling Psychology is also offered.


The branch campus in Woodward currently occupies rented space located in the First American Bank building.  The space houses offices, a computer lab, a commons area, and Interactive Television (ITV) classrooms.  Woodward High School and High Plains Technology Center also serve as class sites.  The city of Woodward has a population of approximately 15,000 people and is 67 miles southwest of Alva.  Majors offered at the Woodward campus include: accounting, business administration, criminal justice, e-commerce, history, social work, and sociology.  The core courses from masters’ programs are taught along with most Education and psychology classes.  There is no full-time faculty assigned to the Woodward campus.

In the 2003 fall semester, 2129 students comprised the student body at the three Northwestern sites.  Data from 2004 Fact Book indicates that 1375 students attend full-time and 754 students attend part-time (2004 Fact Book).  Data also show that 1882 were undergraduate students and 247 were graduate students.  The Alva campus had approximately 1502 students, the Enid campus had 396, and 228 students attended the Woodward campus.  The 2003 fall semester had a total enrollment increase of 81 (4%) students from the fall 2002 enrollment.  For the 2003-2004 academic year the University had a total of 85 full-time faculty; 42 males and 43 females.  Of the full-time faculty a total of 43 (50.59%) held doctorates.

Northwestern also cooperates with the Ponca City University Learning Center, which receives courses from several higher education institutions in the state. Northwestern offers courses in business, e-commerce and Education curriculum through ITV at the center.
History of the Institution
In 1895, only two years after the opening of the Cherokee Outlet, the first bill to establish a normal school at Alva was introduced in the territorial legislature. The first effort was defeated; however, the next legislature passed a bill establishing the Northwestern Territorial Normal School at Alva, the second such school in Oklahoma Territory. 

In a meeting on August 8, 1897, a newly-formed Board of Regents for Normal Schools named James E. Ament of Illinois as Northwestern's first president.  He and two teachers, Mary DeLisle and Sarah Bosworth, comprised the first faculty.  Until a building to house the new college could be constructed, the classes were held in the Congregational Church. The school opened on September 20, 1897, with an enrollment of 58 students. Enrollment reached 166 students by the end of the first year. 

By the fall of 1899, the first building, The Castle on the Hill, had been completed and the school was transferred from the Congregational Church to its present site. The cost of construction of the first building was underwritten by a number of private citizens, since no appropriation for this building had been passed by the legislature when construction began.

From its normal school beginning, Northwestern in 1919 was expanded into a four-year teachers college and was designated at that time as Northwestern State Teachers College. A further major change in the nature and function of the institution came in 1939, when the college was authorized to grant degrees in liberal arts, as well as education. The name was changed to Northwestern State College. 

In 1941, a constitutional amendment established the present Oklahoma State System of Higher Education and the Oklahoma State Regents for Higher Education (OSRHE) was created. The OSRHE is the coordinating board of control for all state institutions.  The board prescribes academic standards of higher education, determines functions and courses of study at state colleges and universities, grants degrees, recommends budget allocations for each college and university to the state legislature, and recommends the proposed student fees within limits set by the legislature.  All state-supported colleges and universities were placed under the authority of the board in matters regarding curriculum, standards of education, and finances. 
Within the framework of the OSRHE system, the six regional colleges, including Northwestern, were placed directly under the governance of the Board of Regents of Oklahoma Colleges (BOROC).  The governing board is responsible for the operation and management of the regional universities.  Board members also establish all general policies affecting these institutions.
In 1951, the OSRHE authorized Northwestern to offer courses, transferable to the University of Oklahoma and Oklahoma State University, applying toward a master's degree in education. Beginning with the summer term of 1954, Northwestern was authorized to institute a fifth-year program in education leading to a Master of Education degree. In 1978, a fifth-year inter-disciplinary sociology and psychology program leading to a Master of Behavioral Science degree was approved. A nursing program leading to a Bachelor of Science in Nursing degree was established in the fall of 1981.  
On August 16, 1974, the name of Northwestern State College was changed to Northwestern Oklahoma State University. During its first century, Northwestern has evolved from a normal school preparing teachers for the rural schools and small towns of northwest Oklahoma, into a dynamic institution offering high levels of education and training in numerous vocational pursuits.  As Northwestern prepared to enter its second century, the University expanded its presence in the area. In the spring of 1996, the Second Session of the 45th Oklahoma Legislature passed House Bill 2164, creating Northwestern campuses in Enid and Woodward. These campuses offered their first courses during the 1996-97 academic year. 
In June 2000 the University received a three-year (June 1, 2000 – May 31, 2003) Preparing Tomorrow’s Teachers to Use Technology (PT3) grant from the U. S. Department of Education.  The grant activities are referred to locally and in reports as the TEACHNOLOGY Program.  The total amount awarded was $830,313 (PT3 Final Report).  The program benefited the Northwestern community by addressing issues associated with preparing technologically proficient educators to meet the needs of diverse students in the 21st century.  By redesigning Teacher Education courses around rigorous standards, infusing technology into teacher preparation courses, and providing infrastructure to update hardware and software, the program enriched Northwestern’s Teacher Education program.  The grant enabled Northwestern to create a TEACHNOLOGY Center and to purchase equipment.  The grant allowed Northwestern to employ six TEACHNOLOGY facilitators who not only worked with Northwestern students and faculty in the Center but also gave individual instruction to Northwestern faculty members in their office, lab or classroom.

Because of the sparse population in Northwestern’s service region, distance learning is vital to the mission of the institution.  Northwestern has three categories of distance learning systems: (1) Interactive Television (ITV) using the H.323 delivery system; (2) online delivery via the internet; and (3) telecourses via the Oklahoma Educational Television Authority (OETA).  The use of OETA courses is minimal and the University is only in the beginning stages of implementing online courses.  However, the number of course offerings via ITV has increased from approximately 26 courses offered during the fall of 1996 to 74 offered during the fall of 2003.  The Division of Education is one of the primary users of the ITV and together with the Psychology Department keeps the three ITV studios located in the Education Center busy every hour of the day every day.  Courses that are offered on the ITV system, as well as online and telecourses, are identified by a notation after the course in class schedules (Fall 2004 ITV Schedule).  ITV courses are primarily offered at the Alva, Woodward, and Enid campuses (Fall 2004 ITV Schedule).  Other institutions receiving courses from Northwestern via the ITV system include the University Learning Center located in Ponca City, Crabtree Correctional Center in Helena, Oklahoma Panhandle State University located in Goodwell, Texoma and Turpin High Schools located in the Oklahoma panhandle.  Northwestern offers concurrent enrollment for high school students via ITV to four area high schools: Taloga High School, and Buffalo High School.  The University maintains agreements with Cameron University and Southwestern Oklahoma State University to offer Master of Business Administration
 

Accreditation History
Northwestern was first accredited by the North Central Association (NCA) for the period 1922 to 1934.  After Northwestern State Teacher’s College became Northwestern State College, accreditation again was requested and granted in 1949.  The NCA again examined the graduate and undergraduate programs in 1974 and extended continued accreditation.  In 1994 the Higher Learning Commission of the North Central Association (HLC-NCA) visited Northwestern, resulting in continued accreditation until 2004.  In the spring of 2004 HLC-NCA Northwestern had its most recent visit.  The visiting team stated that they will recommend the University for a full 10 years of accreditation.

Northwestern Oklahoma State University has been a member of the American Association of Colleges for Teacher Education (AACTE) since its origin in 1922.  In 1948 the AACTE approved the institution’s teacher education programs with an “A” rating.  The National Council for Accreditation of Teacher Education (NCATE) initially accredited Northwestern in 1954.  Northwestern is listed as on the organization’s website as a charter member (ncate.org). 

The NCATE Board of Examiners (BOE) team that reviewed the Unit in 1992 expressed concerns about the Conceptual Framework for the program.  The Unit was given one year to revise the Conceptual Framework and submit it to the Unit Accreditation Board (UAB).  The APPLES theme was adopted at this time and submitted.  The UAB approved the revised Conceptual Framework and the Unit was given a full five years accreditation with no stipulations from that date in 1993.  As a result of HB 1549 passed in 1995, responsibility for accrediting Oklahoma’s teacher education programs changed from the Oklahoma State Department of Education (OSDE) to the Oklahoma Commission for Teacher Preparation (OCTP).  As part of the change Northwestern’s next state and NCATE accreditation was delayed from spring of 1998 until spring of 1999.  The Unit was first accredited with the Oklahoma State Department of Education (OSDE) in 1953.  The last accreditation visit by the OSDE was conducted in conjunction with the NCATE visit in 1992 (1999 NCATE Report).
The last NCATE visit in the spring of 1999 resulted in continuing accreditation until the fall of 2004.  In cooperation with the Oklahoma Commission for Teacher Preparation (OCTP) the date for Northwestern’s next on-site visit has been scheduled for November 2004.

Organizational/Administrative Structure

The administrative organization of the University is outlined in Figure A.  As the chart shows, the President is the chief administrative officer of the University. He is directly responsible to the Board of Regents of Oklahoma Colleges and the Oklahoma State Regents for Higher Education, and he serves in a liaison capacity between the two boards and the University.  He delegates authority to the Executive Vice President and the Vice President for Academic Affairs, but as chief administrator, the president is ultimately responsible for determining and executing all policies of the University.
The Vice President for Academic Affairs (VPAA) has primary responsibility for the instructional program of the University.  He is the administrator of policies concerning the academic program and is charged with the responsibility of leadership in the development, improvement, and implementation of the undergraduate and graduate curricula.  He coordinates the work of the Director of Graduate Studies, the deans of the two branch campuses at Enid and Woodward, and the deans of the two academic schools of the University, which are: the School of Arts and Sciences and the School of Professional Studies.  The VPAA approves class schedules received from the school deans and makes recommendations to the President of the University concerning employment, tenure, dismissal, and leaves of absence.

The Director of Graduate Studies is responsible for the overall operation of the graduate program.  He works with the graduate faculty in curriculum and instructional matters and implements policies of the University.  He chairs the Graduate Committee which has general supervisory authority over the graduate program and is responsible for developing policies pertaining to graduate-level certification programs.  He is also responsible for implementation of graduate admission procedures and keeps and updates the files of graduate students admitted to the graduate program.

The Campus Deans at the Enid and Woodward campuses are responsible for administering the policies of Northwestern and coordinating all activities on their respective campuses.  They represent Northwestern's interest on local community boards and work with community leaders and the media to promote Northwestern and higher education in the area.  Together with the academic deans and department chairs the campus deans coordinate adjunct faculty hiring for their campuses and student advising.  They are also responsible for formulating the campus budget, approving expenditures for their campus, and hiring and supervising staff. 
Figure A – Administrative Organization of the Institution 
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Academic Deans are over the two academic schools, the School of Arts and Sciences and the School of Professional Studies.   Responsibilities of the Academic Deans include supervising faculty development within a given school, coordinating the assignments and evaluating the performance of the faculty, proposing school schedules and course offerings, making budget request, and allocations and supervising expenditures.  The deans make recommendations relating to faculty and the instructional programs within their schools and communicate with the administration on matters relating to the operation of their respective schools.

Due to a recent restructuring within the University the number of schools and academic deans went from four to two.  As part of this restructuring the School of Education, Psychology, and Health and Physical Education became the School of Professional Studies.  The person who served as the Dean of the former School of Education, Psychology, and Health and Physical Education was the designated head of the Teacher Education Unit for the past two NCATE/State accreditation visits (1992 and 1999).  Now as Dean of the School of Professional Studies that person has retained the designation as the Unit head through the current accreditation cycle.  This decision was made to help ensure stability and consistency during this critical time for the Unit.  Upon completion of the current accreditation cycle the Northwestern administration plans to designate a person as head of the Unit whose position has more direct responsibility for the Teacher Education Program.

Overview of the Unit and Programs

Unit Description

Northwestern was first organized as a state normal school in 1897 for the purpose of preparing public school teachers for northwestern Oklahoma.  Teacher Education has been an integral part of the institution since its beginning and remains an important part of the mission today.  The governance of the Unit is designed to ensure that all professional education programs are organized in a manner that will allow for the fulfillment of the institutional mission.  Figure B shows the organizational structure of the Unit.
The Unit consists of all academic programs within the University that lead to certification or licensure both at the initial and the advanced levels (Table A on page 14).  The respective content and methods for these programs are planned and delivered by the appropriate department within the University.  Each of these programs has a person designated as the Program Coordinator who is a member of the Teacher Education Faculty and works directly with the Director of Teacher Education to maintain the viability of the program.

The Teacher Education Committee (TEC) is the designated governing and policy-making body of the Unit.  The TEC approves all undergraduate and graduate certification programs, sets standards for admission and retention, approves individuals to serve on the Teacher Education Faculty, approves all changes in programs, acts as an appeals committee for all student grievances, and recommends changes needed for policies- and programs.  Exceptions to established policies can only be made through an appeal to the TEC (Faculty Handbook). 

The Director of Teacher Education (DTE) coordinates the administration of policies and programs within the Unit and chairs the TEC.  In matters related to the role of student teaching and field experience in the Teacher Education program the DTE collaborates with the Director of Student Teaching and Field Experience (DST).  Both the DTE and the DST report to the Chair of the Division of Education.  The Chair reports to the Dean of Professional Studies who is the designated head of the Unit.  The following chart illustrates the administrative structure of the Unit.

The DTE serves as the certification officer for the Unit.  She verifies to the OCTP and the OSDE when candidates have successfully completed the Unit’s approved program.  She is assisted in this review and verification process by the Assistant Certification Officer.

Figure B – Administrative Organization of the Teacher Education Unit
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Programs
The Unit is primarily housed within the Division of Education but it also incorporates programs from other departments in the University.  There are 11 programs at the initial level and there are two programs at the advanced level.  Table 1 identifies the programs in the Unit and their current status as to Program Review.  The Educational Leadership program, which includes certification for Elementary and Secondary Principals and for Superintendents, has been suspended due to small enrollment numbers over the past several semesters.  The Unit will work to revamp the program and look at alternative methods of delivery in hopes of reinstating the program in the near future.
Table 1 – Unit Programs
	Program Name
	Award Level
	Program Level
	Number of Candidates 1999-2004
	Agency or Association Reviewing Program
	Status of National and State Program Reviews

	
	
	
	
	
	Program Review submitted
	Current status

	Business
	Bachelors
	Initial
	6
	State of Oklahoma
	Yes
	Approved

	School Counselor
	Masters
	Advanced
	21
(2002-2004)
	State of Oklahoma
	Yes
	Approved

	Early Childhood Education
	Bachelors
	Initial
	36
	NAYEC
	Yes
	Approved

	Elementary Education
	Bachelors
	Initial
	53
	ACEI
	Yes
	Approved

	English Education
	Bachelors
	Initial
	14
	NCTE
	Yes
	Approved

	Health & Physical Education
	Bachelors
	Initial
	33
	AAHPERD/ NASPE
	Yes
	Rejoinder

	Mathematic Education
	Bachelors
	Initial
	10
	NCTM
	Yes
	Approved

	Music Education
	Bachelors
	Initial
	6
	State of Oklahoma
	Yes
	Approved

	Reading Specialist
	Masters
	Advanced
	10
	IRA
	Yes
	Approved

	Science Education
	Bachelors
	Initial
	16

(2001-2004)
	NSTA
	Yes
	Rejoinder

	Social Studies Education
	Bachelors
	Initial
	16
	NCSS
	Yes
	Approved

	Special Education
	Bachelors
	Initial
	18
	CEC
	Yes
	Approved

	Speech/ Drama/Debate
	Bachelors
	Initial
	1
	State of Oklahoma
	Yes
	Approved

	School Administration
	Masters
	Advanced
	6
	Program suspended
	Program suspended
	Program suspended


Conceptual Framework

In preparation for its 1992 NCATE accreditation visit the Unit developed a model to represent its commonly held beliefs.  These beliefs are represented by the phrase, “Applied Professional Pedagogy Leads to Effective Schools," or the acrostic APPLES.  Beginning with the premise that increased student achievement can best be accomplished by placing effective teachers in the classroom; the Unit developed a vision for its various programs around a knowledge base formulated on findings gleaned from empirical research (Wilson, et al, 2002; Cochran-Smith, 2002; Loughran, 2002; Bracey, 1997; Goodlad, 1994).  From this knowledge base they developed a set of competencies requiring candidates to apply the pedagogical theories and concepts learned in the college classroom to “real life” P-12 school situations.  At the time the Unit found support for this philosophy in the writings of Goodlad (1990a, 1990b, 1991) and the Holmes Group (1990). 
To accomplish this vision, the Unit believes that teacher candidates must have research-based knowledge about teaching (Ball, 2000; Loughran, 2002), students (Villegas, 2002; Au, 2003: Fischer, 2001; Lamme, 2002), schools (Goodlad, 1994; Lindeman, 2001; Zirkel, 2002), and content (Hirsch, 2001; Nelson, 2001).  Content knowledge is acquired as candidates complete the general education sequence of courses and progress into their specialty areas. Teacher candidates gain knowledge of teaching, students, and schools as they progress through the professional education courses in the initial program and the graduate core courses in the advanced programs.  Divergent field experiences offer candidates authentic opportunities (Grisham, 2002; Moore, 2003) to apply theoretical knowledge learned in University settings to the practical reality of students in classrooms.  Various opportunities for candidate acquisition of technological skills (Goetze, 2003) are integrated throughout the courses at both program levels (Conceptual Framework Bibliography). 

In 1995 the state legislature passed HB 1549: The Oklahoma Teacher Preparation Act (Oklahoma HB 1549) mandating that teacher preparation institutions in the state develop competency-based teacher education programs. The legislation also established the Oklahoma Commission for Teacher Preparation (OCTP) to assume authority for approval and accreditation of teacher education programs effective July 1, 1997. The OCTP had followed closely the work of both the National Commission on Teaching and America's Future (NCTAF) and the Interstate New Teacher Assessment and Support Consortium (INTASC). The central theme of Oklahoma’s teacher education reform was movement from a course-related system to one that is performance-based. The state adopted the Model Standards for Beginning Teacher Licensing and Development developed by INTASC. In the preface to the draft of the standards INTASC states: 

The National Board [for Professional Teaching Standards] and INTASC are united in their view that the complex art of teaching requires performance-based standards and assessment-strategies that are capable of capturing teachers' reasoned judgments and that evaluate what they can actually do in authentic teaching situations (Interstate New Teacher Assessment and Support Consortium, 1992).

Thus, the Program Outcomes, developed by the Unit in 1992, were changed to Program Competencies in 1996 to more accurately reflect their function in the Conceptual Framework and to incorporate the terminology adopted by OCTP, INTASC, and other national organizations.  In that same year the “new” competencies and the Oklahoma General Competencies for Teacher Licensure and Certification were assimilated into the Unit’s conceptual framework.  Support for support for its “applied professional pedagogy” was found in McDermott, et al (1995).  Aside from these minor modifications, the Conceptual Framework was unchanged for the Unit’s NCATE visit in 1999.

Since 1999 there have been some dramatic changes to the Conceptual Framework.  Although the Unit continues to believe in the principle of “applied professional pedagogy” a continuous assessment of the Conceptual Framework has necessitated modifications.  These modifications have been in the following areas: (1) the use of technology, (2) the use of reflection, (3) the incorporation of professional dispositions, and (4) a focus on cultural diversity.

In March 2002 the TEC approved a modification of the Conceptual Framework to incorporate the new areas of emphasis.  The following diagram, which can be seen on numerous posters on the Alva and Enid campuses and on the cover of several Teacher Education publications, graphically represents the revised Conceptual Framework.
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The tree is almost entirely replicated in the reflection on the compact disk.  The reflection symbolizes the emphasis placed on candidate reflection as a way of self evaluation and continuous growth as a professional educator.  Through the Unit’s portfolio process candidates are required to reflect on their knowledge and abilities as they matriculate through the program.  The Unit has found this to be a valuable instrument for assessing candidates’ mastery of the program competencies (Teacher Education Committee Minutes).

The mission of the Teacher Education Unit at Northwestern Oklahoma State University is to provide programs of study for the preparation of teachers at the baccalaureate and master’s degree levels (The Strategic Plan for Northwestern: Building a Community of Learners).  Deeply embedded within these uniquely designed programs are the philosophical beliefs underpinning the research-based content and professional knowledge, pedagogical skills, and appropriate dispositions that equip candidates to become successful and effective in a complex profession. Program offerings leading to certification include Early Childhood Education, Elementary Education, Special Education, Secondary Education and Elementary/Secondary content areas, Reading Specialist, and Guidance and Counseling.

Shared Vision

The Conceptual Framework reflects the University mission and is clearly evident in the design of the Teacher Education Program (Strategic Plan for Northwestern: Building a Community of Learners).  In the continuous assessment of its Conceptual Framework the Unit has found more specific support in the current literature. McDermott, et al (1995) writes that providing improved and extended practica prepares better teachers "by integrating pedagogical study with the practical realities of the everyday classroom life (p. 184)." They further state that "improved practica experiences integrated with methods courses can provide broader and richer learning experiences for prospective teachers (p.185)." Their study supports the strength of teacher education programs that include classroom experiences while candidates are taking coursework in pedagogy.

The University’s mission states that it is “a community of learners that includes students, teachers, staff, administrators, and area citizens advancing learning excellence and preparing its members for service as leaders and entrepreneurs in the changing climate of northwest Oklahoma and the world.”   The Unit’s mission is to prepare effective teachers to serve in P-12 schools as leaders in making those schools effective in impacting student learning.  Consistent with the University’s mission the Unit has designed its program with an emphasis on technology and diversity which are key components in preparing candidates for “the changing climate of northwest Oklahoma and the world.”
The Conceptual Framework is shared with the various entities in the following ways: (1) when candidates are enrolled in Introduction to Education they are informed about the Teacher Education program and the Conceptual Framework.  At that time they are given a Teacher Education Bulletin and Portfolio Handbook, which contain a description of the Conceptual Framework; candidates are instructed on the requirements for admission and completion of the program; (2) cooperating teachers learn about the Teacher Education program at Northwestern through the Teacher Education Bulletin that they are issued at the time that they agree to work with one of the Unit's student teachers. They are also invited to a seminar during the semester that they are assigned a student teacher. At this seminar they learn more about the program while receiving instruction on supervision techniques; and (3) the model of the Conceptual Framework is also displayed on posters located across the Northwestern campus and on the cover of all Teacher Education course syllabi. Instructors of Teacher Education courses review the model during the first class period each semester (Teacher Education Bulletin, Portfolio Handbook, Syllabus for EDUC 2103 Introduction to Education, Agendas for Student Teaching Seminar).

Coherence

The Unit uses a competency-to-course matrix to correlate competencies with the professional education courses in which they are addressed (Portfolio handbooks for initial and advanced levels). 

Syllabi for all courses at both the initial and advanced levels are standardized to ensure that courses address the competencies and standards outlined by the conceptual framework (Course Syllabi).  The syllabus for a course must include the APPLES competencies and the state and/or national standards that are covered in the course; the performance task that will be required to demonstrate mastery of the competency or standard; and the method that will be use to assess candidate performance on the task.
Professional Commitments and Dispositions

The last five competencies listed in the Unit’s Conceptual Framework (10 – 14) focus on the Professional Environment in which candidates will work.  These competencies are included in the Conceptual Framework to emphasize the importance the Unit places on the dispositions candidates must have to be effective educators and ensure that the places they work will be effective schools.  Competency 10 requires that candidates not only conduct themselves in a professional manner but that they reflect on their actions and make a continuous effort to improve.  It states:

The candidate evaluates the effects of his/her choices and actions on others (students, parents, and other professionals in the learning community), modifies those actions when needed, and actively seeks opportunities for continued professional development.

The Unit believes that candidates must exhibit professional dispositions primarily so that the students with whom they work learn.  Competency 12 of the Conceptual Framework specifically focuses on student learning.  It states:
The candidate fosters positive interaction with school colleagues, parents/families, and organizations in the community to actively engage them in support of students’ learning and well being.

Dispositions are evaluated when candidates first seek admission to the program are required to have an interview with Teacher Education Faculty.  Candidates’ dispositions continue to be evaluated as they progress through the program and develop a portfolio to demonstrate mastery of the APPLES competencies.  The APPLES competencies are again assessed when candidates student teach as the evaluation instrument used for student teaching was developed around the competencies.

The faculty within the Unit has had numerous discussions about how to depict dispositions in the graphic of the tree.  The conclusion arrived at is that dispositions, like knowledge and skills, is demonstrated in our final product the effective teacher.

Commitment to Diversity
The tree on the compact disk causes a rainbow of colors to emanate from its reflected image on the disk’s surface.  As our country becomes a more global society the Unit realizes that it must prepare candidates to teach to a diverse population.  The coursework and related experiences of the program are designed to accomplish this task.  The emanating colors represent the diverse culture to which candidates are exposed as they complete their assignments in various courses and as they fulfill their required field experiences.

The Strategic Plan of the University, published in 2003, was the result of a three-year process involving faculty, staff, students, and members of the local community.  It focuses on building a community of learners by emphasizing the needs of the individual student as a member of a rapidly growing, culturally diverse world.  Elements of Northwestern’s plan target the enhancement of diversity as a key factor in the building of the community while addressing the needs of the individual (Strategic Plan for Northwestern: Building a Community of Learners).  
Strategic Direction 1 of the plan states that among other elements of the educational experience at Northwestern, the University seeks to provide an environment that fosters “respect for all world citizens.”  The actions specified for accomplishing this strategic direction are:

· Develop actions to maximize cultural diversity opportunities and awareness

· Invite speakers from underrepresented groups for presentations and interaction with students and staff

· Develop partnerships with other institutions for multicultural exchange

· Actively seek students and employees from underrepresented groups

Strategic Direction 3 deals with “encouraging and supporting diverse, intellectually-stimulating and community-building activities.”  To accomplish this the University seeks to “enhance the quality and quantity of extracurricular programs and activities to increase diversity” (The Strategic Plan for Northwestern: Building a Community of Learners).
During the summer of 2004 the Northwestern’s Academic Administrators met to discuss progress made on the Strategic Plan with specific regard to diversity.  The group decided that although progress is being made on the Plan it should develop an action plan to specifically delineate how Strategic Directions 1 and 3 will continue to be addressed.  The Unit has used the Strategic Plan as its guide to addressing diversity as well as other issues but is in the process of developing its own action plan to ensure diversity’s continued emphasis (University Diversity Program at <http://www.nwosu.edu/Diversity_Plan_04.pdf>.).
To ensure that candidates have knowledge and understand the diversity to which the Unit exposes them, all candidates are required to take the following courses (Diversity Syllabi):
Initial Level
· EDUC 2402 Introduction to Exceptionalities

· EDUC 4112 Special Student in the Regular Classroom

· EDUC 4821 Multicultural Education

Advanced Level

· EDUC 5822 Multicultural Education

Candidates may take other courses as part of their major area of study to learn more about diversity as it relates to their discipline (Course Syllabi).
Commitment to Technology
The APPLES tree now sets on a compact disk.  The disk is representative of the Unit’s emphasis on technology.  Rather than isolate technology to one or two courses within the program the Teacher Education Faculty has infused the use of technology throughout all courses that candidates may take.  Faculty members not only model the use of technology but require the use by candidates in their respective courses.

The Unit acquired a Preparing Teachers to Teach Technology (PT3) grant from the U.S Department of Education in June of 2000.  Using the funds from this grant the Unit began infusing technology throughout its curriculum.  It did away with its courses in technology and began encouraging and assisting faculty to teach with technology and to model the use of technology to candidates.  Faculty began requiring candidates to use technology to complete assignments and to incorporate it into the lessons they planned to teach.  The Unit began requiring faculty to include the ISTE standards that they cover in their course syllabus (PT3 Final Report).
Although the PT3 grant ended in 2003 the Unit continues the infusion of technology in its programs.  One requirement of the Unit’s standardized syllabus is still the inclusion of ISTE standards (www.iste.org) covered in a course.  The University has been able to fund the purchase of equipment to update that which was purchased for the grant so that faculty can continue the emphasis on technology in their classes.
Candidate Proficiencies Aligned with Professional and State Standards 


As part of HB 1549 the Oklahoma Commission for Teacher Preparation (OCTP) issued the Oklahoma General Competencies for Certification and Licensure indicating what every teacher should know and be able to do in order to be licensed or certified in Oklahoma (Oklahoma General Competencies for Certification and Licensure).  The Unit reviewed OCTP’s set of competencies in relation to its conceptual framework.  The following 14 competencies fulfill or exceed the Commission’s requirements and are consistent with the Unit’s Conceptual Framework.  The competencies are incorporated throughout the Teacher Education program.

Students:  Learners and the Learning Environment

1. The candidate understands how students learn and develop and can provide learning opportunities that support their intellectual, social, and physical development at all grade levels, including early childhood, elementary, middle, and secondary.

2. The candidate understands that students vary in their approaches to learning and creates instructional opportunities that are adaptable to individual differences of learners.

3. The candidate uses best practice related to motivation and behavior to create learning environments that encourage positive social interaction, self-motivation, and active engagement in learning, thus providing opportunities for success.

4. The candidate understands the process of continuous lifelong learning, the concept of making learning enjoyable and the need for a willingness to change when the change leads to greater student learning and development.  







Teaching:  Instruction and Assessment








5. The candidate plans instruction based upon curriculum goals, knowledge of the teaching/learning process, subject matter, students’ abilities and differences, the community, and adapts instruction based upon assessment and reflection

5.1 The candidate understands and is able to develop instructional strategies/plans based on the Oklahoma Core Curriculum.

6. 
The candidate understands curriculum integration processes and uses a variety of instructional strategies to encourage students’ development of critical thinking, problem solving, and performance skills, and effective use of technology.

6.1 The candidate understands the central concepts and methods of inquiry of the subject matter discipline(s) he or she teaches and can create learning experiences that make these aspects of subject matter meaningful for students.

7. The candidate develops a knowledge of and uses a variety of effective communication techniques to foster active inquiry, collaboration, and supportive interaction in the classroom.

8. The candidate understands and uses a variety of assessment strategies to evaluate and modify the teaching/learning process ensuring the continuous intellectual, social, and physical development of the learner.

9. The candidate has an understanding of the importance of assisting students with career awareness and the application of career concepts to the academic curriculum.

School and Society:  The Professional Environment

10. The candidate evaluates the effects of his/her choices and actions on others, modifies these actions when needed, and actively seeks opportunities for continual professional growth.

11. The candidate understands the state teacher evaluation process, “Oklahoma Criteria for Effective Teaching Performance,” and how to incorporate these criteria in designing instructional strategies.

12. The candidate fosters positive interaction with school colleagues, parents/families, and organizations in the community to actively engage them in support of students’ learning and well-being.

13. The candidate understands the legal aspects of teaching, including the rights of students and parent/families, as well as the legal rights and responsibilities of the teacher.

14. The candidate researches and analyzes major contemporary problems in public education.

The INTASC standards were developed in response to the five major propositions that guide the NBPTS’s standard-setting and assessment work: 

· Teachers are committed to students and their learning. 

· Teachers know the subjects they teach and how to teach those subjects to diverse learners. 

· Teachers are responsible for managing and monitoring student learning.

· Teachers think systematically about their practice and learn from experience.

· Teachers are members of learning communities.

The four domains of the Conceptual Framework's knowledge base (Students, Teaching, Schools, Content Knowledge) relate closely to the NBPTS propositions. This has facilitated the incorporation of the state's 15 general competencies that were based on the INTASC standards.

The program competencies are assessed in a variety of ways.  The initial assessment is done in individual courses of the professional education sequence (Course Syllabi).  The Unit maintains a matrix aligning the courses with the program competencies to ensure that all competencies are covered in at least one course in the sequence (Undergraduate Portfolio Handbook).   

As candidates matriculate through the program they are required to compile a portfolio that demonstrates their proficiency in each of the competencies.  Candidates include artifacts from various classes or experiences that best demonstrate this proficiency.  There are four Benchmarks established throughout the program that serve as checkpoints for Teacher Education Faculty to monitor candidates’ development with respect to the competencies (Candidate Portfolios).
EVIDENCE FOR MEETING EACH STANDARD

Standard 1:  Candidate Knowledge, Skills and Dispositions

Candidates’ preparing to work in schools as teachers or other professional school personnel know and demonstrate the content, pedagogical, and professional knowledge, skills, and dispositions necessary to help all candidates learn.  Assessments indicate that candidates meet professional, state and institutional standards.

Table 1.0.1 is provided to illustrate the relationship between NCATE’s Standard 1 requirements and Northwestern’s assessment for initial programs.  Assessments occur with the testing of APPLES Competencies, state competency exams, student teaching evaluations, and various surveys.  

Table 1.0.1 – Assessment Correlation with Standard 1 Requirements – Initial Program

	Assessment

	Content Knowledge for Teacher Candidates
	Pedagogical Content Knowledge for Teacher Candidates
	Professional Pedagogical Knowledge and Skills for Teacher Candidates
	Disposition for All Candidates
	Student Learning for Teacher Candidate

	1
	X
	X
	
	
	X

	2
	X
	X
	
	
	X

	3
	X
	X
	
	
	X

	4
	X
	X
	X
	
	X

	5
	X
	X
	X
	
	X

	5.1
	X
	X
	
	
	

	6
	X
	X
	
	
	

	6.1
	X
	X
	
	
	

	7
	X
	
	
	
	

	8
	X
	
	
	
	

	9
	X
	
	
	
	

	10
	X
	
	
	X
	

	11
	X
	
	
	X
	

	12
	X
	
	X
	X
	

	13
	X
	
	
	X
	

	14
	
	
	X
	
	

	OGET
	X
	
	
	
	

	OSAT
	X
	
	X
	
	X

	OPTE
	X
	X
	
	
	X

	ST

Eval
	
	
	X
	X
	X

	S   Surveys
	X
	X
	X
	X
	X


Table 1.0.2 represents the assessment in the Unit’s advanced programs.  The table correlates the assessments with the Standard 1 requirement it serves to meet.  

Table 1.0.2 - Assessment Correlation with Standard 1 Requirements – Advanced Programs
	Assessment Points


	Content Knowledge for Other School Personnel
	Professional Knowledge and Skills for Other School Personnel
	Disposition for All Candidates
	Student Learning for Other School Personnel

	1
	
	X
	
	

	2
	X
	X
	
	

	3
	
	
	X
	

	4
	
	X
	
	

	5
	
	X
	
	

	6
	X
	X
	
	

	7
	
	
	X
	X

	8
	
	X
	
	

	9
	
	X
	
	

	10
	X
	X
	X
	X

	Surveys
	X
	X
	X
	X


Element 1: Content Knowledge for Teacher Candidates  

As emphasized in its Conceptual Framework the Unit views the acquisition of subject matter knowledge in two stages – general and specialty.  In the first stage candidates develop a base by completing the requirements of the General Education program for their respective content area.  Secondary and Elementary/Secondary candidates complete a 50 hour program similar to that taken by non-teaching majors.  Part of the changes mandate by HB 1549, passed by the Oklahoma Legislature in 1995, is that the Oklahoma State Regents for Higher Education (OSRHE) require candidates in Elementary Education, Early Childhood, and Special Education to complete 12 hours in each of the four general education areas:  Communication, Mathematics, Science and Social Studies.  These 48 hours of General Education coursework is referred to as the 4 X 12.  Candidates will complete General Education hours in addition to the 4 X 12 to total 55-65 hours depending on their area of study (Undergraduate Degree Program Check Sheets).  

HB 1549 also established the Oklahoma General Education Competencies for Teacher Licensure and Certification and the state subsequently developed the Oklahoma General Education Test (OGET) to test the competencies (Oklahoma General Education Competencies for Teacher Licensure and Certification).  Successful completion of the OGET was made a requirement for initial licensure in the state.  The Unit adheres to the General Education competencies establish by the state and faculty teaching General Education courses incorporate them into their syllabi.  In October of 2002 the Unit’s Teacher Education Committee (TEC) voted to require the passage of the OGET as part of the admission criteria for the program (Teacher Education Committee Minutes).  Table 1.1.1 shows how well the Unit’s candidates have performed on the OGET over the last five years.  As the table illustrates the Unit’s candidates consistently score well on the test indicating that Northwestern’s General Education program gives them a solid foundation on which to begin their content area studies (OGET Scores).
Table 1.1.1 – Pass Rates on the Oklahoma General Education Exam 1999-2004

	
	1999-2000
	2000-2001
	2001-2002
	2002-2003
	2003-2004

	N
	73
	51
	56
	101
	85

	Pass Rate
	93.2%
	92.2%
	89.3%
	89.1%
	87%



Furthermore, the Unit requires candidates to have at least a 2.5 overall GPA to be admitted to the program.  The GPA of candidates at the time they are generally admitted to the program is based primarily on their General Education coursework.  As Table 1.1.2 indicates the Unit’s candidates, based on the average of their GPA’s, have a strong base on which to build their subject-matter knowledge (Application to the Teacher Education Program).

Table 1.1.2 – GPA’s for Candidates Entering Teacher Education 1999-2004

	
	1999-2000
	2000-2001
	2001-2002
	2002-2003
	2003-2004

	Average GPA
	3.23
	3.38
	3.30
	3.42
	3.27


The second stage in building an in-depth knowledge of the subject matter is the specialty area of prescribed courses in the candidates’ major.  With the passage of HB 1549 in 1995 Teacher Education in the State of Oklahoma converted from course-driven programs to performance-based systems.  As part of the change the Teacher Education Programs in the state are required to submit program reviews for each of their certification programs to the appropriate Specialized Professional Association (SPA).  If a SPA does not exist for a program the review is to be sent to the Oklahoma Commission for Teacher Preparation for evaluation.  The coursework for the Unit’s certification areas is, therefore, based on SPA or state standards (Program Reviews).    The state developed the Oklahoma Subject Area Test (OSAT) to assess the standards of each of the certification areas and the Unit requires passage of candidates’ respective OSAT to be admitted to the Professional Semester.  Table 1.1.3 indicates how the candidates from the Unit have performed on the OSAT over the last five years.  The table reveals the strength of the Unit’s content area preparation as the percentage of candidates passing the test is well above 80% consistently (OSAT Scores).
Table 1.1.3 – Pass Rates for the Oklahoma Subject Area Test – Initial Level

1999-2004

	
	1999-2000
	2000-2001
	2001-2002
	2002-2003
	2003-2004

	N
	164
	218
	100
	185
	156

	Pass Rate
	89%
	86.2%
	87%
	92.4%
	93%


Another indication of the Unit’s candidates’ strong preparation in their content area is the level of the GPA for this specific coursework.  Table 1.1.4 shows that candidates enter their Professional Semester prepared to student teach with a solid knowledge of the content.  The Unit requires a minimum of a 2.5 GPA to be admitted to the Professional Semester but as evidenced by the table the average candidate GPA is well above this level.

Table 1.1.4 – GPA’s for Candidates Entering the Professional Semester
	
	1999-2000
	2000-2001
	2001-2002
	2002-2003
	2003-2004

	Average GPA
	3.37
	3.38
	3.42
	3.32
	3.49


As part of complying with the mandates of HB 1549, the Unit developed a standardized syllabus format that requires faculty members to identify the specific competencies/standards to be addressed and the performance assessment(s) to be used for the courses they teach.  The Unit was assisted in its effort to standardize syllabi when the University, in preparing for a North Central Association (NCA) visit, moved to a standardized syllabus campus wide.  The Director of Teacher Education collaborated with the Director of Assessment for the University to produce a single syllabus format suitable for the needs of all programs.  A review of course syllabi for the courses taken by candidates reveals that a variety of methods such as inquiry and critical analysis are used to assess the knowledge, skills, and dispositions of candidates in each class that they take (Syllabus Format and Course Syllabi examples).

Element 2:  Content Knowledge for Other Professional School Personnel 

Northwestern currently has two advanced programs that provide professional knowledge for candidates who plan to work in P-12 schools in positions other than teaching: Guidance and Counseling and Reading Specialist (Graduate Degree Programs).  Both programs have been approved by their respective SPA.  Candidates are tested on their knowledge of the content by the OSAT for their area (OSAT Scores).  Table 1.2.1 details the pass rates for candidates for the last five years.  As the data in the table reveal Northwestern candidates have a solid knowledge of the content when they complete the prescribed program.

Table 1.2.1 – Pass Rates for the Oklahoma Subject Area Test – Advanced Level

1999-2004

	
	1999-2000
	2000-2001
	2001-2002
	2002-2003
	2003-2004

	Guidance & Counseling
	14/14 (100%)
	3/3

(100%)
	7/7

(100%)
	4/4

(100%)
	4/4

(100%)

	Reading Specialist
	2/3

(67%)
	NA
	NA
	NA
	3/3

(100%)



Until the beginning of the 2003-2004 school year, candidates completing the Master of Education degree were evaluated at the end of their program by a comprehensive final exam.  Questions for the exam were chosen by the candidate’s three-member graduate advisory committee from a pool of questions submitted by the instructors of the classes taken in the candidate’s plan of study.  Five questions were selected from the core classes.  The core of classes that of candidates are required to take for the Master of Education degree regardless of their area of study are following core classes:  Introduction to Educational Research, Educational Practices, Psychology of Teaching, and Multicultural Education.  Completion of these courses ensures that candidates have knowledge and skills in research methodologies, learning theories, educational foundations, and the effects of living in a diverse society.  
Five additional questions were selected from the candidate’s related area of study and any elective classes.  The candidate responded to three of the five questions from each area.  Of the six questions chosen the candidate would have to satisfactorily answer five or else be required to retake the exam.  If the candidate successfully completed the written exam s/he was then required to complete an oral follow up with his/her graduate advisory committee.  Table 1.2.2 shows the pass rate for comprehensive exams from 1999 until the present.  As the table indicates the majority of candidates were successful on the exams indicating a thorough understanding of the central concepts, tools of inquiry, and structures of their respective fields of study.

Table 1.2.2 – Pass Rates for Graduate Comprehensive Exams 2000-2004
	
	2000-2001
	2001-2002
	2002-2003
	2003-2004

	Semester
	F
	Sp
	Su
	F
	Sp
	Su
	F
	Sp
	Su
	F
	Sp
	Su

	Pass Rate
	7/9 78%
	11/11

100%
	15/16

94%
	8/8

100%
	14/14

100%
	18/19
95%
	7/8
88%
	11/12

92%
	15/18
83%
	3/4
75%
	6/7
86%
	9/9
100%



Beginning in the fall of 2003 the Unit began requiring all candidates completing a Master of Education degree to submit a portfolio in place of taking the written comprehensive exams (Portfolio Handbook for Advanced Programs).  Candidates develop the portfolio in accordance with ten standards established by the university plus the standards from the SPA over their area of study.  The ten University standards are covered in the core courses required of all Master of Education candidates and the SPA standards are covered in their content classes.  Candidates must present artifacts that demonstrate their mastery of the various standards, give a rationale as to why the artifact was chosen, and write a reflective statement illustrating their ability to justify their practice as it relates to the standards.  No data are available at this time as the Unit only recently converted to this system.

Element 3:  Pedagogical Content Knowledge for Teacher Candidates 

The performance-based system adopted by the State in 1995 is based on the work of the National Commission on Teaching and America’s Future (NCTAF) and the Interstate New Teacher Assessment and Support Consortium (INTASC).  From the standards developed by these two groups the State established the Oklahoma General Competencies for Teacher Licensure and Certification (Matrix Correlating Unit Competencies with State and National Standards).  The Unit assimilated these competencies into its Conceptual Framework in 1996.   Competency 6.1 in the Unit’s Conceptual Framework states:

The candidate understands the central concepts and methods of inquiry of the subject matter discipline(s) he or she teaches and can create learning experiences that make these aspects of subject matter meaningful for students.

A required course in every candidate’s program is a methods class specific to his/her discipline.  The course is taught by an instructor from the discipline in the department/division where the other coursework for the area of study is taught.  Competency 6.1 is primarily addressed in the methods course.  

The Unit’s Competency 6 requires candidates to incorporate technology into their instruction.  It states:

The candidate understands the curriculum integration processes and uses a variety of instructional strategies to encourage students’ development of critical thinking, problem solving, and performance skills, and effective use of technology.


The Unit has also adopted the International Society for Technology in Education (ISTE) standards (www.iste.org ) and requires at least one of the standards to be addressed in each Professional Education course.  All faculty are required to identify in their syllabi the ISTE standards addressed in each course they teach (ISTE Standards).


Competencies 6 and 6.1 as well as all other competencies in the Unit’s Conceptual Framework are assessed in two ways in addition to the assessments conducted within the courses of the program.  First, the state has developed the Oklahoma Professional Teaching Exam (OPTE).  The OPTE is based on INTASC standards to test candidates’ pedagogical knowledge.  Successful completion of the OPTE is required for initial certificaton in Oklahoma.  The Unit has, likewise, made successful completion of the OPTE a requirement for exit from its program.  Table 1.3.1 lists the pass rates for the Unit’s candidates for the years 1999 to 2004.   Although the results of the OPTE are not broken down in a manner that would allow the Unit to know how well candidates perform in the specific areas addressed by Competencies 6 and 6.1, the overall strong performance of candidates indicates candidates are generally strong in this area (OPTE Scores).

Table 1.3.1 – Pass Rates for the Oklahoma Professional Teaching Exam 1999-2004

	
	1999-2000
	2000-2001
	2001-2002
	2002-2003
	2003-2004

	N
	51
	81
	49
	66
	81

	Pass Rate
	86.3%
	82.7%
	95.9%
	98.5%
	98.7%


A second way in which candidates’ knowledge of pedagogy is evaluated is through the portfolio that they are required to complete.  Candidates submit artifacts that demonstrate their mastery of each competency and write a reflective statement about why they chose the artifact to address the competency.  Successful completion and presentation of the portfolio is required for exit from the program.  Candidates have consistently performed well in the portfolio process (Candidate Portfolios).  The Unit continues to explore ways to gather meaningful, objective data related to candidates’ performance on portfolios.

Element 4:  Professional and Pedagogical Knowledge and Skills for Teacher Candidates 

The first four APPLES competencies of the 14 established by the Unit address Learners and the Learning Environment.  The next five competencies address Instruction and Assessment.  In applying these competencies to its program the Unit ensures that candidates can develop meaningful learning experiences to facilitate student learning for all students.  Competency 10 requires the candidate to “evaluate the effects of his/her choices and actions on others (students, parents, and other professionals in the learning community)” and then, once the candidate has reflected on his/her action, s/he “modifies those actions when needed.”  Each certification program within the Unit requires candidates to complete a methods course related to their area of study.  These courses embody the essential pedagogical skills for candidates to develop expertise in teaching (Degree Check Sheets and Course Syllabi).  Candidates engage in many performances task that give them the opportunity to construct knowledge and validate competency. Some specific components within these performances task include the following:

· correlating lesson plans with state and national objectives, SPA standards, pedagogical skills, techniques and strategies

· integrating positive dispositions

· higher-level thinking, reasoning and problem solving

· peer evaluating

· integrating subject matter in relevant, meaningful experiences. 

· modeling

· motivating students, organizing and managing the classroom setting

· dealing with colleague/family/school and community partnerships

· implementing and evaluating assessments

· reflecting and analyzing teaching practices.  

In addition to performance tasks in the courses that they take, candidates have the opportunity to provide evidence of their knowledge of content, teaching, students and schools through field experiences, practica, student teaching, portfolios, the resident year, and state competency tests.  

The capstone experience of Northwestern’s Teacher Education program is Student Teaching.  It is during this 12-week experience that candidates demonstrate evidence of best work and best practice.  Candidates create opportunities for students to use prior knowledge and experiences to construct knowledge and be actively engaged in the learning process; modify the learning environment to accommodate for individual differences; assess student learning; and reflect on their practice to improve and enhance student success (Lesson Plans).     

Evaluation of candidates’ best work and best practice is documented six times during student teaching; candidates are observed four times by the university supervisor(s) and twice by the cooperating teacher using the Unit’s Student Teacher Evaluation form (Evaluation Forms).  Grades for each observation are determined by indicating responses on a Liker scale for each area.  Written commentary supports evidence of performance.  A combination of all evaluations is reviewed to determine candidates’ final grade.
Candidate evaluations from student teaching are reviewed by the Director of Student Teaching and Field Experiences.  The criteria for evaluations are in the following four categories:  

· Students:  Learners and the Learning Environment
· Teaching:  Instruction and Assessment

· Schools:  The Professional Environment

· Disposition:  Values, Ethics, and Commitments. 

Sub-areas under each of these areas are correlated to both state and NCATE competencies.


Table 1.4.1 summarizes candidate performance in the Student Teaching experience in terms of the GPA for the course.  In response to faculty and candidate concerns the Unit has recently revised the Student Teaching evaluation instrument.  The new instrument should provide more specific and meaningful data related to how well candidates perform in the different areas identified above.  The data in the table do, however, show that overall candidates perform well.

Table 1.4.1 – Candidate Scores for Student Teaching 1999-2004
	
	1999-2000
	2000-2001
	2001-2002
	2002-2003
	2003-2004

	Semester
	Fall
	Sprg
	Fall
	Sprg
	Fall
	Sprg
	Fall
	Sprg
	Fall
	Sprg

	Average Score
	3.90
	3.97
	4.00
	3.90
	3.95
	3.96
	4.00
	3.86
	3.97
	4.00


Portfolios are required of all Teacher Education candidates as part of Oklahoma’s performance-based licensure system. Consequently, the Unit adopted the portfolio as a means of evaluating its 14 APPLES competencies.  These competencies are aligned with both state and national standards.  Candidates organize their portfolio according to the competencies.  They use a variety of artifacts to demonstrate their application of knowledge and skills.  Some common examples of artifacts include:  projects, papers, examinations, reports, presentations, research projects, lesson plans, case studies, collaboration, infusing technology, and self-evaluation.  To show evidence of their ability to reflect, candidates justify artifact submissions with an explanation of how the artifact relates to the competency, how it affects student learning and what are the implications for teaching.  Reflection captures the candidate’s predisposition for becoming an effective teacher.  However, not only do they reflect on teaching effectiveness, they also generate ideas for parent and community involvement, create meaningful technology opportunities, and, most importantly, they weave the context of learning into real world situations (Candidate Portfolios).  Candidate portfolios are first submitted to and evaluated by the instructor of the Introduction to Education course which is one of the first courses in the program.  The Unit has identified this as Benchmark 1 in the portfolio process.  Portfolios are also submitted and evaluated by a committee of three full-time faculty members at Benchmark 2 – Admission to Teacher Education, Benchmark 3 – Admission to Student Teaching, and Benchmark 4 – Exiting Student Teaching. Benchmarks 1-3 are to show evidence of growth and development as a professional educator and Benchmark 4 is to provide evidence of best work and best practice. At each Benchmark candidates must have a minimum score of 1 (developing level) on a scale of 0 – 4 (4 being the highest) for each competency.  Candidates receiving scores below the developing level on any competency at Benchmark 4 are given a Plan of Improvement.  Competencies that receive a zero must be resubmitted and approved with a minimum score of 1 or higher for the Unit to be able to recommend the candidate for initial licensure (Undergraduate Portfolio Handbook and Candidate Portfolios).


Table 1.4.2 shows how candidates perform on the portfolio requirement at Benchmark 4 for the 2003-2004 school year.  The scoring procedures for the portfolio were changed starting in the fall 2003 semester to yield more meaningful feedback from the portfolio process.  Therefore, only 2003-2004 scores are reported.  At this point in their program candidates are to demonstrate best practices.  According to the data in this table Northwestern’s candidates tend to be very well prepared.

Table 1.4.2 – Candidate Portfolio Scores on Benchmark 4 – 2003-2004
	Semester
	Fall
	Spring

	Average Score
	2.34
	2.10



The OPTE also test the APPLES competencies, therefore, the Unit considers the OPTE scores as another assessment of its success in this area.  The pass rates on the OPTE reported in Table 1.3.1 (see page 30) indicate that Northwestern’s candidates are well prepared in professional and pedagogical knowledge and skills (Student Teaching Performance Examples, Candidate Portfolios, .

Element 5:  Professional Knowledge and Skills for Other School Personnel


Strict admissions and graduation policies ensure that candidates at the advanced level have a strong educational base on which to build their graduate careers (Application for Admission to Graduate Program).  Admission to the graduate program may be achieved in one of four ways:

1. A minimum cumulative undergraduate grade-point average of 2.75 on a 4.0 scale.

2. A minimum grade-point average of 3.0 in the last 60 semester hours of undergraduate work.

3. A score that places the individual at the 25th percentile or higher on two of the three areas (verbal, quantitative, and analytical writing of the Graduate Record Exam (GRE) or at the 25th percentile on the Miller Analogies Test (MAT).

4. Completion of a master’s degree from another accredited institution.  Candidates may be unconditionally admitted to the program at Northwestern by providing an official transcript indicating awarding of the degree.


(Graduate Catalog)

Individuals applying for admission to the Master of Education program are also required to have a current teaching certificate.  

At the advanced level the Unit prepares candidates to serve in professional roles in P-12 schools other than teaching.  The two areas for which the Unit prepares candidates are Guidance and Counseling P-12 and Reading Specialist.  Program Reviews for these areas have been approved by their respective SPA.  An Educational Leadership Program was offered by the Unit until recently when, due to a consistently low enrollment in the program, it was suspended.  The Unit has integrated the certification requirements for its advanced programs into the requirements for the Master of Education degree so that candidates may complete both sets of requirements simultaneously. All candidates for the Master of Education degree are required to take the core of classes described earlier (see page 28).  The syllabi for these classes indicate that candidates’ knowledge in these areas is assessed through inquiry, critical analysis, and synthesis of the subject (Graduate Course Syllabi, Graduate Candidate Performance examples).

Element 6:  Dispositions for All Candidates 

Faculty assess evidence of candidates’ dispositions for teaching in the their “Why I Want to Be a Teacher” paper that is required in their portfolio (WWBT examples).  At Benchmarks 2, 3, and 4 of the portfolio process, dispositions are integrated into artifacts and reflections submitted by candidates (Candidate Portfolios).   Lesson plans and parent newsletters create opportunities for candidates to reveal how they have modified or enhanced the learning environment to accommodate for diversity and community involvement.  Self-assessment and reflection allow candidates to recognize when personal modifications or change needs to occur and what their plans will be for personal growth.  Also, discussion with the Student Teaching Supervisor and the Cooperating Teacher after formal evaluations provides an opportunity for assessment. 

The last five competencies listed in the Unit’s Conceptual Framework (10 – 14) focus on the Professional Environment in which candidates will work.  These competencies are included in the Conceptual Framework to emphasize the importance the Unit places on the dispositions candidates must have to be effective educators and ensure that the places they work will be effective schools.  Competency 10 requires that candidates not only conduct themselves in a professional manner but that they reflect on their actions and make a continuous effort to improve.  It states:

The candidate evaluates the effects of his/her choices and actions on others (students, parents, and other professionals in the learning community), modifies those actions when needed, and actively seeks opportunities for continued professional development.

Candidates must exhibit professional dispositions primarily so that the students with whom they work will learn.  Competency 12 of the Conceptual Framework specifically focuses on student learning.  It states:
The candidate fosters positive interaction with school colleagues, parents/families, and organizations in the community to actively engage them in support of students’ learning and well being.

Dispositions are evaluated when candidates first seek admission to the program and are required to have an interview with Teacher Education Faculty.  Candidates’ dispositions continue to be evaluated as they progress through the program and develop a portfolio to demonstrate mastery of the APPLES competencies.  The APPLES competencies are again assessed when candidates student teach as the evaluation instrument used for student teaching was developed around the competencies.

Successful completion of the Oklahoma’s Resident-Year Teacher Program provides evidence that “former” candidates possess professional dispositions. Specific categories assessed during the resident year include: (1) Human Relations, (2) Teaching and Assessment, (3) Classroom Management, and (4) Professionalism.  First-year teachers are evaluated in these areas by a three-person committee consisting of the building principal, a mentor teacher, and a representative from the university Teacher Education Program.  If the first-year teacher is successful in all of these areas the committee recommends him/her for certification.  Northwestern’s graduates have always done well in the Resident Year program suggesting that they leave the program with the dispositions they need to be successful (Resident Teacher Evaluation Form).

Element 7:  Student Learning for Teacher Candidates

A major element in Teacher Education is demonstrating the knowledge and skills to impact student learning.  As candidates matriculate through the program, they utilize the strong foundation of content and pedagogy to provide and assess a variety of learning experiences for P-12 students.

In field experiences, candidates observe and reflect on student learning and track and synthesize behavior to provide the best learning environments. They also modify learning environments for students who have special needs and assess accordingly.  In coursework, candidates analyze case studies and assess cognitive stages of development.  They create lesson plans that focus on student learning and correlate with the Unit, state and national standards and objectives (Course Syllabi, Field Experience examples, Case Studies, Assessment of Cognitive Stages of Development).

Student teaching offers candidates an opportunity to design lesson plans according to the needs of their students and that are consistent with local, state and national standards.  Rubrics are also developed to correlate with lesson objectives and accurately assess authentic experiences.  After implementing a lesson, the candidate reflects and writes written commentary about the lesson’s effectiveness and the extent of student learning.  The reflection allows the candidate to determine student success and weakness and thus determine the direction of teaching.  Data from the Summative Student Teaching Evaluation form document evidence that the candidates have successfully completed the requirements for licensure and can provide learning environments that enhance student learning. 

A major assignment in EDUC 3032 Measurement and Evaluation, which is a course in the Professional Semester required of all candidates, is to develop an assessment for a lesson they have taught and then to administer the assessment to P-12 students during their 12-week Student Teaching experience.  Candidates are to compare the results of their assessment with at least one indicator of previous student performance to determine the impact of their teaching on student learning.

Oklahoma’s State Board of Education developed the Academic Performance Index (API) to measure the performance of Oklahoma schools, based on several factors that contribute to overall educational success.  The API is a numeric score, ranging from 0 to 1500.  It is made up of three components: (1) the Oklahoma School Testing Program which calculates reading and mathematics results from all state-mandated tests given in grades 3, 5, and 8 and after course completion in high school; (2) school completion which includes attendance, graduation, and dropout rates; and (3) academic excellence which includes ACT scores, Advanced Placement credit, and college remediation rates in reading and mathematics.   Based on the Baseline API score from 2001-2002, yearly growth targets were established for each school and district in Oklahoma.  It has been submitted to the United States Department of Education for use as Oklahoma’s single accountability system required under the No Child Left Behind Act of 2001 (API Data).

The comparisons of annual API scores with the established baseline also afford teacher education institutions the means to evaluate the impact that graduates of their programs have on P-12 student learning.  The Teacher Education Unit at Northwestern produces the majority of the classroom teachers and administrators for P-12 schools in its ten county service area.  In the community where the main campus of Northwestern is located, Alva, Oklahoma, 75 of the 94 faculty teaching received training in the university’s Teacher Education program.  Table 1.7.1 shows the average API for the ten counties.

Table 1.7.1 – Average API Scores for NWOSU Service Area for 2002-2003

	County
	Average Score

	Alfalfa
	1179

	Beaver
	1157.5

	Dewey
	1185

	Ellis
	1033

	Garfield
	1150.6

	Grant
	1207

	Harper
	1226.5

	Major
	1223.8

	Woods
	1163

	Woodward
	1128

	Total for Area
	1165.3


The state API average for the 2002-2003 school year was 1047.  As Table 1.7.1 indicates all but one county is well above the state average.  Given that graduates from Northwestern’s Teacher Education program are the main group affecting the learning in these schools the data are a strong indication that its graduates make a positive impact on P-12 student learning.

Element 8:  Student Learning for Other Professional School Personnel 


To ensure that all candidates in advanced programs are able to develop and preserve educational environments that support student learning a set of core courses is part of the curriculum requirements for the Master of Education degree.  EDUC 5212 and EDUC 5822 specifically require candidates to demonstrate their abilities to create and modify positive environments for student learning (Examples of Graduate Candidates’ Performance).


Candidates in EDUC 5212 Psychology of Teaching are required to write a research paper detailing aspects of candidate learning.  The objectives of the course indicate that candidates will understand individual differences, recognize different types of learners, and will develop an awareness of different student characteristics including intelligence, language, personality, gender, and cultural differences.  In EDUC 5822 Multicultural Education candidates are given the opportunity to put theory into practice by completing either a field study or a field experience.  Both activities require candidates to interact with individuals who have English as a second language.  The objectives of the activity are to: (a) discover specific ways in which educators or counselors can address the academic and social needs of culturally diverse students; (b) provide materials, formulate ideas, and accept the challenge of effectively planning a curriculum or constructing a plan of action that addresses the need for success and mutual understanding of all segments of society; and (c) take a leadership role in the promotion of positive interaction among all groups (Course Syllabi).


The API scores listed in Table 1.7.1 not only give an indication of the impact classroom teachers make on student learning in the schools that they serve.  Because of the factors used to calculate the API the Unit views these scores as an indication of the impact of other professional personnel in the schools listed.  Graduates from the Unit’s advanced programs also serve in these schools and contribute to the obvious positive impact.

Standard 2:  Assessment System and Unit Evaluation


The Unit has an assessment system that collects and analyzes data on applicant qualifications, candidate and graduate performance, and Unit operations to evaluate and improve the Unit and its programs.

Element 1: Assessment System

Northwestern Oklahoma State University's Teacher Education Unit has worked collaboratively with Teacher Education Faculty members, public school representatives, and teacher candidates to develop a comprehensive assessment system that is grounded in its Conceptual Framework and incorporates national, state, and institutional standards in the assessment of the Unit’s candidates, programs, and faculty.  The assessment system is currently being implemented, evaluated and refined.  Performance assessments are being tested for accuracy, consistency, and fairness by internal evaluators as well as community representatives.  Data on candidate performance from both internal and external assessment measures have been compiled and are used to evaluate and improve the Teacher Education Program. 

INITIAL LEVEL PROGRAMS

Teacher candidates' knowledge and skills are assessed through measures such as the state examinations (Oklahoma General Education Test [OGET], Oklahoma Subject Area Test [OSAT], and Oklahoma Professional Teaching Exam [OPTE]), portfolios, papers, presentations, and case studies (OGET, OSAT, & OPTE Scores).  Assessments of knowledge, dispositions, and teaching performance occur throughout the program, including during field experiences and clinical practice.  Performance assessments are used to assess candidates impact on P–12 student learning.  The Unit supplements information about candidate performance with information about graduates derived from follow-up studies, employer evaluations, and job placement rates.  

The assessment system has been developed, designed and implemented through a process involving faculty, candidates, and the community.  During the spring of 2000 a committee was formed to align instruction, curriculum, and assessment with national, state, and institution standards.  New APPLES competencies were identified based on national and state standards.  After courses were redesigned around these standards, instruction, curriculum, and performance assessments were aligned to reflect the new competencies (APPLES Competencies).  

In the spring of 2002, a Standard 2 Committee was formed to develop an assessment system that was consistent with the Conceptual Framework and that also complied with NCATE standards.  The committee identified assessments that were currently being used and recommended additional assessments that would provide a holistic view of Unit candidates, faculty, and programs.  The assessment system is designed with the elements identified in the Conceptual Framework that are represented in the model as the roots, trunk, branches, and apples on the tree.  The elements of reflection and technology were added when the Conceptual Framework was recently revised.  The assessment system details each element of the Conceptual Framework and the criteria by which each element is measured.  A timeline is included in the system.  

As a result of the work completed by the Standard 2 Committee, the Teacher Education Assessment Management System (TEAMS) was developed to monitor and adjust the Teacher Education program as data continue to be collected and analyzed.  One of the TEAMS Committee’s key responsibilities is to provide continuous verification of the validity, reliability, and utility of the data and to ensure all candidate assessments are fair and free from bias.  Quantitative and qualitative measures from internal and external sources are used to make program improvements.  The qualitative and quantitative data are analyzed by the TEAMS Committee (TEAMS Handbook, TEAMS Committee Minutes, TEAMS Annual Report).
Six transition points have been delineated for candidates completing initial teacher certification programs.  These transition points provide on-going formative evaluation conducted at specific times directly linked to the "inputs" of the teacher preparation program.  The first transition point occurs when the candidate enters the University.  The next three points correspond to Portfolio Benchmarks 1, 2, and 3.  The fifth transition point occurs prior to exiting Student Teaching at Benchmark 4 when the candidate gives a presentation of the portfolio during the Portfolio Exit Interview (Undergraduate Portfolio Handbook).  The sixth and final transition point occurs during the first year of teaching after the candidate has completed the program and participates in the state’s Resident-Year Teacher Program (Portfolio Benchmarks).

The first transition point occurs upon entry into the university.  The candidate must have an ACT or SAT score and a GPA that rank in the top 50th percentile of Oklahoma students’ scores.  The candidate may also be admitted if s/he has a high school GPA that ranks in the top 50th percentile of Oklahoma students who have taken the 15 core high school units recommended by the Oklahoma State Department of Education.

The second transition point aligns with completion of Benchmark 1 in the Unit’s portfolio process.  Benchmark 1: Setting the Foundation for Teacher Excellence requires the candidate to present the beginnings of his/her portfolio to the instructor of EDUC 2103 Introduction to Education.  The instructor provides feedback on the portfolio contents.

The third transition point occurs when the candidate applies for admission to the Teacher Education Program at Benchmark 2:  Showing Evidence of Beginning Professional Growth.  The candidate must complete the following requirements for admission to the Teacher Education Program:

· Obtain an overall GPA of 2.5 (on a 4.0 scale).

· Achieve a passing score on the Oklahoma General Education Test (OGET).  

· Complete a minimum total of 30.

· Obtain a satisfactory rating in oral communication as determined by an interview administered by a three-member committee appointed by the Director of Teacher Education.  The interview is conducted using specified evaluation criteria.

· Demonstrate English proficiency in at least one of the following manners:  (a) an "A" or "B" grade in English 1113, English 1213 or English 2112.

· Complete Portfolio Benchmark 2 requirements.

Documentation of meeting entry requirements is submitted to the Director of Teacher Education.  A committee of Teacher Education Faculty interviews candidates and assesses their progress at this transition point.  Admission allows candidates to enroll in courses that are restricted to fully admitted candidates.

The fourth transition point occurs prior to student teaching at Portfolio Benchmark 3:  Developing Evidence of Professional Growth and Reflection.  Candidates submit the portfolio to the Director of Student Teaching and Field Experiences when applying for admission to the Student Teaching semester.  The candidate’s advisor and one other Teacher Education Faculty member review the portfolio at this fourth checkpoint.  Candidates are approved for Student Teaching when the following requirements have been met:  

· completed Benchmarks 1, 2, and 3.

· admitted into the Teacher Education Program

· obtain a minimum cumulative GPA of 2.5.

· obtained approval of major department.

· completed application for the Student Teaching semester with an unofficial transcript and graduation requirement check sheet attached.

· successfully completed Oklahoma Subject Area Test (OSAT) in the area they wish to student teach. 

The fifth transition point occurs prior to exiting the capstone experience of Student Teaching at Portfolio Benchmark 4:  Demonstrating Evidence of Best Work and Best Practice.  At this point, the candidate’s final portfolio is reviewed by an assigned committee consisting of Teacher Education Faculty members.  The candidate must demonstrate the ability to apply professional pedagogy leading to effective schools (APPLES).  The candidate illustrates through the choice of artifacts that s/he not only understands that all students can learn, but that s/he is capable of putting theory into practice and adjusting teaching to facilitate learning that leads to effective schools.  At this transition point, the candidate must update items from Benchmarks 1, 2, and 3 to ensure that s/he shows best work and best practice.  Also, at this point the candidate must provide a passing score on the Oklahoma Professional Teaching Exam (OPTE).

At the end of Student Teaching, the capstone field experience, the candidate is asked to complete a Student Teacher Course Evaluation (Student Teacher Course Evaluation form).  During the Student Teaching semester, the teacher candidate is required to set up a credential file with the Northwestern Placement Office.  The Director of Teacher Education, together with the Assistant Certification Officer, checks for evidence of proficiency in a foreign language, a successfully completed portfolio, and the appropriate certification test results prior to recommending the candidate for a teaching license.  All transfer students must meet the portfolio requirements for the appropriate benchmark corresponding to their entry point into the program.  They may meet with the department/division chair over their area of study or the Director of Teacher Education for clarification of the portfolio process.

A sixth and final transition point occurs when the candidate completes the program and is in his/her first year of teaching.  A graduate that is hired in Oklahoma is required to participate in the Resident-Year Teacher Program, which has been in place since 1982 (Oklahoma Resident-Year Teacher Program).  A Resident-Year Teacher Committee (comprised of a school administrator, cooperating mentor teacher, and a university faculty member) mentors and assist the graduate in the transition from teacher candidate to first-year teacher.  During the third Resident-Year Teacher Committee meeting, the committee members make a recommendation to either certify the first-year teacher or to provide a second year of support through the Resident-Year Teacher Program.  During the first year of teaching, a follow-up survey for Northwestern Teacher Education graduates is administered as well as the Employer Satisfaction Survey.  The follow-up survey asks Resident-Year teachers to self-assess their performance while the Employer Satisfaction Survey asks administrators to rate the graduates using the APPLES competencies. Results from both surveys are compiled, analyzed, and shared with the Teacher Education Committee and appropriate departments/divisions to utilize in program improvement (Graduate Follow-up Survey, Employer Satisfaction Survey).

During the fall 2002 semester, the TEAMS Committee designed reporting instruments to evaluate all Teacher Education programs, candidates, and faculty.  The Teacher Education Committee evaluates the reporting instruments that will prompt modifications and refinement to ensure quality programs, candidates, and faculty at Northwestern.  The instruments are administered each spring semester, beginning with the spring 2003 semester.  The TEAMS Committee also examines the assessment system itself and makes recommendations to help refine the process.  The Committee prepares a written report for the Director of Teacher Education and the Teacher Education Committee in June of each year (TEAMS Annual Report).  The committee makes recommendations to the Director of Teacher Education that are also forwarded to the Chair of the Division of Education.  The Chair then makes recommendations to the Dean of Professional Studies. The Dean of Professional Studies returns the written reports to each of the Teacher Education Program Coordinators with feedback and recommendations for changes in programs.
ADVANCED LEVEL PROGRAMS

Six transition points are designated for candidates in the Masters of Education program. In addition to the three Milestones of the Graduate Portfolio process ([1] Initial Coursework, [2] Developing Your Skills as a Professional Educator, and [3] Presentation of the Graduate Portfolio), transitions include admission to the Graduate Program, Admission to Candidacy, and Application for Graduation. These formative measures provide performance feedback and periodic assessment of the progress the candidate is making toward achieving the Unit's goals and objectives.  On-going feedback regarding Northwestern's teacher preparation program's effectiveness is also obtained.  Outcome-based summative evaluation data provide measurable indicators of whether the Unit has met the mission stated in the Conceptual Framework – to prepare candidates to apply professional pedagogy that leads to effective schools (Portfolio Handbook for Advanced Programs).

The first transition point is admission to the Graduate Program.  In order to be considered for admission to the Graduate Program, the applicant must have a baccalaureate degree from an accredited institution and have either an overall undergraduate GPA of at least 2.75 or a 3.00 GPA in the last 60 hours of undergraduate work.  If candidates do not meet either of the GPA requirements, they must have a minimum composite score that places them at the 25th percentile on two of the three areas (verbal, quantitative, and analytical writing) of the Graduate Record Exam (GRE) or at 25th percentile on the Millers Analogies Test (MAT)
The second transition point occurs during Portfolio Milestone 1: Initial Coursework.  This transition point occurs upon completion of 12 hours of coursework.  Candidates present the beginnings of the portfolio to their graduate advisory committee.  The instructor provides feedback on the portfolio contents.  

The third transition point occurs during Portfolio Milestone 2:  Developing Your Skills as a Professional Educator.  At this milestone, candidates submit their updated portfolio to their graduate advisory committee.

The fourth transition point occurs upon application for Admission to Candidacy.  Candidates must apply for Candidacy in the Master of Education degree program before completion of 16 hours of coursework and no later than nine weeks prior to graduation.  The qualifications for Admission to Candidacy are a minimum GPA of 3.00 in the coursework of their program and recommendations from two graduate faculty members who have had the candidate in class.  Candidates must also have an approved plan of study on file in the Office of Graduate Studies before admission to candidacy can be granted.

The fifth and sixth transition points, Portfolio Milestone 3:  Presentation of the Graduate Portfolio and Application for Graduation, occur together .  During the last semester of study, Candidates are required to complete a Certification for Graduation form in the Office of Graduate Studies.  Candidates completing an advanced program portfolio must submit evidence that all Milestones have been evaluated and successfully completed.  Candidates for the Master of Education degree must present the final portfolio to their graduate advisory committee after completion of all program requirements or when they are enrolled in their final coursework.  Candidates must have completed at least nine hours in a specialty area of study before presenting the graduate portfolio.  These formative measures provide performance feedback and periodic assessment of the progress towards the Unit’s goals and objectives and on-going feedback regarding Northwestern’s teacher preparation program’s effectiveness.  
Element 2:  Data Collection, Analysis, and Evaluation

Since the establishment of the TEAMS (Teacher Education Assessment Management System) in the spring of 2002, data collection and analysis of that data have been of utmost importance.  The Unit uses multiple assessments to determine whether candidates possess the knowledge, skills, and dispositions needed to be effective educators.  The Unit also obtains regular and comprehensive information on the quality of the Teacher Education Program.  Table 2.2.1 is an assessment matrix showing how data are evaluated through multiple ways, including statistical analysis, logical comparisons, reports, etc (TEAMS Annual Report).
Table 2.2.1 – Assessment Matrix for the Unit
	Data Collection Point
	When will data be collected?
	What will be the format collected in?
	Who will collect the data?
	Who will summarize?
	When will summary & analysis take place?
	How will data be summarized and analyzed?
	With whom will it be shared?
	How will data be used to improve the programs?

	I. Assessment of Candidates

	Initial Program

	ACT or SAT and/or high school GPA in the top 50th percentile

(E)
	Upon Entry to University
	Admission Form
	Registrar
	TEAMS who will report to TEC
	June
	Mean scores; graph;

t-test; comparing years

correlation
	Deans, TEF/ GEF
	Based on recommendation from the TEC, Dean  of PS makes changes in TE entry requirements

	Portfolio Benchmark 1 : "Why I want to be a Teacher"/ Autobiography

(I)
	Prior to entry into TE
	Protocol
	Prof of Intro to Ed/TEC


	DTE
	June
	Trends shown by pie chart, bar graph or line graph
	TEC,

TEF
	Based on recommendation from the TEC, Dean  of PS makes adjustments in coursework associated with B1

	Teacher Education Interview

(I)
	Prior to entry into TE
	Summary Form
	TEF assigned to interview committees
	DTE
	June
	Frequency by item
	TEF
	Based on recommendation from the TEC, DTE makes adjustments in interview process

	Portfolio Benchmark 2

(I)
	Prior to Entering Clinical Practice
	Protocol
	TEF assigned to  Benchmark 2

Committees
	DTE
	June
	Trends shown by pie chart, bar graph or line graph
	TEF
	Based on recommendation from the TEC, Dean  of PS makes adjustments in coursework associated with B2

	OGET

(E)
	Prior to Entering TE Program
	OCTP Institutional Report Summary
	OCTP
	TEAMS reports to TEC
	June
	Bar graph comparing

mean scores/
state averages
	TEC/ TEF
	Based on recommendation from the TEC, Arts & Sciences Dean and appropriate Dept Chair and faculty modify entry requirements to TE

	OSAT

(E)
	Prior to entering ST
	OCTP Institutional Report Summary
	OCTP
	TEAMS reports to TEC
	June
	Bar graph comparing

mean scores/
state averages
	TEC/

TEF


	Based on recommendation from the TEC, Arts & Sciences Dean & dept chairs and faculty modify ST entry requirements

	Student Teaching Evaluations

(E & I)
	Prior to Exiting ST
	ST Evaluation Form
	NWOSU Supervising

faculty

DST
	DST


	June
	Bar graph comparing

mean scores/ years

	TEC/

TEF
	Based on recommendation from the TEC,  DST and DTE program coordinators make modifications in ST requirements


	Portfolio Benchmark 3

(I)
	Before entering ST
	Protocol
	DTE
	DTE
	June
	Trends shown by pie chart, bar graph or line graph
	TEF
	Based on recommendation from the TEC, Dean  of PS makes adjustments in coursework associated with B3

	OPTE

(E)
	Upon Program Completion
	OCTP Institutional Report Summary
	OCTP
	DTE
	June
	Bar graph comparing

mean scores/ years state averages
	TEF
	Based on recommendation from the TEC Dean of PS makes modifications in Professional Education coursework


	Portfolio Benchmark 4/Exit Interview

(I)
	Upon Program Completion ST
	Protocol
	DTE
	DTE
	June
	Trends shown by pie chart, bar graph or line graph
	TEF
	Based on recommendation from the TEC, Dean  of PS makes adjustments in coursework associated with B4


	Follow up Surveys of Graduates

(I)
	Post Graduation / Residency
	Survey
	DTE, DA
	DTE, DA
	June
	Total percentages item analysis; mean scores
	TEF
	Based on recommendation from the TEC, Dean of PS makes modifications in Professional Education coursework

	Internship/ Residency Year Evaluation Data from Employer, Cooperating Mentor Teacher, University Personnel (Survey/other data)

(E & I)
	Post Graduation / Residency
	RYC Observation Form (Com Meetings II & III); RYC Final Recommend-ation
	NWOSU Rep on RYC
	DTE
	June
	Summary Report; %  of RY’s recom for certification
	TEF
	Based on recommendation from the TEC, Dean of PS makes modifications in Professional Education coursework

	Program Review (including course syllabi, Matrix crosswalking courses/standards)

(E)
	Spring
	Individual Program Review
	DTE; program area coordinators
	DTE
	June
	Matrix
	TEAMS

TEF
	Based on recommendation from TEAMS department chairs and deans make changes to programs

	Advanced  Program

	GRE or MAT

(E)
	Upon Entry to Graduate School
	Admission form
	Graduate Coordinator
	DGS
	June(using previous summer, fall, spring)
	Trends shown by mean scores; graph; t-test; comparing years
	GF
	Based on recommendation from the TEC, and/or GC, Dean of PS makes changes in Graduate Program entry requirements

	Comprehensive Exams (written and oral follow-up until January 1, 2009 then replaced by portfolio)

(I)
	Prior to exiting program
	Table from DA
	DA
	DA
	June
	% of pass and fail
	GF
	Based on recommendation from the DA and/or GC, Dean of PS adjustments in coursework associated with comprehensive exam

	Portfolio Milestone 1

(I)
	Upon completion of 12 hrs.
	Portfolio protocol
	Candidate’s GAC/Submit to Graduate Office
	DTE
	June
	Trends shown by pie chart, bar graph or line graph
	GC
	Based on recommendation from the GC, Dean  of PS makes adjustments in coursework associated with M1


	Portfolio Milestone 2

(I)
	At admission to candidacy
	Portfolio protocol
	Candidate’s GAC
	DTE
	June
	Trends shown by pie chart, bar graph or line graph
	Graduate Comm.
	Based on recommendation from the GC, Dean  of PS makes adjustments in coursework associated with M2


	Portfolio Milestone 3

(I)
	Upon completion of  program
	Portfolio protocol
	Candidate’s GAC
	DTE
	June
	Trends shown by pie chart, bar graph or line graph
	Graduate Comm.
	Based on recommendation from GC, Dean  of PS makes adjustments in coursework associated with M3

	Program Review (including course syllabi, Matrix crosswalking courses/standards)

(E)
	Spring
	Individual Program Review
	DTE; program area coordinators
	DTE
	June
	Matrix
	TEAMS

TEF, GF
	Based on recommendation from TEAMS department chairs and deans make modification to programs

	II. Unit Effectiveness: Faculty and Programs

	Graduate and Undergraduate Enrollment Data

(I)
	each semester
	IPEDS
	Institutional Research Specialist
	DTE
	June
	sum totals
	TEC;

TEF
	Based on recommendations from TEC departments make adjustments in course offerings

	Student Appeals

(I)
	each semester
	Appeals Committees
	Chairs of Appeals Committees
	DTE
	June
	Summary Report of Appeals by Chairs to DTE
	TEF;

TEC
	Based on recommendations from TEC  departments make adjustments in advisement sheets and/or schedule of classes


	Course Rotation

(I)
	each semester
	Matrix
	CDE
	DTE
	June
	sum totals of course conflicts, arrange forms, course substitutions
	TEC;

TEF
	Based on recommendations from TEC, CDE, deans & VPAA modify programs & policies

	University Faculty Surveys

(E)
	annually
	Summary
	DA
	TEAMS
	June
	frequency  totals
	DTE; TEC;

TEF
	Based on recommendations from TEC, CDE, deans & VPAA modify programs & policies

	Alumni Surveys

(E)
	annually
	Summary
	DA
	TEAMS
	June
	frequency  totals
	DTE; TEC;

TEF
	Based on recommendations from TEC, CDE, deans & VPAA modify programs & policies

	Number of Course Conflict Forms

(I)
	each semester
	Numbers from VPAA; Dept Chairs; Program Coord
	DTE
	DTE
	June
	frequency  totals
	TEC;

TEF
	Based on recommendations from TEC, CDE, deans & VPAA modify programs & policies

	Number of substitutions/appeals

(I)


	each semester
	TEC minutes; letters to candidates
	DTE
	DTE
	June
	frequency  totals
	TEC;

TEF
	Based on recommendations from TEC, CDE, deans & VPAA modify programs & policies


	Stages of Concern (PT3 grant, use until October 31, 2003)

(E)
	Spring
	Survey
	TEACH-NOLOGY Director
	TEAMS

TEC
	June ’01, June ’02, and Oct. ‘03
	mean scores
	TEC; U.S. Dept of Ed
	Department chairs work with individual faculty to enhance tech use

	Levels of Use (ICCC, PT3 grant, use until October 31, 2003)

(E)
	Spring
	Survey
	TEACH-NOLOGY Director
	TEAMS

TEC
	June ’01, June ’02, and Oct. ‘03
	mean scores
	TEC

TEF
	Department chairs work with individual faculty to enhance levels of use

	P-12 Student Learning

(E)
	Spring
	Survey/API Scores for area schools
	DTE
	DTE
	June
	Bar graph comparing

mean scores/
state averages
	TEC,

TEF
	Based on TEC recommendations, deans make changes in coursework

	III. Unit Operations

	Minutes of  TEF Meetings

(I)
	each meeting
	minutes format
	DTE or designee
	DTE
	June
	collection of minutes
	TEC;

TEF
	Based on recommendations from TEC, CDE, deans & VPAA modify programs & policies

	Minutes of TEC Meetings

(I)
	each meeting
	minutes format
	Certification Officer
	DTE or Designee
	June
	collection of minutes
	DTE; TEC;

TEF
	Based on recommendations from TEC, CDE, deans & VPAA modify programs & policies

	Faculty Appeals Data

(I)
	each meeting
	Appeals Committee minutes
	DTE
	DTE
	June
	collection of minutes
	DTE; TEC;

TEF
	Based on recommendations from TEC, CDE, deans & VPAA modify programs & policies

	Faculty Grievance Data

(I)
	each meeting
	Grievance Committee minutes
	DA
	DTE
	June
	collection of minutes
	DTE; TEC;

TEF
	Based on recommendations from TEC, CDE, deans & VPAA modify programs & policies


Legend: API = Academic Performance Index, CDE = Chair of the Division of Education, DA = Director of Assessment, DGS = Director of Graduate Studies, DTE = Director of Teacher Education, DST = Director of Student Teaching, E = External Evaluation, GAC = Graduate Advisory Committee, GC = Graduate Committee, GEF = General Education Faculty, GF = Graduate Faculty, I = Internal Evaluation, OCTP = Oklahoma Commission for Teacher Preparation, OGET = Oklahoma  General Education Test, OPTE = Oklahoma Professional Teaching Exam, OSAT = Oklahoma Subject Area Test, PS = Professional Studies,  ST =  Student Teaching, TE = Teacher Education, TEAMS = Teacher Education Assessment Management System, TEC = Teacher Education Committee, TEF = Teacher Education Faculty, VPAA = Vice President for Academic Affairs

The Unit has a variety of internal and external assessments that provide data on the quality of the candidate’s performance.  Data about candidate performance from internal sources include GPA, interviews, and the four benchmarks of the candidate’s portfolio process.  External sources for data collection include the candidate’s class ranking in high school, GPA in high school, scores from standardized tests, and the Certification Examinations for Oklahoma Educators (CEOE).   The Unit collects data each semester from candidates, and they are entered into the Unit’s newly developed data base (http://www.teacherroundup.org/cgi-bin/WebObjects/TEAMS ).  The data base was developed to compile and aggregate data as part of the Unit’s assessment system.  The TEAMS Committee reviews and analyzes the candidate performance data and monitors the assessment system. The TEAMS Committee also evaluates the data collected to determine the success of the programs.  Program effectiveness information is received by the TEAMS Committee from several sources including program reviews, student evaluations and surveys, faculty evaluations and surveys, professional community surveys, and public forums (Program Reviews, Student Evaluations, Faculty Evaluations, Public Forum Results).  This information is reviewed by the TEAMS Committee and recommendations for program changes are made to the appropriate entity.  
The Unit has established a process for handling formal candidate complaints and the documentation of the resolutions.  Candidates may file a formal written grievance concerning campus or classroom problems that lack written policies.  They must first have attempted to resolve the matter by informal resolution.  The candidate is responsible for attempting to resolve the matter by first bringing the issue to the attention of the individual whose action is grieved.  If they feel that the issue is not resolved, they may bring the issue to the attention of the supervisor for that particular department or office.  A form for filing a grievance is available in the back of the Student Handbook and on the Northwestern website.  All parties will be allowed to participate in the informal resolution. 
When filing a formal written grievance, the grievance must be addressed to the individual whose action is being grieved, to the immediate supervisor, and to the appropriate dean or vice president.  If an appeal is made to the president, the president will review previous decisions at lower levels and may render a decision or make recommendations.  Issues that have a written policy in place for addressing student grievances or appeals must be pursued in accordance to those policies.  Examples include grade appeals and disciplinary action.  The Teacher Education Committee (TEC) also serves as the committee to hear candidate complaints then discusses.  The TEC then votes on resolutions.

The TEAMS Committee is responsible for continually examining the reliability, validity and utility of all assessment data and determining if the performance assessments are fair and free from bias.  The data collection that is guided and directed by the TEAMS Committee is explained thoroughly in the TEAMS Assessment Program Handbook.  As indicated in Table 2.1.1, the Assessment Program Matrix illustrates how data from the Unit’s assessment system are generated, collected, compiled, and assessed from a variety of sources at regular intervals. 

Element 3:  Use of Data for Program Improvement

The Unit has made the following program improvements during the past five years as a result of the analysis of evaluations:

· To meet the latest requirements of (AEYC), modifications were made to the Early Childhood Program (10-14-99).
· With the initiation of the PT3 grant, technology was integrated into all professional Teacher Education courses and reflected by the ISTE standards listed in course syllabi (2-23-00) (PT3 Final Report).
· To increase the options for candidates to meet the Foreign Language Proficiency; American Sign Language was added to the university’s offerings. (8-29-00)

· Teacher Education candidates must meet course guidelines and GPA requirements in order to student teach in the area they plan to teach (8-15-00)

· After review of the Oklahoma Commission for Teacher Preparation’s Portfolio Assessment Overview, modifications were made to the undergraduate Portfolio process. (9-19-02)(Undergraduate Portfolio Handbook) 

· The Northwestern Conceptual Framework was updated to include reflection and technology which are major components of the program (10-4-02) (Teacher Education Committee Minutes)
· After evaluating candidates need to be exposed to a diverse faculty the Unit adopted a policy to recruit, prepare, and retain faculty with diverse experiences and backgrounds. (10-4-02)

· To more effectively compile and evaluate data regarding the performance of the Unit, an assessment subcommittee of the Teacher Education Committee was established. (10-4-02)

· To ensure that candidates have the knowledge to be successful the Teacher Education Program entry and exit requirements were revised to include passing scores on the OGET, OSAT and OPTE tests. (10-4-02)

· An assessment program was adopted. (10-4-02)

· The Teacher Education Committee was modified to include voting members from the community to enhance collaboration with the community. (10-4-02)

· The Speech and Drama program was modified to improve course transfers and to strengthen the program and was renamed Speech and Theatre. (4-30-03)

· The Psychometry Masters program was deleted due to low numbers.  (2004)

· The Education Leadership certification program (Superintendents, Elementary and Secondary Principals) was suspended due to low numbers because of changes in the state certification requirements.  (2004)
· As a result of the Program Reviews in Elementary, Early Childhood, and Special Education and continuously low scores in the sub-areas of the state competency exams, the Unit modified the curriculum of the three programs (12-19-04) (TEC Meeting Minutes, Request for Program Modifications)
Standard 3:  Field Experiences and Clinical Practice


The Unit and its school partners design, implement, and evaluate field experiences and clinical practice so that teacher candidates and other school personnel develop and demonstrate the knowledge, skills, and dispositions necessary to help all students learn.


Field experiences provide the opportunity for the teacher candidates to apply the knowledge, skills, and dispositions learned in Unit courses.  Northwestern has a well-established relationship with the P-12 partners in its service area.  The collaboration between the University and P-12 schools ensures that candidates receive valuable knowledge and guidance from veteran teachers in the field.  All candidates complete at least 100 clock hours of experiences before Student Teaching, and some may have more hours depending on their area of study (e.g., Elementary Education, Early Childhood, or Special Education).  The Unit strives to provide diverse settings for all candidates (Required Unit Field Experience Hours, Syllabus for EDUC 2801 Education Seminar).


Candidates’ experience in the field varies from basic observing in a non-school setting to the candidate taking over the classroom of a P-12 teacher during Student Teaching (Education Seminar Syllabus).  Candidates complete observation logs during the initial field experience and progress to developing lesson plans in the Student Teaching semester (Course Syllabi).  They have the opportunity to demonstrate their knowledge, skills, and dispositions in their logs, their portfolios, and the evaluations completed by their supervisors and cooperating teachers (Field Experience Examples).  Throughout these experiences, candidates are assessed on the positive effects they have on P-12 student learning (Supervisor’s Evaluation Form, Student Teaching Evaluation Form, Student Teaching Placements).
Element 1:  Collaboration between Unit and School Partners

The Unit, its school partners, and other members of the professional community design, deliver, and evaluate pre-service field experiences and Student Teaching to help candidates develop their knowledge, skills, and dispositions (Student Teaching Evaluation Form).  The Unit ensures that the observations and teaching experiences help relate theory to practice through authentic activities designed for this purpose.  The Unit and its school partners, together with input from the candidate, determine their specific placement in field experience and Student Teaching to ensure appropriate teaching/learning experiences.  With input from the candidate, the Director of Student Teaching and Field Experience and the site administrator or district personnel director decide on his/her proper placement.  Candidates are encouraged to pursue diverse opportunities when requesting field experience placement.  When possible, candidates are placed according to their request.  The Director of Student Teaching and Field Experience, the building principal, and the cooperating teacher must agree upon the placement.  The Unit assigns university supervisors to observe and evaluate student teachers four times during the semester.  The supervisors are selected according to their certification areas and background in education.  Supervision of student teachers is part of faculty members’ teaching loads.  The cooperating teacher observes and evaluates each candidate two times during the semester.  Northwestern has a large pool of qualified cooperating teachers.  The cooperating teachers assess the candidates using an evaluation form with scored and narrative parts.  Information packets are sent to all cooperating teachers and university supervisors.  Close communication between the cooperating teacher, university supervisor, student teacher, and the Director of Student Teaching and Field Experience is maintained throughout the semester (Clinical Contracts, Permission Forms, Student Teacher Contracts with School Districts, Evaluation Forms, Narrative Evaluations).  Advanced level experiences are set up by the graduate candidate with the approval of the course instructor.  The instructor then works closely with the candidate to advise and evaluate.
P-12 schools play an important role in the pre-placement process.  The superintendent or his/her representative asks each of building principals to survey staff members regarding their interest in working with student teachers and/or pre-student teachers.  Each principal has the prerogative of approving or rejecting a teacher’s request to be involved.  A teacher must have completed three years of teaching in order to be considered as a cooperating teacher.  A cooperating teacher is ideally a master teacher who has had at least three years of classroom teaching experience, is an active member of professional and educational organizations and activities, has special training for supervision through in-service and workshops, and views this participation as a valuable contribution to his/her own professional development.  The cooperating teacher is responsible for modeling an effective instructional program for students and guiding the activities of the student teacher.  A successful cooperating teacher is able to create an enriching experience for both the students and the student teacher.  Only teachers who are certified in the appropriate subject area are selected as cooperating teachers.  Additional selection criteria include: (1) strong dedication to the teaching profession, (2) use of basic principles of effective teaching and learning, (3) willingness to guide the progress of the student teacher, and (4) demonstration of a high level of professional ethics (Student Teacher Handbook).
As student teacher request forms come from Northwestern to the school district, the principals/departments help in the selection process of each cooperating teacher.  After the selection has been made, the principal returns the Student Teacher placement request to the Director of Student Teaching and Field Experience at Northwestern.
Through frequent correspondence and collaboration with the P-12 schools, the Unit ensures that the requests and concerns of their P-12 partners are seriously considered in refining the field experience process.  Recently, a partner school related to the Unit that teachers and administrators were concern that, due to the large number candidates being placed in its classrooms, they could not always be sure who was coming into their buildings or who might show up in their classrooms on any give day.  The Unit analyzed the system of placement, the requirements, and the expectations of its field experiences.  In collaboration with the P-12 school the Unit began requiring that all candidates wear their university student ID’s when observing, that they identify themselves upon entering the school at the front office, and that they make appointments with classroom teachers rather than just arrive unexpectedly in a classroom.
Element 2:  Design, Implementation, and Evaluation of Field Experiences and Clinical Practice

The Unit offers teacher education programs which provide candidates with current research-based knowledge and opportunities to implement best practice at both the initial and advanced levels. The programs at the initial level include Early Childhood Education, Elementary Education, Special Education, Secondary and Elementary/Secondary.  The Unit has advanced programs in Reading Specialist and Guidance and Counseling (Undergraduate Degree Program Checksheets, Graduate Plans of Study).  

Reflected within the Unit’s Conceptual Framework is the belief that applying professional pedagogy are essential to effective teaching and that candidates must learn the relationship between theory and practice. Candidates take an active part in connecting professional pedagogy learned in the university classroom to its application in P-12 classrooms with real students. Candidates make these theoretical connections during required field experiences. 

Many of the Unit’s Professional Education courses require a specific number of hours in P-12 classroom settings. The field experience opportunities occur at early levels in courses for beginning candidates and are ongoing as the candidates progress through the courses in the program. The focus of each field component is commensurate with the objectives of the individual courses and is progressively more interactive and increasingly more comprehensive (Course Syllabi). The range of experiences progresses from focused observations to planning of instruction 

The Unit utilizes a four-level system of field experiences.  The first level involves pre-professional courses generally taken during the candidate’s sophomore year.  Candidates enter the second level with the taking of the Professional Education courses required in their program.  The third level encompasses specific methods classes, Clinical Experience, and Student Teaching.  Field experiences at the advanced level constitute the fourth level.

Initial Programs

Level One--Early Field Experience Required of Beginning Candidates

EDUC 2801 Education Seminar – Candidates complete 30 hours of observation in non-school settings.  They observe children in a variety of settings and activities that are design to affirm the candidates desire to work with children.  Candidates are evaluated by the cooperating agency.  Agencies also are asked to evaluate the Teacher Education Program.  This allows the Unit to receive valuable input from members of the community not associated with formal school systems (Field Experience Syllabi, Permission Letter, and Evaluation Form).
EDUC 2103 Introduction to Education –The course instructor collaborates with the P-12 school administration to place candidates in 30 hours of classroom observation.  Candidates are placed in classrooms in which to observe students in various settings and grade levels.  The observation is designed to provide candidates with the opportunity to evaluate their commitment to teaching by observing actual P-12 students in a school setting.  Cooperating teachers evaluate candidates and are encouraged to provide feedback to the Unit to help ensure the continuous quality of the program (Permission Letter, EDUC 2103 Introduction to Education Placements, and Cooperating Teacher Evaluation Form).  This field experience level for beginning teacher candidates is designed to create opportunities for candidates to decide whether or not they have an affinity for working with children/youth and the specific age (P-12) students they might want to teach. Candidates work with children/youth from culturally diverse backgrounds in nonacademic settings and observe in school classrooms. Teacher candidates are encouraged to explore interactive relationships with students and log their experiences. They record summations and reflections of their nonacademic and classroom activities. Evaluation of the beginning teacher candidates includes the use of rubrics for assessing candidate logs and their reflective summations (Field Experience Overview Form and Evaluation Rubrics). At the completion of this level, teacher candidates have an affirmation of their career choice. 
Level Two – Professional Education Courses Required of All Candidates

The classes at this level include:


EDUC 2402 Introduction to Exceptionalities


EDUC 3123 Child and Adolescent Psychology

EDUC 3112 Educational Psychology (except for Early Childhood and Special Education candidates)


EDUC 4122 Behavior Intervention


EDUC 4112 Supporting the Special Student in the Regular Classroom 

Candidates in these courses are required to interview teachers and observe students from diverse cultures, ethnic backgrounds, and different abilities.  Cooperating agencies coordinate and plan the observations so candidates are exposed to as much diversity as possible during the observation time.

Candidates observe and interact with students who come from diverse cultural and ethnic backgrounds and students with exceptionalities. Many of the students in the P-12 school classrooms are from single parent homes and represent a variety of socio-economic levels (Field Experience Forms). Candidates observe in regular and Special Education, P-12 classroom settings.  Candidates direct their focus to various criteria while observing including: (1) individual student characteristics and behaviors, (2) practices of teachers, and (3) student-teacher relationships (Field Experience Logs, Reflections, Journals). Candidates interview regular and Special Education teachers, administrators, and parents to discover how they observe and interact with the students (Portfolios). The intent of the observations is to apply the theoretical knowledge of student characteristics, behaviors, and exceptional learning needs acquired in the university setting to the reality of children from diverse backgrounds in inclusive P-12 school classrooms. Candidate reflections on the authentic experiences are shared in university classroom discussions and within small group settings. Additional opportunities for reflection and self evaluation come in the form of power point presentations and in candidate journals (Evaluation Rubrics). 
Level Three – Specific Methods Classes, Clinical Experience, and Student Teaching
Field experiences occur in methods courses for secondary and elementary/secondary candidates, Clinical Experience class for Elementary and Early Childhood candidates, Practicum for Special Education candidates, and Student Teaching for all candidates.  The methods courses and Clinical Experience are usually taken the semester prior to the Professional Semester (Student Teaching).  Student teaching begins during the Professional Semester when candidates are in the P-12 classroom for 12 weeks (Clinical Contracts, Permission Forms, Student Teaching Contracts, Narrative Evaluations).  

During their field experiences, candidates have various opportunities to design and implement instructional sessions for either small groups or entire classrooms of diverse learners. The design of each (P-12) clinical experience is commensurate with individual course objectives resulting in authentic experiences that become progressively more intensive and comprehensive (Course Syllabi and Field Experience Objectives). Accordingly, the involvement and responsibilities of candidates necessarily become more inclusive.  Ultimately, candidates become assimilated into the school environment and gradually begin to formulate clearly their vision of reality. The clinical experiences present authentic opportunities during which candidates gain experience and confidence in their ability to conference with parents and collaborate with other professionals about the diverse learners in their inclusive classrooms (Collaboration in School Setting – Example).  A major element within the Unit’s Conceptual Framework is the shared vision of candidates to make practical application of theoretical constructs. As candidates continually transition from theory into practice, knowledge and pedagogical skills acquired in the university classroom begin to emerge. Ultimately, the clinical experiences provides numerous occasions for candidates to further develop their knowledge and skills and bring them to proficient skill levels (Field Experience Logs and Lesson Plans).  A wide range of rubrics, check sheets, observations, and collaboration processes are utilized to determine the appropriate level of candidate mastery (Evaluation Rubrics). These clinical experiences are supervised either by full time faculty with a terminal degree and certification in the area or qualified adjuncts with certification and classroom experience in the specialty area.

Advanced Programs

Level Four – Graduate Level Field Experiences

Advanced programs incorporate intensive work with P-12 students to enhance candidate understanding of child development and learning.  Candidates in the Guidance and Counseling program have a 60-hour required practicum in a school setting.  Reading Specialist candidates complete several different field experiences requiring individual, small group, and large group placements.  The members of the professional community including P-12 schoolteachers and building principals collaborate to help make the experience meaningful (Permission Forms, Evaluation Rubrics).
Field experience opportunities are provided for individuals who have completed initial preparation programs and are pursuing certifications in specialty areas or in other professional areas of school service. Field experiences at the advanced level are designed to present candidates with authentic enrichment opportunities. Ultimately, these diverse experiences enhance the development of competencies necessary to fulfill their specific professional responsibilities. The focus of each field component is commensurate with the objectives of the specific courses included within the individual candidate’s plan of study. Although the range of experiences varies from focused observations to clinical internships, it is expected that candidates take an active part in connecting researched theory to the practical realities of professional practice (Graduate Course Syllabi, Evaluation Rubrics). 

Element 3:  Candidates’ Development and Demonstration of Knowledge, Skills, and Dispositions to Help All Students Learn

The Unit requires teacher candidates to have passed the Oklahoma General Education Test (OGET) before being admitted to the Teacher Education Program.  A passing score on each Oklahoma Subject Area Test (OSAT) is required before student teaching in the area of specialization (OGET and OSAT Scores).  These requirements are outlined in the Unit’s Teacher Education Handbook (Handbook pages).  There are approximately 100 candidates per year eligible for Student Teaching.  These are divided into the fall semesters (approximately 35-40) and the spring semesters (55-60).  Virtually all of the Unit’s candidates successfully complete the Student Teaching experience (Student Teaching Completion Data).

Candidates are observed two times during Student Teaching by their cooperating teachers and four times by their university supervisor.  Evaluators meet with each candidate immediately after the observation.  An evaluation form is then completed jointly by the candidate and cooperating teacher (Student Teaching Evaluation Form). 

At the completion of Student Teaching, candidate portfolios must contain at least seven artifacts from the 12-week experience.  Candidates must successfully complete Benchmark 4 in the portfolio review process and an exit interview.  They must also receive satisfactory evaluations from university supervisors and cooperating teachers before they can be recommended for licensure (Portfolio Benchmarks).  

Student Teacher Evaluation forms reflect the state and Unit competencies.  In the spring of 2004, the Unit took part in a pilot study sponsored by the Oklahoma Teacher Enhancement Program and conducted by the Oklahoma Regents for Higher Education (OSRHE).  The OSRHE provided the Unit with special evaluation forms and training on their use as part of the study.  After one semester the Unit withdrew from the study because of concerns expressed by one of the P-12 partner schools that the piloted process was too time consuming. Consequently, the Unit developed a new evaluation form and process that is compatible with the Conceptual Framework but with utility suitable for the P-12 schools (New Student Teaching Evaluation Forms).  

The new student teaching form includes a section on dispositions of the teacher candidates.  A modified version of the student teaching form is used for elementary candidates.  At level 1, the evaluation contains questions about the candidates’ interaction with P-12 students and their disposition toward teaching.

Candidates are placed in classrooms that are heterogeneous with regard to students with exceptionalities and students with diverse backgrounds in terms of ethnicity, gender, and socioeconomic status.  A field trip to a highly diverse area of the state has been incorporated into the Professional Semester.  The opportunity to discuss issues with teachers in these areas has proven to be vital to candidates’ understanding of diversity.

Candidates work closely with cooperating teachers in levels one through three of the field experience program.  They design student experiences and interact with community members.  For example, they might plan for a guest speaker in a P-12 school’s elementary integrated language arts class and then follow through in Clinical Experience class by working with the classroom teacher to actually invite the speaker.  In the Foundations of Reading course for Elementary, Early Childhood, and Special Education programs, candidates write parent contact letters describing classroom content and events.  The capstone student teaching experience provides an opportunity to demonstrate skills through interaction with the cooperating teacher, students, and families.  (Language Arts Lesson Plan, parent letter, Student Teacher Evaluation Form, Foundations of Reading Parent Letter Example)

Clinical teachers and the Director of Student Teaching and Field Experience make efforts to provide candidates with diverse clinical experiences by varying grade levels and school districts, and/or schools within a district for candidates bound to a specific geographical region.  Candidates in the advanced degree programs have the opportunity to shadow and work with cohorts and peers in several diverse areas of their choosing with the encouragement and help of their university professors.  (Field Experience Forms)

Standard 4:  Diversity


The Unit designs, implements, and evaluates curriculum and experiences for candidates to acquire and apply the knowledge, skills, and dispositions necessary to help all students learn.  These experiences include working with diverse higher education and school faculty, diverse candidates, and diverse students in P-12 schools.

Element 1:  Design, Implementation, and Evaluation of Curriculum and 

Experiences
Initial Programs

The Teacher Education Program helps candidates obtain diverse experiences in the curriculum with required course offerings.   Beginning with Introduction to Education, where candidates learn about the traits, qualities and interactions of school and cultural forces in the United States to the capstone experience of Student Teaching, candidates develop the knowledge, skills and dispositions related to diversity (Course syllabi).  While all courses touch on various aspects of diversity, some courses, such EDUC 2402 Introduction to Exceptionalities, EDUC 4112 Support of Special Students, EDUC 4131 Aggressive and Disruptive Behavior, and EDUC 4821 Multicultural Education are required of all candidates and are specifically designed to address teacher candidates’ possible encounter with diverse learners.  For instance, special speakers, projects, and field trips are incorporated in these courses to help candidates gain knowledge, skills and dispositions of diverse learning populations (Course Syllabi, Speakers List, Diversity Project/Field Trip List).  Candidates also visit an inner-city school to have firsthand experiences in a diverse school (Multicultural Education Assignment Example).  A performance assessment is designed to accompany each of these specialty courses as a means to determine whether a candidate is developing the knowledge, skills and dispositions necessary to work with diverse students.  Table 4.1.1 displays results of those assessments. 

Additionally, all candidates are required to demonstrate proficiency in a foreign language to complete the teacher preparation program (Foreign Language Proficiency).  Through this requirement candidates gain insight into the challenges of second language learners as they acquire conversational skills in a language other than English.  Candidates also gain information about another culture, enabling them to become more culturally sensitive (Degree Check Sheets).

Throughout their education coursework, candidates learn to develop and teach lessons that incorporate diversity, as well as create classroom environments that value diversity, including special learners (Lesson Plans).  Through the artifacts they select for their portfolio, candidates demonstrate their awareness of different teaching and learning styles and that they have learned to adapt instruction and services appropriately for all students, including those with exceptionalities.  Artifacts are selected to demonstrate mastery of each of the Unit’s APPLES Competencies (APPLES Competencies Matrix).  APPLES Competency 2 states, “the candidate understands that students vary in their approaches to learning and creates instructional opportunities that are adaptable to individual differences of learners”, and Competency 5 states, “the candidate understands and is able to develop instructional strategies/plans based on the Oklahoma Core Curriculum” (Candidate Portfolio Artifacts/Reflections for Competencies 2 and 5).  Candidates also demonstrate that they value fairness and learning by all students.  This can be seen in the reflection that accompanies the portfolio artifact which addresses Competency 3, “the candidate uses best practices related to motivation and behavior to create learning environments that encourage positive social interaction, self-motivation, and active engagement in learning, thus providing opportunities for success” (Candidate Portfolio Artifacts/Reflections for Competency 3).  Assessment percentages for candidates’ levels of proficiency for Competencies 2, 3 and 5 are found in Table 4.1.1.

Table 4.1.1 – Assessment of Candidates’ Knowledge, Skills, and Dispositions to Help All Students Learn

	
	Level of Proficiency

	Assessment Point
	3
	2
	1
	0

	EDUC 2402 Introduction to Exceptionalities
	78%
	15%
	4%
	3%

	EDUC 4112 Special Students/Regular Classroom
	74%
	23%
	2%
	1%

	EDUC 4131 Aggressive and Disruptive Behavior
	89%
	11%
	0%
	0%

	EDUC 4821 Multicultural Education
	100%
	0%
	0%
	0%

	EDUC 4960  Student Teaching
	98%
	2%
	0%
	0%

	Competency 2
	33%
	47%
	20%
	0%

	Competency 3
	20%
	60%
	20%
	0%

	Competency 5
	20%
	53%
	27%
	0%


Level 3= Proficient

Level 2=Competent

Level 1=Developing

Level 0=Unsatisfactory
During the 12-week student teaching experience, candidates are required to return to campus three times for a seminar to exchange information and reflect on their experiences (Student Teaching Seminar Assignments).  They discuss issues that affect their teaching as well as the learning experiences of their students.  Faculty members assist them in developing and refining strategies for improving their effectiveness in the classroom. Reflections of candidates about working with diverse students are incorporated in their field experience logs and their portfolios (Field Experience Logs).


A part of many courses, field experiences are a vital component in the overall Teacher Education Program (Course Syllabi).  Candidates complete at least 90 hours of field experience prior to Student Teaching in a variety of school settings, including Enid’s Alternative High School and surrounding community school systems.  Candidates describe their field experiences, including the demographic make-up and diversity of the schools at which they observed on a form included in their portfolio.  Teacher Education faculty members review the field experience overview form at each of the four portfolio Benchmarks to ensure candidates’ experiences are diverse (Field Experience Overview Form).

Advanced Programs


Advanced candidates’ preparation to work with diverse populations is also considered essential to their overall preparation to work in P-12 schools.  The following required courses in the advanced education programs address diversity (Course Syllabi, Program Reviews).

Table 4.1.2 – Required Courses for Advanced Candidates

	Program
	Course
	Description
	Level of Proficiency

	Guidance & Counseling PK-12, Reading Specialist,

Elementary/Secondary School Principal
	EDUC 5203 Educational Practices
	Covers the study of the major philosophies of education and

developing curriculum to meet current rules, regulations, laws and policies, i.e. PL942.
	Examples of candidates work available in artifacts

	Guidance & Counseling PK-12, Reading Specialist,

Elementary/Secondary School Principal
	EDUC 5212 Psychology of Teaching
	Covers individual differences due to cultural or ethnic background, handicaps, special talents, and cognitive styles.
	

	Guidance & Counseling PK-12, Reading Specialist,

Elementary/Secondary School Principal
	EDUC 5822 Multicultural Education
	Covers institutional and individual practices, etc. in multicultural education.
	

	Guidance & Counseling PK-12, Reading Specialist,

Elementary/Secondary School Principal
	NWOSU Standard 3

(n=5)
	Recognize the cultural and social factors that are related to pupil performance
	3
	2
	1
	0

	
	
	
	80%
	20%
	0%
	0%

	Guidance & Counseling PK-12, Reading Specialist,

Elementary/Secondary School Principal
	NWOSU Standard 7

(n=5)
	Apply appropriate instructional techniques and strategies to meet the special needs of children of differing cultures
	40%
	40%
	20%
	0%

	Guidance & Counseling PK-12, Reading Specialist,

Elementary/Secondary School Principal
	NWOSU Standard 10

(n=5)
	Demonstrate an understanding of learning theories and of learning processes as they develop in children during the course of their physical, social, emotional, and intellectual maturation.
	40%
	60%
	0%
	0%



To verify the utility of its programs the Unit conducts extensive program reviews periodically to ensure the required curriculum meets the needs of the candidates (Program Review Report).  The Oklahoma Portfolio Assessment Overview, conducted by the Oklahoma Commission for Teacher Preparation (OCTP) in the fall of 2002, provided additional verification (2002 Oklahoma Portfolio Assessment Overview).


Candidates and faculty members from both the initial and the advanced programs are encouraged to attend a broad array of guest-speaker events held on campus.  For example, in the fall of 2000, Dr. James Boyer, Professor Emeritus at Kansas State University, gave a presentation on the importance of diversity in education.  On Martin Luther King Day in February 2004, a former student, Donita Drain, presented a session discussing the growth and success of diverse cultures in the United States (Guest Speakers List).   Additionally, students and faculty have access to an extensive video library dealing with multi-cultural issues (Multicultural Video Library List  http://www.nwosu.edu/MEDIA/videos.htm#m).  In order to expand the diversity base of the Unit, the Teacher Education Committee (TEC) during the March, 2004 meeting appointed a Diversity Sub-Committee.  The committee will develop and present a diversity action plan to the TEC that will help the Unit effectively meet its diversity goals (Teacher Education Committee meeting minutes).
Element 2:  Experiences Working with Diverse Faculty

In the fall of 2003, the university faculty consisted of 49.4% males and 50.5% females.  The full-time faculty at that time was predominantly Caucasian – reflecting the makeup of the general regional population.  Of the 84 full-time faculty members, 78 (91.8%) were Caucasian; two (2.3%) were Asian; two (2.3%) were Hispanic; one (1.2%) was Black; one (1.2%) was Native American; and one (1.2%) indicated “Other.” (NWOSU Self-study 2004).   The School of Arts and Sciences has added two new faculty members with diverse ethnic backgrounds for the 2004-2005 academic year.

Table 4.2.1 – Demographics of Full-time Faculty for University – Fall 2003
	
	Male
	Female
	White
	Black
	Hispanic
	Asian
	Native American
	other
	20-35
	35-50
	50-65
	Over 65

	Professor
	8
	6
	13
	0
	0
	0
	1
	0
	0
	1
	13
	0

	Associate Professor
	7
	11
	17
	0
	0
	1
	0
	0
	0
	10
	8
	0

	Assistant Professor
	13
	10
	21
	0
	0
	1
	0
	1
	6
	13
	4
	0

	Instructor
	14
	15
	26
	1
	1
	0
	0
	1
	5
	16
	8
	0

	Total
	42
	42
	77
	1
	1
	2
	1
	2
	11
	40
	33
	0


The diversity of Northwestern Unit faculty varies in gender, age, religious background, and geographical background.  The Unit consists of eight males and eleven females.   

Table 4.2.2 – Demographics of Full-time Faculty Information for Unit – Fall 2003
	
	Male
	Female
	White
	Black
	Hispanic
	Asian
	Native American
	other
	20-35
	35-50
	50-65
	Over 65

	Professor
	1
	1
	2
	0
	0
	0
	0
	0
	0
	0
	2
	0

	Associate Professor
	3
	5
	8
	0
	0
	0
	0
	0
	0
	4
	4
	0

	Assistant Professor
	2
	4
	6
	0
	0
	0
	0
	0
	0
	5
	1
	0

	Instructor
	2
	1
	3
	0
	0
	0
	0
	0
	0
	2
	1
	0


Good-faith efforts to maintain faculty diversity campus-wide are reflected in the following statement from Dr. Steve Lohmann, Vice President for Academic Affairs:  “Efforts to be inclusive of all racial backgrounds when advertising for faculty positions have included advertising in the Chronicle of Higher Education, regional and state newspapers, and on Higheredjobs.com (Job Advertisements).  Faculty positions remain open until filled by a qualified applicant.  This provides more opportunities for people to apply for unfilled positions.  The University also provides funding for qualified out-of-state candidates to travel to campus for an interview.  By providing travel funds, applicants from other regions are more likely to apply and be willing to visit the campus.  In addition, Northwestern has deviated from the salary schedule in order to attract applicants from competitive fields.   Reduced state funding has made it difficult to hire qualified faculty in some disciplines.  When this occurs, the University helps the faculty to manage the process of completing a terminal degree through flexible class scheduling and a salary award system for hours above a master’s degree.”  (Email from Dr. Steve Lohmann, Vice President for Academic Affairs).

Additionally, a statement from Section 4.7 of the Northwestern Faculty Handbook helps reinforce Northwestern’s commitment to hiring diverse faculty:  “The Board is committed to a multicultural, multiethnic, and multiracial environment.  Diversity is one of the hallmarks of a great university.  Promoting dignity and respect among all members of the university community is a responsibility each of us must share.” (Faculty Handbook)  This section also addresses racial and ethnic harassment.  The University’s Strategic Plan also addresses the need to “maximize cultural diversity opportunities and awareness” (Strategic Plan for Northwestern: Building a Community of Learners).  

While Northwestern continues to attract diverse faculty members, our present faculty members have a broad array of experiences with diversity.  This experience includes teaching in Title I schools and working with special populations for example.  Other examples include:

· working at a predominantly African-American schools (2 faculty members)

· teaching in a 100% Spanish speaking community in South America

· teaching at an all-female college

· teaching in a 40% Hispanic school

· growing up in Tahlequah, Oklahoma – an area with a large population of Native Americans.

· teaching at a predominantly black college

·  teaching at school districts with 30 – 70% minority students and in schools with 54- 84% free and reduced lunch

· participating in projects with educators from urban schools

· giving multicultural curriculum presentations

· participating in international conferences

· living in Venezuela while in the U.S. Peace Corps

· participating in a PT3 cultural immersion/emersion project and other similar projects funded by grants.  

Faculty members outside of Teacher Education but with whom candidates may interact, also have had a variety of experiences non-traditional students:
· coaching student athletes from a variety of socioeconomic and geographical backgrounds

· working in the OKAMP project with P-12 students who are mostly Hispanic, African American or Native American(http://ls-okamp.okstate.edu/)

· working with orphans

· living in Panama while working with the native population

·  consulting for a drug rehab center

· conducting a psychosocial support group for Alzheimer patients

· attending Trinity College, Dublin.

These are some of the wide variety of experiences the faculty bring with them to the classroom as a means to help the candidates broaden their knowledge of the diverse populations of the world.  (Faculty Vitae)

Element 3:  Experiences Working with Diverse Candidates

Initial and Advanced Programs


In the fall of 2003, of the 305 candidates who indicated Teacher Education as their major, 90% were Caucasian, 3% were Hispanic, less than 1% was Asian American, 2% were African American, 1% were Native American or Alaskan Native  (Institutional Research email).  In addition to their education courses, teacher candidates at Northwestern take 50 hours of general education courses.  This allows for interaction with a wide range of students who are not education majors.  Even though Northwestern’s Alva Campus is located in a small town of 5,500 people, students come from diverse backgrounds.  In the fall semester of 2003, for instance, there were 75 students who represented approximately 20 American Indian tribal groups.  They came from six states and included 27 Cherokee, eight Choctaw and four Cheyenne-Arapaho students.


In that same semester, there were 70 African-American students registered at Northwestern from 13 states.  Of these Black Non-Hispanic students 26 were from Oklahoma, 13 from Texas, 13 from Mississippi, and 7 from California.  Another 6 students that semester indicated their heritage was Asian or Pacific Islander.  Five of these were from Oklahoma, and one was from California.  In the same time frame, 60 students from 7 states indicated they were Hispanic in background.  These included 35 from Oklahoma, 12 from Texas, and 7 from California.  Students that indicated they were White, non-Hispanic included persons from 27 states, mostly from Oklahoma.  A total of 148 of these students were from Kansas, 45 from Texas, 8 from California and 7 from New Mexico.  Northwestern had at least one student that semester from each of the following states: Washington, Oregon, Ohio, Nebraska, North Dakota, Montana, Missouri, Michigan, Indiana, Illinois, Idaho, Iowa, Hawaii, Florida, Colorado, Arizona and Alabama (Candidate Ethnicity).


A total of 62 international students attended Northwestern during the fall 2003 semester.  These were all undergraduate students who are taking the same general education courses as Education majors.  Of the total, eight were from Mexico, and four  from each of the countries of Cameroon, Canada, Japan, Kenya, and the United Kingdom.  Twenty-seven countries were represented with at least one student registered from each.  Regionally, 15 were from Europe, 10 from Latin America, 16 from South or East Asia, 1 from the Middle East and 14 from Sub-Saharan Africa.  During the past 5 years, the university has had students from 12 additional countries: Sri Lanka, Ghana, Pakistan, Saudi Arabia, Ukraine, Bosnia-Herzegovina, Dominica, Dominican Republic, Chile, El Salvador, Malaysia and Belgium.


The majority of these international students lives in the dormitories.  The majority is active in campus life; attend sports and cultural events; and serves on committees and in the student government.  The 2004-05 Student Government Association President is an international student.  There is a regular column in the student-ran Northwestern News entitled “International Perspective” written by one of the international students from Cameroon.  Most of these students are members the International Students’ Association or the Multicultural Club housed on the Enid campus (Northwestern News article).


Recruiters for the university contact a number of schools in the Oklahoma and Texas region.  These schools vary greatly in socio-economic make-up and cultural diversity. (University Recruiting contacts).

A very new addition to diversity awareness on campus is the recent addition of a radio show called “The Blackout” on Northwestern’s radio programming station. This show is presented by four students with a variety of cultural backgrounds, and its goal is to “bring different cultures together.”  The program is broadcast on Mondays and Wednesdays at 9 a.m. and 1 p.m. and on Fridays at 3 p.m. (NWOSU Radio programming, Northwestern News Article).

Element 4:  Experiences Working with Diverse Students in P-12 Schools

Initial and Advanced Programs

Initial and advanced candidates have required field experiences to increase their exposure to all types of learners (Course Syllabi).  Northwestern enjoys a unique position in Northwest Oklahoma and Southern Kansas as a regional institution of Higher Education.  This position allows us to place candidates in a wide variety of settings with very diverse student populations.  The Unit has a cooperative relationship with P-12 schools within a 150-mile radius where the university places teacher candidates for field experiences and student teaching assignments.  Some area schools have a high minority student population.  Northwestern candidates have exposure to diversified populations and school sizes (Field Experience Placements).
 Many candidates venture outside of the immediate service area for field experience and student teaching if they have family and/or contacts in other geographic locations.  Accommodations for experiences outside this area are addressed on an individual basis and every possibility to allow candidates to work in outside areas with greater diversity is considered.  For example, candidates have done their student teaching in places such as Oklahoma City, the Dallas metro-plex, and on a military base in Italy (the candidate’s military husband was transferred, so she completed her student teaching there).  Therefore, the diversity experiences of the Unit’s candidates are quite varied.  The following table illustrates the diversity found in the school districts most often visited by Northwestern Teacher Education candidates (District Data).
Table 4.4.1 – School Districts Most Often Used for Field Experience and Student Teaching

	
	Alva
	Enid
	Woodward
	Range

Low / High
	State Averages

	Minority
	7%
	28%
	14%
	0% to 39%
	38%

	F/R Lunch
	40.2%
	49.4%
	38.9%
	7% to 84%
	52.4%

	District Pop.
	7,550
	41,755
	13,685
	670 to 41,755
	6,387

	Poverty rate
	16%
	15%
	13%
	8% to 19%
	15%

	Gifted/Talent
	9.2%
	9.9%
	9.0%
	
	12.7%

	Special Education
	13.8%
	14.6%
	12.4%
	
	14.7%


Standard 5:  Faculty Qualifications, Performance, and Development
Faculty are qualified and model best professional practices in scholarship, service, and teaching, including the assessment of their own effectiveness as related to candidate performance; they also collaborate with colleagues in the disciplines and schools.  The Unit systematically evaluates faculty performance and facilitates professional development.

Element 1: Qualified Faculty

During 2003-2004, the Unit had 16 faculty designated as Teacher Education Faculty.  Thirteen have earned doctorates and the remaining three are currently in pursuit of their terminal degrees.  Faculty members stay informed of new ideas and enhance their teaching ability and qualifications by attending conferences at the state and national level.  Table 5.1.1 indicates the qualifications of the faculty members who are full-time in the Unit in the fall 2004 semester (Faculty Vitae).

Table 5.1.1 – Unit Full-Time Faculty Members for Fall 2004
	Name
	Initial Employment


	Rank
	Highest

Degree/ Institution/

Year

Earned/


	Area(s) of

Expertise/ Certification
	Courses

Typically

Taught
	Years of

P-12

Experience

	James Bowen+
	1988
	Prof.
	Ed.D.

Texas A&M, Commerce, 1989
	Mathematics, Health & Physical Education, and Supervision, Curriculum, and Instruction
	Into to Educational Research, Educational Practices, and Measurement & Evaluation
	3

	Martha Evans+
	1999
	Assoc. Prof.
	Ed.D.

Oklahoma State University 1997
	Anatomy/Physiology

Biology

Botany

Chemistry

General Science

Physical Science

Physics

Zoology

PK-12 Science Education
	Professional education, elementary methods, secondary science methods,

Multicultural education Curriculum
	10.5

	Sandra Hayes+
	1989
	Prof.
	Ed. D.

Oklahoma State University
	Learning Disabilities

Reading Specialist

Home Economics
	Special Education
	6

	Lisa Holder


	2002
	Asst. Prof.
	Ed.D.

Oklahoma State University
	English Education
	Secondary
	16


	Name
	Initial Employment


	Rank
	Highest

Degree/ Institution/

Year

Earned/


	Area(s) of

Expertise/ Certification
	Courses

Typically

Taught
	Years of

P-12

Experience

	Kristal Randall
	2001
	Inst.
	MSEd.

Baylor University
	Elementary Education
	Professional Education, Elementary, Reading, Language Arts
	

	Adeana Sallee+
	1997
	Assoc Prof
	Ed.D.

Oklahoma State University, 1996
	Elementary Education

Curriculum & Instruction

Elementary Principal Cert

Secondary Principal Cert
	Elementary methods

professional education
	20

	Greg Seay+
	2003
	Asst.

Prof.
	Ed.D.

Oklahoma State

University

1992
	Superintendent, Elementary Principal, Early Childhood Education, Elementary Education, Middle

School:  Language Arts, Math, Social Studies
	Professional education, administration, elementary, early childhood
	22

	Sheila Spurgeon
	1998
	Assoc. Prof.
	Ph.D.

University of Oklahoma

1991
	Learning Disabilities, Emotional Disturbance, Mental Retardation, Physical Disabilities, School Psychologist, Psychomotrist, Superintendent, Reading Specialist, Early Childhood, Elementary Education
	Professional Education, Special Education, Technology integration
	16 classroom, 25 consutlant to LEAs

	Jim Therrell
	2004
	Asst. Prof.
	PhD University of Texas, Austin 2004
	Curriculum and Instruction – Early Childhood
	Early Childhood courses, Intro to Education Research
	2


	Name
	Initial Employment


	Rank
	Highest

Degree/ Institution/

Year

Earned/


	Area(s) of

Expertise/ Certification
	Courses

Typically

Taught
	Years of

P-12

Experience

	Beverly Warden+
	1999
	Asst. Prof.
	Ed.D.

Oklahoma State

University

2004


	Elementary Education,

Middle school PE, Social Studies, Science, Educational Administration, Reading Specialist
	Professional Education, elementary , reading, school administration
	19



	Martie Young+


	1994
	Prof.
	Ed.D.

Oklahoma State University

1997
	Reading Specialist, Elementary Educ., Early Childhood, Learning Disabilities, Mental Retardation, MS Language Arts, English/Yearbook
	Student Teachers, Professional Education, Reading, Special Education, Adult Management
	8


 + Also serve as Graduate Faculty
Table 5.1.2 indicates the qualifications of the full-time faculty members at Northwestern who are part-time in the Unit during the fall 2004 semester (Faculty Vitae).
Table 5.1.2 –Full-Time Faculty for the University Who are Part-Time in the Unit – Fall 2004
	Name
	Initial Employment


	Rank
	Highest

Degree/ Institution/

Year

Earned/


	Area(s) of

Expertise/ Certification
	Courses

Typically

Taught
	Years of

P-12

Experience

	Sheila Brintnall
	1995
	Asst. Prof.
	Ph.D. University of Oklahoma 2002
	Mathematics, English, Computer Science
	GE courses, math methods, History of Math, Modern Algebra, Number Theory, Modern Geometry, Calculus
	2


	Name
	Initial Employment


	Rank
	Highest

Degree/ Institution/

Year

Earned/


	Area(s) of

Expertise/ Certification
	Courses

Typically

Taught
	Years of

P-12

Experience

	Ed Felts
	1997
	Assoc. Prof.
	Ph.D.

Oklahoma State University
	World Regional Geography, Plant Geography, Political Geography, Social Science Education
	Social Science Teachers course, Intro to Geography, World Regional Geography, Comparative Politics, International Relations
	1.5

	Sharon Hill


	1997
	Associate Prof.
	Ph. D. Kansas State University

1994
	Secondary Speech, Theatre, and English
	Comp. I & II, Intro. To Lit., Sec. English and Speech Methods, Elementary Language Arts Methods
	10

	Chandler Mead
	1990
	Asst.Prof.
	ABD Ed.D. Oklahoma State

University
	K-12

HPE
	Wellness Concepts Kinesiology

Athletic Injury

Concepts of Aerobics

HPE Teachers Course

Legal Liability
	0

	James Shrader
	1995
	Assoc. Prof.
	Ph.D.

Texas Tech University
	Music Education
	Music Education-Vocal
	3

	L. Louise VanOsdol+
	2004
	Assoc Prof
	Ed. D. North Carolina State University
	Business Education
	MIS, Information Systems Management, Intro to Business, Business Communications
	0


+ Also serves as Graduate Faculty
Table 5.1.3 indicates the qualifications of the part-time/adjunct faculty members who taught courses in the Unit during 2003-2004.

Table 5.1.3 – Part-Time/Adjunct Faculty Members for the Unit
	Name
	Initial Employment date
	Rank
	Highest

Degree/ Institution/

Year

Earned/


	Area (s) of Expertise/

Certification
	Courses

Typically

Taught
	Years of

P-12

Exper-ience

	Cindy Baker
	1996
	Adj.
	M.Ed./NWOSU/1992
	English, Guid. & Couns.
	Guidance & Counseling
	22

	Lisa Bixler
	2000
	Adj.
	M.Ed./NWOUS 1977
	Spec Educ, Reading, Elem
	Special Educ.
	27

	Kay Campbell
	1997
	Adj.
	M.Ed./NWOSU 1970
	Health & P.E.
	Health & P.E.
	30

	Bill Denton
	2003
	Adj.
	Doc. Studies

Oklahoma State University

1995-1998
	Speech, English, Principal, Superintendent
	Admin courses
	26

	Sharon Harris
	2003
	Adj.
	M.Ed.

Northwestern Oklahoma State University

1991
	Special Education

Reading Specialist
	Intro to Except
	33

	Wilma Lovejoy
	1993
	Adj.
	M.Ed./SWOSU/1975
	Elem., Guid. & Couns.
	Education Psychology
	30

	Dawn Madrid
	2003
	Adj
	M.Ed.

Northwestern Oklahoma State University

2003
	Elementary, Early Childhood, Psychometry
	Early Childhood
	13

	Sandra Mann
	2002
	Adj.
	M.Ed.

Northwestern Oklahoma State University

2000
	Elementary, Guidance and Counseling, Principal
	Graduate, Elementary, Counseling
	9

	Melandie McKee
	2003
	Adj.
	M.Ed.

Northwestern Oklahoma State University

2003
	Elementary, Early Childhood, Reading Specialist
	Early Childhood
	8

	Beverly Miller
	2001
	Adj.
	M.Ed./SWOSU/1977
	Elem., Early Child Reading Spec.
	Early Childhood
	30

	Jimmie Miller


	2004
	Adj
	M.Ed./NWOSU/1995
	Business, Spec. Educ., Psychometry
	Special Educ.
	10

	Nancy Niemann
	2003
	Adj.
	Ed.D.

Oklahoma State University

1990
	Elementary, School Counselor, Principal, Superintendent
	Introduction to Education
	23

	Karen Payne
	1997
	Adj.
	M.Ed.

Northwestern Oklahoma State University

1996
	English, speech, Library Media, Psychometry
	Graduate Education testing
	25

	Bobbi Ramirez
	2000
	Adj.
	M.Ed.

Northwestern Oklahoma State University

2002
	Special Education
	Special Education
	4

	Traci Schwerdtfeger
	2003
	Adj.
	M.Ed.

Northwestern Oklahoma State University

2001
	Special Education
	Special Education
	14

	Darolyn Seay
	2003
	Adj
	M.Ed.

University of Central Oklahoma

2003
	Elementary, Guidance and Counseling
	Early Childhood, Intro to Except
	10

	David Self
	1988
	Adj.
	Ed.D./OSU/1990
	Elem., Guid & Couns., Princ., Superin.
	Admin Courses
	33



At least 10 of the part-time faculty are currently working in the P-12 schools or have recently retired from such positions.  Some of them supervise teacher candidates in the field.  All members of the Teacher Education Faculty (TEF) are required to participate in a minimum of 10 hours of Public School Service each calendar year.  This enables the TEF to stay abreast of what is happening in the P-12 school classrooms.

To ensure that the P-12 school personnel who work with candidates are qualified, (i. e., they have at least three years teaching experience, have been recommended by the school administration, etc.), the Director of Student Teaching and Field Experience collaborates with P-12 school principles each semester to ensure that the best cooperating teachers are available to provide instruction and supervision for the student teacher.   (Student Teaching Handbook). 
In addition to a terminal degree, graduate faculty must teach a graduate course and/or serve on a graduate advisory committee during their three-year appointment to the graduate faculty.  Full-time faculty members who have not been appointed to full graduate faculty status may be recommended by their dean for associate graduate faculty status for one academic year.  Part-time faculty are appointed on a semester-by-semester basis as temporary graduate faculty (Graduate Catalog).

Element 2:  Modeling Best Professional Practices in Teaching

Teaching by the Unit faculty members reflects the Unit’s mission and conceptual framework.  Examples of “best practices” include:  modeling of effective teaching practices, use of reflective teaching practices, knowledge of students, knowledge of schools, knowledge of teaching, and knowledge of content.  The primary responsibility of Unit faculty members is teaching.  However, all members stay current on recent research trends and on contemporary theories and practices in their content areas and in the field of pedagogy (Course Syllabi).  

Course syllabi developed by Unit faculty outline the integration of a variety of instructional strategies including, but not limited to, lecture, guest speakers, class discussion, individual presentations, and inquiry learning.  These methods reflect an understanding of different learning styles to ensure the learning of all candidates.  Syllabi incorporate the International Society for Technology in Education (ISTE) standards as well as the APPLES Competencies (APPLES Competencies).  Faculty members are also required to list in their syllabi performance assessments with accompanying scoring rubrics and the research, theory, and professional practice that is incorporated into the course (Course Syllabi, ISTE Standards Candidate Portfolios).

Results from the Oklahoma General Education Test (OGET), the Oklahoma Professional Teacher Exam (OPTE), and the Oklahoma Subject Assessment Test (OSAT) are given to all of the Unit’s faculty members (Matrix of coursework/certification tests, OGET, OSAT, and OPTE Scores).  The results are used to evaluate and assess the effectiveness of faculty teaching through evaluation of candidate learning and performance.

Activities are designed for each course to engage candidates in reflection, critical thinking, and problem solving (Course Syllabi).  The activities are displayed most thoroughly as candidates complete their professional portfolios in which they review materials/activities from all of their coursework and select the best examples that demonstrate their proficiency of the APPLES competencies.   

Element 3:  Modeling Best Professional Practices in Scholarship

Faculty regularly attend professional conferences and workshops and take courses to maintain intellectual vitality, keep abreast of current research and best practices, keep informed about current issues and improve their teaching practices.  The Unit views professional growth through scholarly activity as important.  On more than 60 occasions Unit faculty members have presented at various conferences from state to international levels (Faculty Vitae).  Records of these activities are in the Unit faculty members’ Professional Development files.  Table 5.3.1 is a summary of TEF scholarly activities.

Table 5.3.1 – Scholarly Activities of Full-Time Faculty in the Unit – 1999-2004
	Name
	Publications, Books, Chapters of books
	Presentations at State, Regional, National, and International Conferences
	Grants funded

	James Bowen
	1
	13
	0

	Sheila Brintnall
	0
	1
	6

	Martha Evans
	1
	2
	1*

	Ed Felts
	0
	6
	1**

	Sandra Hayes
	NA
	NA
	NA

	Lisa Holder
	1
	2
	0

	Sharon Hill
	0
	6
	

	Leland Kornegay
	0
	0
	0

	Chandler Mead
	NA
	NA
	NA

	Roy Newton
	NA
	NA
	NA

	Kristal Randall
	NA
	4
	NA

	Rion Rhoades
	NA
	NA
	NA

	Adeana Sallee
	3
	18
	4

	James Shrader
	5
	9
	0

	Greg Seay
	2
	0
	0

	Sheila Spurgeon
	10 in progress
	29
	3

	L. VanOsdol
	0
	1
	0

	Beverly Warden
	0
	13
	1

	Martie Young
	2
	14
	0


*Heartland Best is privately funded

**OKAGE summer institute
Unit faculty members have written grants that have been funded in excess of $2,000,000.  The grants have been in collaboration with P-12 schools and have focused on diverse student populations, Summer Science Academies for grade school children, and research in the area of Special Education (Summer Science Academy).  The Preparing Tomorrow’s Teachers Today (PT3) grant included projects that incorporated cultural immersion/emersion that provided opportunities for candidates to work with diverse student populations and participate in activities with P-12 classroom teachers via interactive television (ITV) and the internet (PT3 Grant).  A current project, Teacher Roundup (TTT) Program targets paraprofessionals in high need areas, particularly those in diverse populations and in poverty (TTT Grant).

Element 4:  Modeling Best Professional Practices in Service

Unit faculty members are actively engaged in dialogues about the design and delivery of instructional programs at Northwestern and in the P-12 schools.  They work in a variety of capacities at the campus level, P-12 school level and community level to provide leadership in the profession (University Faculty Committees).  The following list includes samples of the types of university and professional service to which the Unit faculty is committed (Faculty Vitae):

· Unit faculty members provide service to Northwestern by being involved in the following:

University committees

Faculty Senate

Student Advisement

Recruitment

Freshman Pre-enrollment Activities

Parents’ Day activities

Homecoming activities

Academic Contests and Speech Tournaments

· Unit faculty members demonstrate modeling and outreach by their involvement in the following P-12 school programs:

Supervision of resident-year (first year) teachers

Providing tutoring and mentoring services

Providing in-service training

Reading to students

Serving as sponsors for school activities

Voluntary substitute teaching

Assistance with Literacy 1st testing

Science Fair judging 

· Unit faculty members participate in a variety of community service activities including the following:

Oklahoma Special Olympics

Summer reading clinics

Members of community service organizations, such as Jaycees

Members of civic and church organizations

· Professional organizations in which faculty members are active, from holding office to attending conferences to participation as members, include the following:

Association of American University Women
American Association of Colleges for Teacher Education

American Association for Teaching and Curriculum
Council for Exceptional Children

International Reading Association

National Council of Teachers of Mathematics

National Council of Teachers of English

National Science Teachers Association (M. Evans, Key Leader & NW Coordinator for “Building a Presence for Science 1997-Present)
National Association for the Education of Young Children

National Association for Early Childhood Teacher Educators

National Education Association

Phi Kappa Phi

Phi Delta Kappa
Oklahoma Association for Colleges of Teacher Education

Oklahoma Association of Gifted and Talented

Oklahoma Education Association

Oklahoma Literacy Coalition

Oklahoma Higher Education Reading Council
Oklahoma Reading Association

Oklahoma Science Teachers Association (M. Evans, College Representative for the OSTA Board 2000-2002)

Oklahoma Teachers of Mathematics
Oklahoma Writing Project

Element 5:  Collaboration


The Unit collaborates in a variety of settings. The Unit collaborates with area P-12 schools to provide supervision for resident-year teachers. From 2000 to 2004, a total of 76 resident-year teachers have been observed by Unit faculty members (Resident Year Annual Reports 2000-2004). 


Northwestern hosts an annual science fair, Heartland BEST (Boosting Engineering, Science, and Technology), for high school students who have an interest in engineering, science, and technology. Each high school team designs and builds a radio-controlled machine to accomplish a defined task. Unit faculty members from the science department and the Division of Education organize and collaborate with area P-12 school science teachers to provide this daylong event (heartland BEST).   Unit faculty members are often called upon to be regional or state judges at P-12 contests.  From 2000 to 2004, Unit faculty judged 23 different contests or events. These contests included (Faculty Vitae):

· 6th grade District Quiz Bowl

· debate tournaments

· history day competitions

· Oklahoma Secondary School Activities Association (OSSAA) vocal contests

· robotics fairs

· science fairs

· speech tournaments

· Tri-State Music Festival (choral, band, choir, instrument, and marching events)

· vocal and choir competitions 

· All-State Choral Workshop

· Red Carpet Pre-Festival Competition

· Eastern Oklahoma Honor Choir

· Oklahoma Ambassadors of Music Choral Clinic

· Western Oklahoma Honor Choir

· Western Oklahoma Choral Directors Association

Unit faculty members also participate in special school events such as career days and Red Ribbon Week, which is a program to prevent substance abuse.  Unit faculty members collaborate with various P-12 schools in the following ways:

· serving as a guest speaker

· co-sponsoring high school band trips

· creating marching band shows

· developing science curriculum for a resident-year teacher

· mentoring reading students

· presenting on careers in education

· providing in-service and reading workshops

· providing sign language for Veterans Day programs

· providing technology training to P-12 teachers

· teaching specific classes (e.g., economics, science, math)

· teaching students the elements of debate

· testing for the Literacy First program

· tutoring at-risk reading students 


The grant projects in which the Unit is involved are collaborations between the Unit and P-12 schools across the state of Oklahoma.  The Preparing Tomorrow’s Teachers Today (PT3) grant required close collaboration with Local Education Agency (LEA) partners.  To partner in the grant an LEA had to be a district with a high percentage of minority students (over 30%), high poverty (over 50% free/reduced lunch), and high technology integration.  Teachers in the partner LEA’s used technology to communicate with teacher candidates and provided models of technology integration to candidates through classroom activities such as email, interactive television, and technology-based project- centered learning activities (PT3-LEA Partnership).


The Teacher Quality Enhancement (TQE) and Transition to Teaching

(TTT) grants require close collaboration with LEA partners who have a high percentage of minority students (over 30%) and high poverty (over 50% free/reduced lunch).  In the TQE program, high school students receive college credit for working as a peer-tutor or teacher's assistant under the guidance of a mentor Special Education master teacher.  The LEA mentors lead group discussions, answer questions, provide technical assistance, and ensure course assignments are completed.  The mentors receive training at the beginning of each school year (Teacher Quality Enhancement Grant, Transition to Teaching Grant).  


In the TTT program, paraprofessionals receive Northwestern course credit for completing extensive performance assessment tasks demonstrating mastery of Council for Exceptional Children standards.  Each paraprofessional works under the direct supervision of an LEA mentor.  The program is very rigorous and requires extensive collaboration between the mentor, the Program Director, and the participating paraprofessionals.  Only participants employed by high need LEAs are eligible to be in the program.  Projects are evaluated by the LEA mentors first and then sent to the Program Director for final assessment.  LEA mentors receive training at the beginning of each school year.  


On the Northwestern campus, Unit faculty members collaborate with and are serve on various standing committees (University Faculty Committees).  Teacher Education faculty members serve on ten of the 11 university standing committees including the Academic Affairs Appeals Committee, Admissions Committee, Assessment Committee, Graduate Committee, Grievance Committee, Honors Committee, Scholarship Committee, Social Affairs Committee, Student Affairs Committee, and Teacher Education Committee. Many serve as class sponsors.  Unit faculty members also served on committees to prepare the self study for review by the Higher Learning Commission - North Central Association of Colleges and Schools (NCA Self Study Committees).


In spring 2003, the Teacher Education faculty participated in a pilot study conducted by the Oklahoma State Regents for Higher Education (OSRHE).  Through a Title II grant the OSRHE sponsored the Oklahoma Teacher Enhancement Program (OTEP), aimed at streamlining the P-16 teacher evaluation process by utilizing the same criteria for student teachers, resident teachers, and master teachers. The Unit faculty participated in training on the use of the proposed instrument and implemented it in the evaluation of Northwestern’s student teachers.  The data will be collected and analyzed by the Regents office (Oklahoma Teacher Enhancement Program).   


The Dean of Professional Studies, the Division of Education chair, the Director of Teacher Education, and the Director of Student Teaching and Field Experience regularly attend the monthly meetings of the Oklahoma Association of Colleges of Teacher Education (OACTE).  At these meetings reports are given the Oklahoma Commission for Teacher Preparation (OCTP), the Oklahoma State Department of Education (OSDE), and the Oklahoma State Regents for Higher Education (OSRHE).   A general meeting of the membership is held and committees meet to discuss various concerns of the institutions (OACTE Minutes).


The Teacher Education leadership also has attended the National Foundation for Improvement in Education (NFIE) meetings sponsored by the Oklahoma Education Association (OEA).  Professional development has been the primary topic of discussion.  The Dean of Professional Studies serves as the executive secretary on the board of directors for the Northwest Oklahoma Cooperative for Inservice (National Foundation for Involvement in Education).  

Teacher Education Unit members serve on the Northwestern Business Advisory Council. The council includes northwestern Oklahoma business professionals, Enid (Oklahoma) Chamber of Commerce officials, business faculty members, and business and industry representative. The council meets regularly to address common issues related to education and business (Northwestern Business Advisory Council).

Various Teacher Education Unit members meet annually with the Northwest Oklahoma Accounting Society. Educational needs of accounting and business education students are discussed, as well as, the society provide guest speakers on the Northwestern campus (Northwest Oklahoma Accounting Society). 

The Chamber of Commerce Education Committee for the City of Enid, which is the site of one Northwestern’s branch campuses, collaborates with a Unit faculty member to determine educational needs of Enid residents (Enid Chamber of Commerce). 

The Louis Stokes – Oklahoma Alliance for Minority Participation (LS-OKAMP) program is a consortium of colleges and universities in Oklahoma.  The alliance seeks to improve the quantity and quality of students from under-served populations who attend college. Unit faculty members collaborate with the LS-OKAMP directors to design and develop comprehensive strategies that strengthen the preparation of and increase the number of minority students who successfully complete baccalaureate degrees in STEM fields (Louis Stokes Strategies).

Element 6:  Unit Evaluations of Professional Education Faculty Performance

In the past faculty evaluations were conducted by the respective Academic Dean for each individual faculty member.  The Dean completed an evaluation using a seven-point scale.  Student evaluations conducted each fall were also used as part of the evaluation.  Recently the Faculty Evaluation and Development (FEAD) task force was created to revise the evaluation system and link it to the professional development of the faculty (Faculty Evaluation System).  Information about the new faculty evaluation system can be found on the university website (http://www.nwosu.edu/fead/fead.htm)
The proposed new evaluation system was piloted in the spring of 2004 and is scheduled to be fully operational in the fall of 2004. The system includes five areas for evaluation and development.   The areas are:  (A) Teaching and Instruction, (B) Professional Development, (C) Scholarly Activity, (D) Institutional Involvement, and (E) Community Service.   The faculty member being evaluated chooses a weight for each of the five categories.  The faculty member is evaluated using three sources of information:  student evaluations, peer evaluations, and department/division chair evaluations.  Faculty members have the opportunity to meet with and discuss these evaluations with their respective department/division chair.   Unit faculty members utilize the results of these assessments to help determine the value of individual courses, as well as candidates’ perceptions of the quality of instruction they received (Faculty Evaluation System).

The department/division chair evaluates part-time faculty members.  The chair uses student and faculty feedback as the primary source of information.  The chair also evaluates the grade variances for the courses taught as an indication of possible concerns with the part-time faculty.

Element 7:  Unit Facilitation of Professional Development

Ongoing professional development that addresses changes in curriculum, instruction, and assessment is an important component of the Unit.  Faculty development involves professional development, instructional development, personal development, curriculum development, and organizational development. 

The university supports professional development through regular funds earmarked for faculty travel each year. Unit faculty members participate in a range of professional development conferences (University Supported Professional Development) that contribute to improving teaching and learning. 


The annual Oklahoma Association of Colleges of Teacher Education (OACTE) conference is well attended each year in the fall (OACTE Conference Attendance), and a representative group from the Unit attends the annual American Association of Colleges of Teacher Education (AACTE) each year as well.  Unit faculty members also attended professional conferences sponsored by (Faculty Vitae):

· International Reading Association

· International Society for Technology in Education

· Professional Development Network


· National Science Teachers Association

· Oklahoma Association for Supervision and Curriculum Development

· Oklahoma Higher Education Teaching & Learning Congress

· Oklahoma Council of Teachers of English

· National Business Education Association

· COMDEX-Technology for Business Innovation


Professional development opportunities are also offered on campus.  For example in 2001, the university offered training in multicultural and diversity awareness.  The Teachnology Project, part of the PT3 grant, provided technology training sessions and a technology facilitator to give individual assistance to all faculty members.  Technology training was recently offered by the university on Blackboard course management software, our online teaching service (Teachnology Training, Blackboard Training). 

The following is a list of other professional development activities in which Unit members have participated:

· Computers in Education workshops

· Grant writing workshops

· Interactive TV training

· OTEP training on the STAR evaluation form

· Phi Delta Kappa meetings

· Training to evaluate Elementary programs for four-year-olds

Standard 6: Unit Governance and Resources


The Unit has the leadership, authority, budget, personnel, facilities and resources including information technology, for the preparation of candidates to meet professional, state, and institutional standards.

Element 1:  Unit Leadership and Authority

The Professional Education Unit at Northwestern is the set of programs and coursework leading to initial and continuing licensure/certification.  Professional Education courses and the majority of all Teacher Education coursework are taught in the Division of Education.  The Unit is staffed by faculty members from all parts of the University who are designated as Teacher Education Faculty (TEF).  Most of the TEF are assigned to the Division of Education.  The Teacher Education Committee (TEC) is the governing body of the Unit.  The specific duties of the TEC are to (Faculty Handbook):

· approve all undergraduate teaching majors, minors, and certificate programs 

· set standards for admission and retention 

· approve the teacher education faculty 

· approve all changes in the programs 

· act as an appeals committee for all student grievances 

· approve changes in the faculty development process 

· approve program evaluation processes 

· recommend changes needed for policy and programs

The members of the TEC come from the Teacher Education Faculty, candidates in the program, and representatives from the professional community.  This make up helps ensure that the ideas and concerns of all parties are taken into consideration when decisions are made by the TEC.  The following table identifies the membership of the committee and the respective term of each (Teacher Education Committee Minutes).

Table 6.1.1 – Membership and Terms of the TEC

	Member
	Term

	Director of Teacher Education, Chair
	Permanent

	Director of Student Teaching
	Permanent

	Assistant Certification Officer
	Permanent, non-voting

	Elementary Representative – Education Division
	Three years

	Secondary Representative – Education Division
	Three years

	Subject Area Representative
	Three years

	Subject Area Representative
	Three years

	Subject Area Representative
	Three years

	Elementary Education Candidate
	One year

	Secondary Education Candidate
	One year

	Community Representative
	One year, renewable

	Community Representative
	One year, renewable


Furthermore, each program has a designated coordinator who is responsible for consistency in the development and delivery of courses within the program.   A modification to programs generally comes through the program coordinator to the TEC for consideration (Teacher Education Committee Members).

The TEC is chaired by the Director of Teacher Education who works directly with program coordinators and Teacher Education Faculty to ensure the proper operation of the Unit and its programs.  The Director reports directly to the Chair of the Division of Education and forwards to him the recommendations of the TEC.  The Director of Student Teaching and Field Experiences also reports directly to the Division of Education Chair in matters related to the placement of candidates in various clinical experiences including Student Teaching.

The Unit is primarily housed within the Division of Education.  As head of the Division of Education, the Chair is responsible for the coordination of the curriculum for Elementary Education, Early Childhood Education, Special Education, and the Professional Education sequence of courses for the Unit. He also supervises the Teacher Education Faculty who are assigned to the Division and oversees the budget for the Division.  The Chair reports directly to the Dean of the School of Professional Studies.  Other Teacher Education programs are located in various departments in the university’s two Schools:  the School of Arts and Sciences and the School of Professional Studies.  Each of the Schools is headed by a dean who reports directly to the Vice President for Academic Affairs.  The two deans are housed in adjacent offices in the Fine Arts Building.  The close proximity of their offices facilitates collaboration and discussion on day-to-day issues as they arise.

The Dean of Professional Studies is the designated head of the Unit.  He is part of the University President’s Senior Staff.  As part of this group the Dean is included in the discussion and resolution of campus-wide concerns.  The Dean also serves as the Executive Secretary for the Northwest Oklahoma Cooperative for In-service.  In this position the Dean has the opportunity to not only work with area P-12 teachers and administrators to provide needed professional development but also to receive input from the cooperative’s membership schools.
For candidates at Northwestern, student advisement is handled by the Teacher Education Faculty.  Elementary, Early Childhood and Special Education majors are advised by full-time faculty within the Division of Education.  Full-time faculty members in the appropriate content area advise secondary and elementary/secondary majors.  Faculty members have required office hours that are posted on their door for student access.  

Student Services provides a number of programs and services to meet the needs of Northwestern students.  Student counseling is handled by Student Services as well as tutoring for those students needing these services.  There are eight computer labs set up on the Alva campus for student access.  There are labs located in the Education Center, Shockley Hall, Academic Success Center, Jesse Dunn, Writing Center, Foreign Language Lab, Cyber Café and the Library. There are two labs available on the Enid Campus and two labs on the Woodward campus as well (University Undergraduate Catalog – Student Services).

The Registrar publishes current schedules along with enrollment guidelines. Both schedules and guidelines are available on the Northwestern website.  The Division of Education link of the Northwestern website is up to date and contains information for candidates including academic calendars, grading policies, catalogs, programs offered, etc. along with the following links:

· The Unit’s Conceptual Framework
· Faculty Vita

· Faculty Resources
· Candidate Resources
· APA Guide
· Artifact Course Overview Form
· Course Substitution Form
· Field Experience Overview Form
· Field Experience Record Form
· Portfolio Artifact Template
· Portfolio Handbook
· Portfolio Policies and Benchmarks
· Release Form for Use of Photos
· Requirements for Admittance into Teacher Education Program
· Timeline for Completion of Teacher Education Program
· Graduate Studies
· NCATE Accreditation
Element 2:  Unit Budget

The budget process allows for input from the Unit.  The Division of Education chair asks for input and recommendations from the Division faculty for budget items and needs for the upcoming year.  Input from faculty and staff is strongly encouraged.  The requests are then prioritized by the Division Chair and submitted to the Dean.  The Dean then prioritizes the request from each of the Divisions/Departments in his area and presents the proposed budget for the School to the administrative team consisting of the President of the University; the Vice President of Academic Affairs, and the Executive Vice President.  The Chairs attend the budget hearings to answer any questions or clarify any requests.  The administrative team finalizes the budget request before submitting it to the OSRHE.  Priority is given to technology and faculty needs to ensure the success of the programs.  The resources allocated to the programs adequately allow each program to meet its mission and needs.
Table 6.2.1 shows the budget allocations for the Division of Education for the last three years.  The Division receives the second highest Education and General Part I budget allocation among all academic units, with only the Business, E-Commerce and Agriculture Department being higher.  With the addition of the Sponsored Research expenditures, the Division of Education has the highest budget of all academic units in the University.

Table 6.2.1 – Budget Allocations for the Division of Education 2002-2005
	
	Actual*
	Actual
	Budgeted**

	
	2002-2003
	2003-2004
	2004-2005

	E & G Part I
	
	
	

	Personnel (salaries and fringe benefits)
	$659,846
	$710,211
	$750,144

	Travel
	$3,500
	$3,500
	$3,500

	Supplies and Other Operating Expenses
	$4,274
	$12,763
	$9780

	
	
	
	

	E & G Part II
	
	
	

	Sponsored Research
	$263,862
	$420,247
	$666,766

	     TOTALS
	$931,482
	$1,146,721
	$1,430,190


*Personnel costs did not include adjunct and ITV salaries for the Enid and Woodward campuses.

**Includes $40,000 of residency year funds to be received at a later date.
In 2003-04 the University started charging printing/copying directly to each unit budget rather than to general budgets.  Over $7000 of the 2003-04 supplies and operating is printing/copying.  The process gives a truer picture of the actual cost of the department/division.  Capital expenditures such as computer labs and ITV studios for the Division of Education are in addition to those listed above.  The 16 computers in the Education Center computer lab were replaced during the summer of 2004 (University Budget).

Element 3:  Personnel

The teaching load for Teacher Education Faculty is not to exceed 12 hours per semester or a total of 24 hours for the fall and spring semesters.  The load for full-time faculty members outside the Unit is typically 27 hours.  Full-time faculty members are on nine-month contracts and may teach summer school on a separate contract if they so choose.  Faculty load credit is given for working with student teachers and resident-year teachers.  The load credit for observing student teachers is .375 hour of load for each candidate (two observations each) (Faculty Supervising Student Teachers).  Serving on two resident-year teacher committees is considered part of a faculty member’s public school service (Resident-Year Teacher Committees).  Service on any more than two committees is calculated at one credit hour per year.  Teaching load for graduate-level classes is calculated by multiplying the credit hours for the class time 1.3.
The Unit is consistent in implementing the 12-hour maximum load per semester rule.  The Unit believes this is crucial to ensure success in the classroom and to allow faculty sufficient time for other professional endeavors such as research, presentations and publications, etc.  The teaching/non-teaching load for the full-time education faculty for the past two years is presented in Table 6.3.1.  Increases for teaching graduate level courses have been included.

Table 6.3.1 – Teacher Education Faculty Loads 2002-2004

	
	2002-2003
	2003-2004

	Instructor
	Course

Load
	Non-Teaching
	Total

for Year
	Course

Load
	Non-

Teaching
	Total

for Year

	Dr. Adeana Sallee
	21.5
	2
	23.5
	22
	2
	24

	Dr. Martie Young
	24
	0
	24
	24
	0
	24

	Dr. Sandra Hayes
	22
	1.5
	23.5
	22
	2
	24

	Mr. Roy Newton
	22
	2.0
	24
	21
	2.5
	23.5

	Ms. Kristal Randall
	22.5
	1.5
	24
	21
	3
	24

	Dr. Beverly Warden
	9
	3.5
	12.5
	NA
	NA
	NA

	Ms. Lisa

Holder
	18
	5.5
	23.5
	22
	2
	24

	Dr. Martha Evans
	21
	3
	24
	12
	11
	23

	Dr. Sheila Spurgeon
	24
	0
	24
	24
	0
	24

	Dr. Greg

Seay
	NA
	NA
	NA
	20
	4
	24

	Dr. Bob Cason
	19
	3.75
	22.75
	NA
	NA
	NA


Student advisement is expected of all full-time faculty members.  Advisement is considered part of their contract responsibilities.  Program coordinators are the main advisor for their area but advisement is shared among faculty in the programs with larger enrollment such as Elementary Education.  Advisement loads are divided between the Enid and Alva campuses.  While the University does allow faculty to teach overloads the Teacher Education faculty are not scheduled for any overload courses.  The Unit ensures that the faculty loads stay within the 24 hours per year.

Professional development is supported and encouraged by the Unit and the University.  Resources are allocated through the academic deans to allow for attendance at professional conferences at both the state and national level.  All full-time faculty members are required to actively pursue a terminal degree.  Careful consideration is given in scheduling teaching assignments to allow time for this pursuit.  The pursuit of higher education is also reinforced by granting full-time faculty members free tuition for classes taken at Northwestern (Faculty Vitae).

Adjunct faculty is occasionally utilized by the Unit to supervise student teachers or teach a course in the area of expertise (e.g., local superintendents teaching school finance).  These instructors are typically retired educators or practitioners with excellent credentials and recommendations.  Courses taught by adjunct vary from semester to semester with an average of seven courses taught per semester.
The university provides the following support services: Assistant Certification Officer, Graduate Assistants and student workers, Director of Assessment, Computer Services, ITV Coordinator, Student Services, Academic Success Center, Media Center, Librarian and Maintenance.  
The Assistant Certification Officer assists the Director of Teacher Education in advisement and recommendations for licensure and certification.  Graduate Assistants and student workers assist Unit faculty in the organization and preparation of course materials.  The Director of Assessment conducts campus-wide evaluations, serves on the Unit’s TEAMS Committee, and aids in the data gathering process.  Computer services provide technology support for the Unit.  The ITV coordinator ensures successful delivery of course content and collaborates with department/division chairs in scheduling ITV courses.  Student Services assist in informing and working with students on a variety of issues.  The Academic Success Center provides tutoring for students in any subject area needed.  The Media Center provides materials as needed to make bulletin boards, laminate documents, etc.  The librarian works with the Unit to ensure successful integration of library media services with Education classes, faculty and students.  Maintenance provides support by ensuring the classrooms are clean and presentable and are conducive to a creative learning environment.

Element 4:  Unit Facilities
The Division of Education is housed in the Joe Struckle Education Center.  The Education Center has two floors and houses the Division of Education and the Psychology Department.  Each faculty member has his/her own office with appropriate furnishings including phone and a computer with access to the University’s system, internet and email.  Faculty members display their semester schedule of office hours for student advisement on their office doors.  

The Education Center has a faculty workroom that contains a copier, a fax machine, a die cut machine, storage for VCR equipment, a Smartboard, and general storage.  The Education Center also has a computer lab accessible to both students and faculty.  There is a lecture hall in the Education Center that is utilized by various groups from across campus and from the local community.  The Education Center and other buildings have classrooms that are set up as interactive television (ITV) classrooms.  There are six ITV studios on the Alva campus, six on the Enid campus and four on the Woodward campus.  The Division of Education offers an average of ten classes via ITV per semester.  Each classroom in the Education Center is equipped with student desks, instructor desk, and chalk or marker boards.  The rooms either have a computer or one can be brought in on a portable system.  There are seven buildings on the Alva campus currently set up for wireless internet access and there is also wireless connectivity at the Enid and Woodward campuses.  The university has office space for full-time faculty at the Alva and Enid campuses but not at the Woodward campus.  Part-time faculty members have access to adjunct offices that are for their use when they are on either the Alva or Enid campus.  They also have access to library/media resources, faculty workrooms, copiers and computer labs.  

The P-12 school facilities in which candidates are placed for field experiences and student teaching are adequate in both quality and quantity.  The Unit serves a rural area and works with multiple school districts throughout the area.  Candidates are well received and respected.  Unit graduates have established an excellent reputation in the area. 
Element 5:  Unit Resources Including Technology
The University provides each faculty member with a computer that has access to the University’s system, the internet, and email.  Faculty members and candidates have access to library and curriculum resources through the databases accessed through the web.  Links have been set up for candidates on the Division of Education page of the Northwestern web site.  For candidates who do not have a computer, the University offers a computer lab in the Education Center, the library and in various buildings across campus.  Computers are replaced on a three year cycle to ensure that the most current and efficient technology is in use.  The Education web page is current and contains information on the Conceptual Framework, Faculty, Faculty Resources, Student Resources, Graduate Studies, and NCATE Accreditation.  The University also provides other technology to support instruction such as digital cameras, scanners, and laptops.  

The Unit’s assessment committee has resources available to successfully evaluate the Unit.  The Teacher Education Assessment Management System (TEAMS) committee meets monthly and has established a clear process for continuous assessment.  The TEAMS committee has developed an online program for storage and retrieval of pertinent data to assist in the assessment process (TEAMS Committee Meeting Minutes).  The Unit is also supported by the University’s assessment system and works with the Director of Assessment on annual assessments such as graduate and employer surveys and program assessment required by the state (University Assessment Program).

Library collections and services are important resources. The University provides current technology to facilitate information gathering. Internet connected computers accessible to students are replaced on a planned rotation schedule. In the fall of 2003, four wireless Internet laptops at the Alva campus Library were purchased.  Northwestern maintains Libraries on the Alva and Enid campuses. Many online library resources and services are accessible to students at www.nwosu.edu/LIBRARY/Index.html 
The J. W. Martin Library, located in the center of the Alva campus, was built in 1963 with an addition in 1969. The facility has 45,000 square feet on its two levels. The interior was refurbished in 1997, in time for the University’s centennial. Various learning environments are available via study carrels, tables, browsing areas, small-group rooms, and a seminar room.  Seating in the Library accommodates 383 students or 26 percent of the full-time equivalent (FTE) enrollment on the Alva campus.  The Alva facility houses more than one million items, including books, federal and Oklahoma state government publications, bound journals, microform publications, and non-book media.  The Library receives 524 print journals. These subscriptions plus online full-text journals include 90 percent of the journals listed in Education Index.

In 2001, Northwestern entered into a collaborative initiative with the Oklahoma State Textbook Commission when the J. W. Martin Library was designated an official District Textbook Examination Center. Northwestern receives complimentary copies of all K-12 state-adopted textbooks and ancillaries, including computer software. In 2002-2003, Northwestern received materials worth more than $140,000.  This textbook collection is used by teacher education candidates enrolled in methods courses and by citizens of northwest Oklahoma.  Another significant collaboration occurs each fall when new faculty members attend the Library Orientation. They receive a copy of Northwestern’s Collection Development Policy and learn that faculty requests form the core of the Library’s collection. Each full-time faculty member is allotted $500 per year to request items for the libraries. This input from faculty members makes collection development a joint venture between them and the librarians.

For the past five years, the Oklahoma State Regents for Higher Education have provided $350,000 to fund collaborative initiatives among the state-supported colleges and universities. With input from the Oklahoma Council of Academic Library Directors, an advisory council to the chancellor comprised of librarians from Oklahoma’s public and private colleges and universities, the Regents negotiated special group rates with vendors. Currently, these funds are used to purchase the following databases: MLA International Bibliography, PsycARTICLES, PsycINFO, Daily Oklahoman, and Tulsa World. Northwestern Libraries also belong to the Oklahoma Consortium of the American Chemical Society and have online access to their journal publications from 1870 to the present.  Besides supporting traditional interlibrary loan services for obtaining materials not owned by Northwestern, the Alva and Enid Libraries also participate in the OK-SHARE Library Card Program, the universal borrowing program developed by the Oklahoma Council of Academic Library Directors. This program permits students, faculty, and staff to check out circulating books, on-site, at all state colleges and universities and at most of the private institutions in Oklahoma.

Online access to Library holdings is available through Voyager, an integrated library automation system by Endeavor, Inc. In a recent faculty survey, 100 percent of the respondents rated the usefulness of Voyager good to excellent. Students, faculty, and staff have access to more than 24,000 scholarly electronic books.  Thirty-eight online databases provide access, on and off-campus, to over 3,500 full-text journals of which nearly half are peer reviewed. Students, faculty, and staff are given authorization codes and passwords for off-campus access to online journals and databases. Online access is also available to over 900,000 full-text ERIC documents, an important resource for graduate students in the Master’s of Education program. The databases, PsycINFO and PsycARTICLES, which provide 1.8 million citations and articles from journals, book chapters, dissertations, and technical reports, are available to students.

An efficient courier service, Monday through Friday, provides document delivery of Library holdings among the Alva, Enid, and Woodward sites. To provide access to materials not owned by Northwestern, the Alva and Enid Libraries support traditional interlibrary loan services through the Online Computer Library Center, Inc. (OCLC). Interlibrary loan requests from the Woodward students are processed at Alva.  The Instructional Media Center (IMC) provides instructional support for students and staff on all campuses. The IMC also: (1) loans equipment and materials, (2) prepares materials not otherwise available, (3) consults and advises staff about purchases of equipment and materials, and (4) provides access to the video element of Higher Education Telecommunications Association (HETA) telecourses.

The Unit offers many courses via instructional television (ITV).  The use of this technology allows courses to be offered in various sites, increases class size and encourages collaboration among students.  The Division of Education offers an average of 10 courses via ITV each semester (Fall ITV Schedule).  

A university-wide technology committee has been formed to establish a technology strategy for the university (Technology Committee Meeting Minutes).  The committee first met during the spring semester of 2004 and has been meeting weekly with a time for completion of its charge set for November 2004.  The Chair of the Division of Education serves on the committee.  The committee will be looking at: 

· Academic/Instructional Component

· Computer labs

· Internet for classrooms

· Distance learning

· On-line learning

· Library technology

· Technology in offices

· Administrative Component

· Development of web portal

· Student information

· Faculty access

· Review of software

· Telecommunications

· Network Security

· Identification and implementation of new technology
· Technology training for administration, faculty, staff, students, and community
Addendum: OKLAHOMA STATE REQUIREMENTS

1. Candidate Portfolios
The institution requires all initial and advanced certification candidates to develop a portfolio which documents a candidate's accomplishments, learning, and strengths related to the competencies, standards, and outcomes established by the Commission, State Regents, SDE and institution. For purposes related to institutional accreditation, the portfolio presents evidence that the institution is providing initial, on-going, and focused opportunities leading to student achievement of competencies, standards, and outcomes determined by the Commission, Regents, SDE and institution. 

The teacher education unit and programs: 

· Require the portfolio development process to begin no later than initial enrollment into the professional education course work;

· Have a written philosophy related to portfolio development and assessment which is consistent with the institution's and unit's mission and conceptual framework(s); 

· Have written policies, criteria, and institutional rubric related to the portfolio assessment(s) of individuals enrolled in initial and advanced certification programs.

Initial Level

The Northwestern Teacher Education Program requires all teacher candidates to enroll in EDUC 2801 Educational Seminar.  The Undergraduate Portfolio Handbook is reviewed in this introductory course.  Those candidates who still believe they are interested in a career in teaching then enroll in EDUC 2103 Introduction to Education during which they receive initial instruction on creating and maintaining their portfolios.  A written philosophy, mission statement, conceptual framework, criteria and institutional rubrics for the portfolio assessment are found in the Undergraduate Portfolio Handbook.  The Handbook also describes each of the four benchmarks, when they occur in the Teacher Education Program, and the criteria that must be met at each level.  The candidates’ portfolios are evaluated by members of the Teacher Education Faculty at each benchmark to provide on-going assistance to meet their goal of becoming a career teacher (Artifacts Undergraduate Portfolio Handbook, Degree Plans, candidate portfolios at various benchmarks).
Advanced Level

Portfolios are also a required process at the graduate level.  The Portfolio Handbook for Advanced Programs is available online for the candidates.  Candidates are to meet with their graduate advisory committee at each of three milestones to verify adequate progress in the program. (Graduate Portfolio Handbook, candidate portfolios)

2. Foreign Language Requirement
The unit has a policy in place that ensures candidates who are admitted to teacher preparation have conversational skills at a novice high level, as defined by the American Council on the Teacher of Foreign Languages, in a language other than English. 

All candidates must demonstrate foreign language proficiency in order to complete an undergraduate degree in Education.  Foreign language proficiency must be demonstrated in one of the following manners:  (1) CLEP out of foreign language, or (2) complete a 3 hour course in a foreign language or American Sign Language with a minimum of a “C”.  (University Undergraduate Catalog, p. 39, Degree Plans).  The candidate’s graduation check sheet and permanent Teacher Education folder will reflect the completion of this requirement.  

3. Annual Public Forum 

· The institution has an established process for seeking program information and input from teacher preparation faculty, faculty from arts and sciences, other programs and disciplines which are appropriate, students within the teacher education program, teachers, administrators, parents, guardians or custodians of students and business and community leaders. 

· The institution holds an annual public forum regarding the content of the Institutional Plan. Subject to the provisions of the Oklahoma Open Meetings Act, the forum solicits public comment regarding both the institution's teacher preparation plan and programs. The Institutional Plan shall be accessible to any interested party under the Oklahoma Open Records Act. 

The Division of Education conducts an Annual Public Forum.  The forum provides an opportunity for the public to gain knowledge about the Teacher Education Program and to have the opportunity to provide suggestions for program improvement.   During recent years, the Unit has advertised the Annual Public Forum in local newspapers and the University’s TV message center.  Optional meeting dates were planned to accommodate a maximum number of people.  No one attended any of the scheduled times.  The Unit also tried an online questionnaire to obtain feedback from the community.  Although the Unit had some success with conducting the public forum online, it has not produced sufficient results to assist the Unit in evaluating its programs.  The Unit is currently looking into other alternatives to get the feedback from the public that it needs.  A questionnaire was distributed at the 2003 Northwest Oklahoma Cooperative In-service (NWOCI) Fall Professional Day.  Local P-12 teachers were asked the following 3 questions: (1) Which of the following best describes the overall competence of the Teacher Education Program at Northwestern?  (2) What do you feel is the greatest strength of the Teacher Education Program at Northwestern?  (3) What do you feel is the area that most needs improvement in the Teacher Education Program at Northwestern? The results from this questionnaire were shared with the Teacher Education Committee, the Teacher Education Faculty and the Dean of Professional Studies. Eighty-nine percent of the respondents rated the program as “excellent” or “good”.   Comments about the greatest strength of the program included, “teachers”, “professors who really care”, “small classes/personal attention”, early observations, and “realistic teaching methods”.   Better communication with schools for field experiences and rethinking lengthy portfolios/lesson plans, were the areas of improvement most frequently cited.  Since this survey, the Teacher Education leadership group, along with the Academic Vice-President, met with local administrators to discuss and resolve these issues.  As this has been the most successful in gaining results, we plan to continue our annual public forum in this manner in the fall of 2004 (compilation of survey responses).
4. Content Preparation 
· Secondary and elementary/secondary teacher candidates have undergraduate majors, or their equivalents, in a subject area. 

· Teacher candidates in early childhood, elementary, and special education have subject area concentrations that qualify them as generalists. Oklahoma State Regents for Higher Education require 12 hours in mathematics, science, language arts, and social studies. Candidates must document that they meet subject matter competencies in mathematics, science, language arts, and social studies.

Northwestern offers education degrees in the following Secondary and Elementary/Secondary majors: Business (42 hours in the major), English (52 hours), Health and Physical Education (43-44 hours), Mathematics (43 hours), Music- Instrumental (63 hours), Music- Vocal (63 hours), Natural Science (45 hours), Social Science (57 hours), and Speech and Theatre (40-41 hours).  Competencies in subject matter are assessed through various methods including demonstrating proficiency on the Oklahoma General Education Test (OGET), the Oklahoma Subject Area Test (OSAT) and GPA in the general education courses.
Teacher candidates seeking a degree in Early Childhood, Elementary, or Special Education complete 12 hours to gain competency in each of the four areas of communication skills, mathematics, science and social studies.  The Unit has established the following courses to meet this mandate:

· Communication Skills—ENG 1113, ENG 1213, ENG 4173, SPC 1113

· Mathematics—MTH 1513 or 1403, MTH 2233, MTH 3203, MTH 3223

· Science— Biological Sciences BIO 1114 or 1125 or 1225

Physical Sciences CHM 1105 or CHM 1115 or SCI 1114 or PHY 1114

           Earth and Space SCI 3114

· Social Sciences—HIS 1483 or 1493. POL 1113, GEO 1113, and one of the following HIS 3123, HIS 1213, HIS 1223, ECN 2113, ECN 2123, SOC 1113.  

Candidates who have taken courses at other institutions or as part of a different major at Northwestern, may appeal to the Director of Teacher Education to have their previously completed courses substituted for established courses  (2004-2005 University Catalog).

5. Advisement
· Teacher candidates are provided with advisement services to assist them in taking course work designed to maximize their opportunity for certification and employment. At the minimum, teacher candidates are made aware of the latest supply and demand information concerning teacher employment, state salary structure, and are encouraged to additional certification if appropriate.
Northwestern teacher candidates choose an advisor as soon as the candidate declares a major.  The advisor is a member of the Teacher Education Faculty and is knowledgeable of the entrance requirements to the Teacher Education Program, the portfolio requirements, and the exit requirements for graduation and licensure/certification.  Advisement is a collaborative effort among faculty at Northwestern because education courses are taught at various sites and it is sometimes difficult for candidates to make contact with their chosen advisor.  Advisement issues, therefore, may be discussed before, during or after a class with a faculty member who may or may not be the candidate’s major advisor (Teacher Education Application folder).
Information concerning teacher supply and demand, state salary structure, and recommendations for employment are shared in many ways. First, in EDUC 2103 Introduction to Education the concerns of supply and demand are addressed.  Second, school districts send representatives to a Career Fair hosted by Northwestern each spring.  Education majors are encouraged to attend to learn of possible job opportunities.  Third, the Northwestern Career Services Office maintains a credential file on each graduate as well as posting a job opportunity bulletin.  Last, the Division of Education maintains a bulletin board of recent job listings and other pertinent information (Introduction to Education, Career Fair advertisement, Career Services Office information).
6. 
Field Experiences (Student teaching minimums) 

· A minimum of 12 weeks of full-time student teaching or its equivalent is completed by all initial candidates prior to program completion. 

· In advanced programs, practicum/clinical experiences are in place that adequately address the requirements established by their respective learned societies.

The professional semester includes a 12-week Student Teaching assignment.  The Director of Student Teaching and Field Experience with permission of the cooperating teacher and the participating school district arranges assignments.  In the semester prior to their assignment candidates submit a formal application to Student Teach.  Requirements for Admission to the Professional Semester include (Student Teaching Application):

· Admission to the Teacher Education Program

· Completion of all class work except the “block” courses

· Minimum graduation/retention grade point average of 2.50

· Minimum grade point average in major course work of 2.50

· Minimum Grade point in Professional Education courses of 2.50

· Completion of all course work for certification in at least one area

· Approval and recommendation by faculty in the candidate’s teaching field

· Successful completion of their Oklahoma Subject Area Test (OSAT)

· Successful completion of Portfolio Benchmark 3

Professional Semester
The professional semester is broken into two parts:  a four-week block schedule and a 12-week Student Teaching assignment.  The courses that comprise the professional semester are (University Catalog, Teacher Education Bulletin):

EDUC 3032 Measurement and Evaluation


EDUC 4131 Aggressive and Disruptive Behavior


EDUC 4821 Multicultural Education

EDUC 4960 Student Teaching (in Elementary, Elementary/Secondary, Secondary, Special Education, or Early Childhood)

7. Admission Requirements
Oklahoma requirements for admission to initial teacher preparation programs are met, including: 

· documentation of the candidate's experiences working with children. 

· assessment of academic proficiency (e.g., general education skills proficiency tests), faculty recommendations, biographical information, successful completion of any prior college/university course work with at least 3.0 grade point average (GPA) on a 4-point scale in the liberal arts and sciences courses (a minimum of 20 hours) as defined by State Regent's policy or by achieving an acceptable score on the State Regent's approved assessment for admittance into teacher education programs.

· successful completion of an interview designed to assess candidates' critical thinking skills. 

Teacher candidates are eligible to make application for admission to the Teacher Education program upon completion of at least 30 hours.  In addition, the candidates must fulfill the following requirements:  (1) obtain a passing OGET score; (2) earn a retention/graduation GPA of 2.5 or higher; (3) earn an “A” or “B” in English Grammar and Composition; (4) submit an autobiography; (5) submit an essay “Why I Want to be a Teacher?” or Philosophy of Education; and (6) successfully completed Benchmarks 1 and 2 of the portfolio, which provides documentation of the candidates’ experiences working with children.  A final requirement is to successfully complete an interview with the Teacher Education Faculty Interview Committee  (Admission Checklist, University Catalog, Teacher Education Bulletin, Portfolio requirements for Benchmarks 1 and 2, Interview Questions list).
8. 
Exit Requirements 
The unit provides instruction on and publishes the criteria for exit and satisfactory completion of the residency program, adhering to all rules and regulations established by the Oklahoma State Department of Education. 

Requirements for exit from administrator preparation programs include: 

· successful completion of an administrator assessment that evaluates administrator candidates' knowledge and skills regarding legal, organizational, and financial concepts related to schools, reading comprehension, mastery of writing and verbal skills, and child and adolescent growth and development. 

· a culminating portfolio which includes the future administrator's knowledge of diversity, and demonstrates his/her ability to transfer theory and research to practice.

Information about program exit requirements is provided to the candidates throughout the program.  Initially, the candidates’ advisors instruct them about all program requirements and how to matriculate through and exit the program.  Degree program checksheets that outline all degree requirements are available online and a graduation degree check is available through the Registrar’s office when the candidate has at least 60 hours completed, so the candidate and advisor can monitor his/her progress.  During their first year of teaching in Oklahoma, graduates of the Northwestern Teacher Education Program are evaluated through the Oklahoma Residency Teacher Program (University Undergraduate Catalog, p. 41).

Candidates in the Elementary School Principal, Secondary School Principal or Superintendent programs complete a portfolio following the Educational Leadership Constituent Council (ELCC) standards that documents the candidates’ competency (Graduate Catalog, p. 32). 
9.
Faculty Professional Development 
Units have a teacher education professional development committee that includes at least one public school classroom teacher as a member. The professional development committee writes and annually reviews professional development plans for each full-time faculty member directly involved in the teacher education process. Individual professional development plans shall be submitted to the Oklahoma Commission for Teacher Preparation as part of the five-year, program review process. 

All full-time teacher education faculty members directly involved in the teacher education process, including all administrators of teacher education programs, are required to serve in a state accredited public school for at least ten (10) clock hours per school year in direct contact with meaningful and relevant responsibilities related to their respective teacher education fields.

Full time faculty members submit a professional development plan to the Teacher Education Faculty Professional Development Committee (TEFPDC). The committee is comprised of five teacher education faculty members and five members from P-12 schools in the Unit’s service area.  The committee reviews the plans submitted by faculty members and sends a letter to faculty members when the review has been completed.  It also establishes the points that can be awarded for each type of professional development (e.g., one point for each hour of P-12 school involvement or 15 points for each credit hour of graduate coursework).  Professional development complete by faculty members is submitted to the committee for approval and the awarding of points in the spring semester of each year.  Each Teacher Education Faculty member must earn 15 professional development points per school year and provide evidence of 10 hours of P-12 school service (Teacher Education Faculty Professional Development Plan, membership of committee).

10. 
Alternative Placement Program
· A program for alternative placement, addressing the unique needs of candidates who seek teacher certification following professional experience in other professions, is in place. At least four programs are part of the plan, including the areas of mathematics, science, and foreign language. 

· The unit maintains records on alternative placement candidates. As outlined in Oklahoma statutes, individual plans for alternative candidates seeking standard certification will be provided to the institution by the State Department of Education. 

· Annual reports on alternative placement, required by the Office of Accountability, are on file with the institution

Any person who has earned a Bachelor’s degree in a field of study that corresponds to an area of Oklahoma secondary certification, K-12 certification (i.e. art, music), or a Career and Technology Education certification from an institution whose accreditation is recognized by the Oklahoma State Regents for Higher Education may apply directly to the Oklahoma State Department of Education to be eligible for the Oklahoma Alternative Placement Program.  If accepted into the Program, the Teacher Competency Review Panel makes the determination of how many hours of coursework the applicant will be required to complete.  After evaluating applicants’ transcripts, written explanation of why the they want to be a teacher, past work experience and post-baccalaureate coursework, applicants are required to take between 6 and 18 hours of Professional Education coursework at the higher education institution of their choice.  In addition to coursework, Alternative Education applicants must receive passing scores on the Oklahoma General Education Test (OGET) as well as the Oklahoma Subject Area Test (OSAT) appropriate for the certification area they are pursuing.

Northwestern Oklahoma State University offers the following required coursework in the area of professional education for applicants who have been accepted into the Oklahoma Alternative Placement Program (Teacher Education Committee proposal):

· EDUC 4112
Supporting Special Students in the Regular Classroom

· EDUC 3123 
Child and Adolescent Psychology

· Methods class in the area of teaching 

· Any additional course work required by the State Department of Education
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